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(Fo. Stwu..y & Reference)

Note: This guide is prepared for stu.'y ar.1 reference purposes. Students are advised to read the relevant
units of the course book, 'nderst. nd the coricepts, and then write the assignment in their own words.

Total marks ~f the yssignment @re 100; each question carries the marks shown with it.

Question 1: Methods of Educational Psychology and Their

Implementation in Classrooms (20 Marks)

Discuss the different methods of educational psychology. How can these be implemented in

classrooms? (20)

Introduction

Educational psychology is the branch of psychology which applies psychological principles, facts
and methods to the problems of education. It studies the behaviour of the learner in the
educational situation — how he learns, how he develops, how he differs from other learners,

and how teaching can be adjusted to his needs. But knowledge of this kind is not obtained by
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guesswork or by common sense alone. Like every science, educational psychology depends
upon definite methods of collecting, verifying and interpreting facts about human behaviour. A
method, in this sense, is a systematic and reliable procedure through which evidence is
gathered so that conclusions about learning and learners rest ~~. ta:ts rather than on opinion.
This answer first describes the different methods of e 1ucaio’al psychology — introspection,
observation, the experimental method, the case stuc/, the clinical method, the survey, the
interview, the testing method and the de ‘eiv.nental method — and then shows, with
concrete examples, how each of these thods can be implemented by a teacher in an
ordinary classroom. The practic..! pcint is impertant: these methods are not only tools of the
research worker in a lakorato.v; used intzlligently, they are also the everyday instruments

through which a tea~her L nderstands nis pupils and improves his teaching.

The Different Methods ot Educational Psychology

Introspection is the oldest method of psychology. It means looking within — the self-
observation and self-report of one's own mental processes. When a person attends to and
reports what he feels, thinks and experiences while solving a problem or reading a lesson, he is
using introspection. Observation is the systematic watching and recording of behaviour as it
occurs. It may be naturalisticc, when behaviour is observed in its real setting without
interference, or controlled, when it is observed under arranged conditions; the observer may
also participate in the activity or remain outside it. The experimental method is the most
scientific of all the methods. In it, the effect of one factor, the independent variable, upon
behaviour, the dependent variable, is studied while other factors are controlled, usually by

comparing an experimental group with a control group.
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The case study or case history method makes an intensive and detailed study of a single
individual, collecting information about his heredity, early life, health, family, schooling and
present problems from many sources in order to understand him as a whole. The clinical
method, closely related to it, is used with learners who show ~ sp.:cific problem — a reading
difficulty, a speech defect, persistent fear or malacusti;er.c — and combines interview,
observation, testing and case history in order t> dia3nose the causes of the problem and
suggest remedial treatment. The survey metou Lollects information from a large number of
persons at one time through quest.n..2: "es, inventories, opinion polls and standardised
schedules, and is used to study ctti\ udes, inter=sts, study habits and educational problems of
whole groups. The inter iew is a face-tc-face conversation with a definite purpose, in which
information is obtaied a rectly from the person; it may be structured, with fixed questions, or

unstructured and flexible.

The testing or psychometric method uses standardised psychological and educational tests —

intelligence tests, achievement tests, aptitude tests, interest inventories and personality
measures — to obtain objective, quantitative descriptions of individual differences. Finally, the
developmental or genetic method studies behaviour as it grows and changes over time, either
by following the same children for years in a longitudinal study or by comparing different age
groups in a cross-sectional study. Each method, therefore, answers a different kind of question:
introspection tells us what an experience feels like from inside, observation what a learner
actually does, experiment what causes what, the case study who this particular learner is, and

testing how he compares with others.
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How These Methods Can Be Implemented in Classrooms

Implementation begins with observation, the method most naturally fitted to classroom life. A
teacher can observe systematically instead of merely looking: he can keep anecdotal records of
significant incidents, use rating scales and checklists for tr-.its suc'i as cooperation, neatness
and participation, and prepare sociometric charts to <<= whi~h pupils are accepted, neglected
or isolated in the class group. When a teacher \otices, through planned observation during
group work, that a quiet pupil leads well but never speaks in the whole class, he has learned
something no test alone would have toiu him, and he can give that pupil small-group
responsibilities before asking hi*»» to speak publicly. Observation of errors is equally useful:
watching how pupils ac’ua!’; aitempt long division or read aloud reveals the exact step at

which learning break- dov n.

The experimental method can be implemented on a modest classroom scale whenever a

teacher compares two ways of teaching. For example, a teacher may teach spelling to one

section through dictation and drill and to a parallel section through word games and meaningful
sentences, keeping time and material equal, and then compare the results of a common test.
This is genuine classroom experimentation and action research: it replaces habit and fashion
with evidence about what works with these pupils. The case study method is implemented
when the teacher builds up a cumulative record for a problem learner — collecting his health
record, family background, previous school reports, test scores and teachers' remarks — before
deciding how to help him; many cases of truancy, stealing or sudden failure become
understandable, and treatable, only when the whole history is known. The clinical method

follows from it: the child who reads far below his class level is interviewed, observed and tested
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individually, the cause is diagnosed — poor vision, an emotional block, lack of phonetic

knowledge — and remedial teaching is planned accordingly.

Introspection in the classroom: pupils are asked to report how they solved a problem or
why a lesson interested or bored them; their self-reports help the teacher judge the
difficulty and appeal of his material, though your.z chidren's reports must be checked
against other evidence.

Interview in the classroom: short, friendly, purposeful interviews with pupils and parents
uncover home difficulties, fears ana ambitions that explain classroom behaviour and guide
counselling.

Survey in the classrcor.: ) simple questionnaire or interest inventory at the start of the
session tells the *ea.her what pupils like to read, which subjects they fear and what

occupations attract them, so examples and activities can be chosen accordingly.

Testing in the classroom: teacher-made achievement tests, diagnostic tests and

standardised tests locate strengths and weaknesses, support fair grouping, and show
whether teaching objectives have actually been achieved.

Developmental method in the classroom: maintaining growth records, language samples
and portfolios year by year lets the teacher see progress as development, compare a child
with his own past rather than only with others, and set tasks suited to his stage of

readiness.

Table 1: Methods of educational psychology and their classroom implementation

Method What the teacher actually does in class
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Observation Keeps anecdotal records, checklists and rating
scales; watches participation, errors and social

relations during lessons and play.

Experiment / action research Tries two methods of teaching comparable
groups and cor.ipares measured results before

adopting on~.

Case study Builds “« cun.'i)=ucive record of a problem learner

fre=> homo, health, school and test information

k >fore »slanning help.

Clinical method ' uiugnoses the cause of a specific difficulty such as
backward reading and arranges remedial

teaching.

Interview and survey Talks purposefully with pupils and parents; uses
guestionnaires and interest inventories to know

attitudes and needs.

Testing Uses diagnostic, achievement and aptitude tests
for grouping, guidance and evaluation of

teaching.

Conditions for Successful Implementation

Three conditions decide whether these methods really improve classroom work. First, records
must be systematic and confidential: observations and case information should be written
down promptly, dated and kept securely, because memory distorts and because information
about a child must never become gossip. Secondly, no single method should be trusted alone.
Introspection is subjective, observation can be biased, a single test can mislead; the wise
teacher cross-checks — what the pupil says in interview, what observation shows and what
tests measure should be brought together before an important decision such as labelling a child

backward or gifted. Thirdly, the purpose must always be help, not labelling. Methods are
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implemented ethically when their results are used to adjust teaching, arrange guidance and
give encouragement, and unethically when they are used merely to sort, shame or punish.
Within these limits, the methods convert teaching from routine delivery of content into a

continuous, evidence-based study of learners.

Conclusion

To conclude, educational psychology possesses 1 .~k repertoire of methods — introspection,
observation, experiment, case study, clinical study, survey, interview, testing and
developmental study — each suiteu *o « particular kind of question about the learner. Their
classroom implementation ic nei*hor costly nor remote: systematic observation and records,
small-scale comparisor. o1 tearhing methods, case histories of problem learners, diagnostic and
remedial work, purposz7ul interviews, simple surveys and wise use of tests are all within the
reach of an ordinary teachier. A teacher who uses these methods knows his pupils as
individuals, detects difficulties early and teaches on evidence; that is precisely the contribution

educational psychology promises to education.

Question 2: Methods of Educational Psychology — A Descriptive

Account (20 Marks)

Describe the different methods of educational psychology. (20)

Introduction

Every science is judged not only by the questions it asks but also by the methods through which

it answers them. Educational psychology asks questions about the learner, the learning process
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and the learning situation: Why does one child learn quickly and another slowly? Which method
of teaching produces better retention? What lies behind a pupil's persistent misbehaviour? To
answer such questions reliably, educational psychology has developed and borrowed a number
of methods of study. Some of these methods are very old, stc> us 11trospection; some are the
common property of all sciences, such as observatior ana =¥periment; and some have been
specially refined for the study of individual learne s, su.h as the case study, the clinical method
and psychological testing. This answer acsciiwes the different methods of educational
psychology one by one — their mc=iunz their procedure and, briefly, their merits and
limitations — so that the naturc anJ value of each method can be clearly understood. Where

Question 1 of this assign'nent ¢nplied the methods to classroom practice, the present answer

concentrates on an occurc te descriction of the methods themselves.

Introspection and Observation

Introspection, literally 'looking within', is the method by which a person observes and reports
his own mental processes and experiences. It was the chief method of the early structuralist
psychologists, who trained observers to analyse their sensations, feelings and images. Its
unique merit is that it gives direct, first-hand knowledge of mental life which no outsider can
obtain: only the learner himself can report that a lesson confused him or that a sum suddenly
'clicked'. Its limitations are equally clear. Mental processes are fleeting and observing them
tends to change them; children and animals cannot introspect; reports cannot be verified by
others and often disagree. For these reasons introspection is no longer used alone, but as self-
report — in interviews, questionnaires and pupils' accounts of their difficulties — it remains a

valuable supporting method.
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Observation is the perception and recording of behaviour under natural or controlled
conditions, without necessarily interfering with it. It is the most widely used method in
educational psychology. Naturalistic observation studies behaviour in its real setting, as when
children's play, cooperation or aggression is watched in the zcnool playground. Controlled
observation arranges the situation in advance, as in a /'bor.tc.y or a one-way-screen room. In
participant observation the observer joins the group; 'n non-participant observation he stays
outside it. Observation becomes scientific wh>n i. ;s systematic: the behaviour to be watched is
defined in advance, records are made u..> diately, and aids such as checklists, rating scales,
anecdotal records and time-san clin- are used. its strengths are that it studies real behaviour,
can be used with infants und ai.imals, and ceeds no cooperation of words from the subject. Its
weaknesses are obs=rver bias, the possibility that people behave differently when they know
they are watched, and the fact that observation shows what happens but not always why it

happens.

The Experimental Method

The experimental method is regarded as the most objective and reliable method of educational
psychology. Its essence is the study of behaviour under controlled conditions in order to
discover cause-and-effect relations. The experimenter selects a factor whose effect he wishes
to study — the independent variable, such as a method of teaching, amount of practice or kind
of incentive — and measures its effect upon behaviour, the dependent variable, such as
achievement or retention, while keeping other relevant factors constant. Ordinarily an

experimental group, which receives the special treatment, is compared with a control group,
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which is similar in age, ability and other respects but does not receive it. If the groups then

differ in results, the difference can reasonably be attributed to the factor introduced.

Classical learning experiments illustrate the method: Pavlov's experiments with dogs
established the laws of conditioning, Thorndike's puzzle-br.x experiments with cats produced
the laws of learning, and countless school experiment 1 ave cumpared, for example, whole and
part methods of memorisation or the effects of oriise 21d blame. The merits of the method are
precision, objectivity, repeatability and the avility to establish causes. Its limitations are that
laboratory conditions can be artificic!, tnat many educational variables — a teacher's
personality, a child's home — tan»>t be fullv controlled or ethically manipulated, and that
results obtained with an m=i5 o1 small gisups do not always transfer to real classrooms. Used
carefully, and increa.ingl’, in the form of classroom action research, it remains the standard

against which other methods are judged.

Case Study, Clinical Method and Developmental Method

The case study method is an intensive investigation of a single individual, unit or institution. The
investigator collects, from records, interviews, observation and tests, all relevant facts about
the person's heredity, health, family circumstances, early development, education and present
adjustment, and organises them into a coherent history which explains the person as he now is.
It is indispensable for understanding problem children, delinquents, backward learners and the
exceptionally gifted, for whom averages are meaningless. Its limitation is that conclusions
drawn from one case cannot safely be generalised, and the quality of the study depends heavily

on the accuracy of the records and the skill of the investigator. The clinical method is a
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specialised form of the case approach applied to a person suffering from a specific difficulty or
disorder. Developed in clinics and associated with workers such as Lightner Witmer, it proceeds
through diagnosis — finding, by interview, observation and testing, the causes of the difficulty,
for example of a reading disability or stammer — to prog~usit and remedial treatment,
followed by re-examination to judge improvement. It * eat. tke whole person rather than the

symptom alone.

The developmental or genetic method studics how behaviour originates and changes with
growth. In its longitudinal form the sam> chndren are studied repeatedly over months or years,
which shows the true course of u=vilopment but is slow and expensive; in its cross-sectional
form, different groups «f rlildien of diiferent ages are studied at the same time, which is
quicker but compares di‘ferent irdividuals. Gesell's studies of infant behaviour and Piaget's
studies of children's thinking are famous products of developmental inquiry, and the method
underlies everything education knows about readiness, stages of growth and age-appropriate

teaching.

Survey, Interview and Testing Methods

The survey method gathers information from a large sample of people at one point in time. Its
tools are the questionnaire, the schedule, the opinionnaire, the attitude scale and the
standardised inventory. Surveys are used to study the study habits of students, teachers'
attitudes towards a new curriculum, the incidence of examination anxiety or the educational
problems of a district. They cover many persons cheaply and quickly, but the information is

often superficial and depends on respondents answering honestly and understanding the

Solved Assignment Guide — AlIOU Educational Psychology (840) — Page 12

Page 12 of 32 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 840 Solved Assignment 1 (Autumn 2026) Official Portal: www.usmannotes.com

guestions. The interview is a purposeful conversation between an investigator and a
respondent. It may be structured, following a fixed list of questions, or unstructured, allowing
free exploration; it may be diagnostic, therapeutic or purely for research. Because the
interviewer can explain questions, observe expression and fol.~.v u> unexpected answers, the
interview vyields richer and more personal information *\1an ¢ cuestionnaire, although it is time-

consuming and liable to interviewer bias.

The testing method, finally, uses standarased psychological tests to measure abilities,
achievement, aptitude, interests ana personality traits objectively and quantitatively. A
standardised test has fixed iis‘ru-tions, a fixed time limit, norms based on a large
representative sample ¢nd c tablished reiiability and validity. Intelligence tests such as the
Stanford-Binet and ‘Wecasler scaies, achievement batteries, aptitude tests and interest
inventories enable the psychoiogist to compare an individual with his age group, to diagnose
strengths and weaknesses and to predict success. Tests are economical and objective, but they

measure only what they are designed to measure, can be affected by coaching, language and

cultural background, and become harmful when a single score is treated as the whole truth

about a child.

Table 1: The methods of educational psychology at a glance

Method Basic procedure Chief merit Chief limitation

Introspection Self-observation  and | Direct knowledge of | Subjective; not possible
report of one's own | inner experience. with  children and

mental processes. animals.

Observation Systematic  watching | Studies real behaviour | Observer bias; shows

and recording of | in natural settings. what, not always why.
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behaviour.

Experimental Studying behaviour | Most objective; | Artificiality; many
under controlled | discovers causes. variables cannot be
conditions with control controlled.

groups.

Case study Intensive collection of | Understanwus the **liole | Results cannot be
all facts about one | persor 1'ew for | generalised from one

individual. prei!=m ceses. case.

Clinical Diagnosis and remedial ‘ Ti~ate causes, Needs trained
treatment of a speciti | >y.aptoms alone. specialists; slow and
difficulty. individual.

Survey / interview Questionne, s and | Quick coverage; rich | Superficiality
purpose. .| i personal information. respondent
convor.oton with interviewer bias.

M=y 2or few perscis.

Testing <“andardised Objective, quantitative | Cultural and coaching
measurement against | comparison. effects; misuse  of

norms. scores.

Developmental Longitudinal or cross- | Reveals stages and | Longitudinal form s
sectional study of | readiness for learning. | slow and costly.

growth.

Conclusion

To conclude, the methods of educational psychology — introspection, observation, experiment,

case study, the clinical method, the developmental method, survey, interview and testing —
form a complementary system rather than competing rivals. Introspection and interview reach
inner experience, observation and experiment establish facts and causes, case and clinical
studies restore the individual whom averages conceal, surveys map whole populations, tests

provide objective measurement and developmental studies place every fact in the perspective
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of growth. The competent educational psychologist, and the reflective teacher, choose the
method that fits the question and, wherever the matter is important, confirm the findings of

one method by another.

Question 3: Havighurst's Five Levels of Ci.aructer Development (20

Marks)

Discuss five levels of character developme. t give.1 by Havighurst. (20)

Introduction
Character is the organiseu pat.ern of a person's moral conduct — the relatively stable set of
values, attitudes ard havits by whichi he judges right and wrong and acts accordingly, even

when no one is watching. Chaiacter is not present at birth in finished form; it develops. Among

the psychologists who described this development in clear stages, Robert J. Havighurst occupies

an important place. Havighurst, an American educational psychologist also famous for his
theory of developmental tasks, arranged character development in five levels, rising from the
completely self-centred behaviour of the infant to the selfless, principle-guided conduct of the
mature adult. The scheme is valuable for teachers because it shows that moral behaviour grows
step by step, that each level is natural at its own age, and that education must work with, and
gently beyond, the level a child has actually reached. This answer discusses Havighurst's five
levels — the amoral level, the self-centred level, the conforming or conventional level, the
irrational conscientious level and the rational altruistic level — explaining the motive behind

conduct at each level, its typical age and behaviour, and its educational significance.
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Level 1: The Amoral Level

The first level is the amoral level, characteristic of infancy, roughly the first two years of life.
The infant is amoral, not immoral: he simply has no conception of right and wrong at all. His
behaviour is governed entirely by his impulses, needs and fecung., of pleasure and pain. He
cries when hungry, grabs what attracts him, and pushe. away what displeases him, without any
thought of rules, duties or other persons. If an iniant si:izes another child's toy, he is not being
selfish in the moral sense, because the very iu=as of 'mine’, 'yours' and 'ought' do not yet exist
for him. Judging or punishing suc. benaviour as wicked is therefore psychologically
meaningless. What education cci. do at this level is only indirect but very important: regular
satisfaction of needs, lov'ng =~a consistent care, and the beginnings of simple habits — feeding,
sleeping and cleanli ess it fixed times — lay the bodily and emotional foundation on which
later character will be built. Thi2 security and trust formed at this level decide whether the child

will be able to accept guidance at the next.

Level 2: The Self-Centred (Expedient) Level

At the second, self-centred level — also called the expedient level — which covers roughly the
pre-school and early school years, the child has discovered that some actions are approved and
rewarded and others are disapproved and punished, but his standard is still entirely himself. He
obeys rules because obedience brings sweets, praise or escape from punishment, and he avoids
forbidden acts only when he is likely to be caught or when the act does not pay. Right means
'what benefits me'; wrong means 'what brings me pain or loss'. Sharing, truthfulness and
obedience at this level are therefore instrumental: the child shares in order to be shared with,

tells the truth when lying is risky, and helps in expectation of return. This self-centredness is
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normal for the age and should not be condemned as corruption; it is the soil from which wider
morality grows. Education at this level works through clear and consistent rules, immediate and
fair consequences, generous praise and small rewards for good conduct, and above all through
habit formation, because repeated right action, even from self-».er sted motives, prepares the

child for acting rightly from higher motives later.

Level 3: The Conforming (Conventional) Leve!

The third level is the conforming or -onve.tional level, typical of later childhood and
adolescence. Now the standard of condu<t moves outside the self to the group: right is what
parents, teachers, the peer g ~ugr a.d society approve; wrong is what they condemn. The child
obeys rules because “hey ara the ruies — of the family, the school, the team and the

community — and becuuse confurmity wins acceptance and respect while deviation brings

shame and exclusion. He is ioyal to his group, anxious to be thought a 'good boy' or 'good girl',

and often very strict in demanding that others also follow the rules. This is a great advance over
self-centred expediency, since the individual now subordinates his impulses to a social order
and internalises the expectations of others. Yet the morality remains external and conventional:
it depends on authority and majority opinion, and it can defend bad customs as readily as good
ones when the group itself is misguided. Education at this level should therefore provide
worthy groups to belong to, fair school rules explained and consistently kept, team games and
cooperative activities, and models of respected adults; it should also begin to raise the question

why a rule is right, so that conformity may mature into conscience.
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Level 4: The Irrational Conscientious Level

At the fourth level, the irrational conscientious level, the standard of conduct is internalised:
the person now acts from his own conscience rather than from fear of punishment or desire for
approval. He follows the rules and values he has accepter, 1cels zenuine guilt and remorse
when he violates them, and may obey his consciencz ever. 4t personal cost and against the
opinion of the group. This represents real moral inde )endence, and it commonly appears in
adolescence and early adulthood among reflective persons. Havighurst calls the level irrational,
however, because the conscience at th.- stage is still rigid and uncritical. The person applies his
rules absolutely, without exanin whether the rule itself is reasonable or whether an
exception would do mo e £29u than harn; he may suffer excessive guilt over trivial faults,
judge others harshly, and follow a principle blindly even when circumstances have changed —
for example, refusing in all circumstances to tell anything but the literal truth, even when literal
truth would needlessly destroy an innocent person. The conscience is sincere but not yet
enlightened by reason and sympathy. Education must therefore encourage reflection,
discussion of moral dilemmas and the examination of principles, so that conscience becomes

thoughtful instead of merely severe.

Level 5: The Rational Altruistic Level

The fifth and highest level is the rational altruistic level. At this level conduct is governed

neither by impulse, self-interest, convention nor rigid conscience, but by rationally examined
principles directed towards the welfare of others and of society as a whole. The rational altruist
asks, before acting, what consequences his act will have for all concerned; he can revise a rule

when reason and human welfare demand it; he acts from genuine goodwill — altruism — doing

Solved Assignment Guide — AlIOU Educational Psychology (840) — Page 18

Page 18 of 32 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 840 Solved Assignment 1 (Autumn 2026)

Official Portal: www.usmannotes.com

good not for reward, reputation or even the satisfaction of conscience, but because the good of

others is itself his aim. Such a person keeps the spirit rather than merely the letter of morality:

he is honest, just and compassionate by principle, tolerant of honest difference, and capable of

sacrificing his own interest for a larger good without bitterne--. 11 is level is reached only by

mature adults, and by relatively few of them complete!. It .- t';e goal towards which character

education points: through widening experience, socal service, study, discussion and the

example of great lives, the learner is led from w_ing good because he must, to being good

because he understands and wills the y»oa - “all.

Table 1: Hauyhu st's five levea!s of character development

Standard _o_f conduct

Guiding motive

Nc _Eonception of right and

wrong (infancy).

Impulse, pleasure and pain.

2. Self-centred / expedient

What brings reward or avoids

punishment.

Self-interest.

3. Conforming / conventional

Rules and approval of family,

group and society.

Acceptance, respect and loyalty

to the group.

4. Irrational conscientious

Internalised  rules followed

rigidly.

Conscience and guilt, without

rational criticism.

5. Rational altruistic

Principles examined by reason

for the welfare of all.

Goodwill and the good of

others.

Educational Significance and Conclusion

The educational significance of Havighurst's scheme is threefold. First, it teaches patience and

realism: a six-year-old who obeys for rewards is not a failed moralist but a normal child at the
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second level, and moral education must begin where the child is. Secondly, it shows that the
means of character education must change with the level — habits and fair consequences in
early childhood, group belonging and worthy models in later childhood, and discussion,
reasoning and social service for adolescents. Thirdly, it sets \»< teacher a dignified aim: not
merely obedient pupils, but persons moving towards r=donc'. witruistic character. To conclude,
Havighurst's five levels describe character develcpmel t as a journey from amorality, through
self-centred expediency and social conforn.'ty, :arough a sincere but rigid conscience, to
rational altruism. Each level is a neces_-1y - 2p beyond the previous one, and the teacher who
understands the journey can gu-Je .zarners alcng it wisely, correcting the faults of each level

without despising its achi :vements.

Question 4: Characteristics of the Period of Adolescence (20 Marks)

What are the characteristics of the period of adolescence? Discuss in detail. (20)

Introduction

Adolescence is the transitional period of development between childhood and adulthood,
extending roughly from the age of twelve to about nineteen or twenty years; the World Health
Organization uses the range of ten to nineteen years. The word comes from the Latin
adolescere, 'to grow up', and growth is indeed its keynote: within a few years the body reaches
maturity, thinking becomes abstract, emotions deepen, social relations widen and a personal
identity and philosophy of life begin to form. G. Stanley Hall, the pioneer student of this period,

famously described adolescence as a time of 'storm and stress', and although modern research
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shows that most adolescents pass through these years without serious disturbance, the
description captures the intensity of the changes involved. Because so much changes at once,
adolescence has a distinct set of characteristics — physical, mental, emotional, social, moral
and concerning interests and aspirations — which every tez-*.cr of secondary classes must
understand. This answer discusses those characterstics i/ detail and ends with their

educational implications.

Physical Characteristics

The most visible characteristic of ac ui~scence is rapid and uneven physical growth. Triggered by
puberty — the maturation of the -eproductive system under the influence of hormones — boys
and girls show a markcd spur. in height and weight; girls generally begin the spurt about two
years earlier than boy:. Bones !engthen, muscles strengthen, the internal organs grow, and
primary and secondary sextal characteristics appear: in boys, growth of facial hair, deepening

of the voice and broadening of the shoulders; in girls, development of the breasts, widening of

the hips and the beginning of menstruation. Because different parts of the body grow at

different rates, the adolescent often looks awkward and feels clumsy, and because individuals
mature at very different speeds, early and late maturers of the same class may differ
dramatically in size and appearance. This unevenness matters psychologically: adolescents are
intensely conscious of their bodies, compare themselves constantly with others, worry about
complexion, height and weight, and can suffer real distress from being noticeably ahead of or
behind their age group. Physical energy, appetite and the need for sleep all increase, and good

health, posture and stamina are normally at their peak when habits are sound.
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Mental and Cognitive Characteristics

Mentally, adolescence is the period in which intelligence approaches its maximum growth and,
more importantly, the quality of thinking changes. In Piaget's terms, the adolescent enters the
stage of formal operations: he can now think abstractlv ai.u hypothetically, reason from
premises he does not himself believe, consider possib‘.ties s “.cematically, and reflect upon his
own thought. Memory, attention, imagination an | prol lem-solving all advance; the adolescent
delights in argument, criticism and debate, q. estions the beliefs he accepted uncritically as a
child, and begins to form ideals and a ~hiusophy of life. Interests in reading, science, current
affairs and vocational questions viden, and the capacity for sustained study increases, although
daydreaming and fantasy 2'-n fourish as outlets for wishes not yet realisable in fact. Two
cautions are needea. First, formal thought develops unevenly and is not applied consistently to
every subject. Secondly, the adolescent's new reasoning powers are often turned,
egocentrically, upon himself: he imagines an audience constantly watching and judging him,
and treats his own experiences as unique — the 'personal fable' — which helps explain both his

self-consciousness and his occasional conviction that rules and dangers do not apply to him.

Emotional Characteristics

Emotional life in adolescence is intense, unstable and easily aroused. Feelings are experienced

strongly and expressed openly; moods swing quickly between elation and dejection,

enthusiasm and boredom, confidence and despair. The adolescent is highly sensitive to praise
and criticism, easily hurt by ridicule or rejection, and prone to worry about examinations,
friendships, appearance and the future. New emotions and stronger forms of old ones appear:

romantic and sexual feelings awaken, hero-worship and intense admiration for teachers,
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sportsmen or public figures are common, and feelings of inferiority may arise from
unfavourable comparison with others. Emotional tension also has bodily roots in glandular
change and social roots in the adolescent's uncertain status — no longer treated as a child, not
yet accepted as an adult. It must be stressed, however . tuc motional turbulence is a
tendency, not a destiny: adolescents with warm Yome-. rusted adults and absorbing,
successful activities commonly show considerab e stcbility. The teacher's contribution is to
provide emotional security, fair treatment, copu..unities for success and a sympathetic ear,
rather than ridicule, sarcasm or publc .o iliation, which at this age wound deeply and last

long.

Social Characteristics

Socially, the centre or Zravity shiits during adolescence from the family to the peer group.
Loyalty to friends becomes paramount; the adolescent dresses, speaks and behaves like his
group, seeks its approval above all, and may temporarily clash with parents over dress, friends,
freedom and authority as he struggles for independence and an adult identity. Friendships

become deeper, more selective and more intimate, often with one or two chosen friends with

whom everything is shared. Interest in the opposite sex develops, group activities of boys and

girls begin to mix, and social awareness expands beyond school to community, nation and
world: adolescents join clubs and movements, respond strongly to injustice and idealistic
causes, and experiment with social and leadership roles. In Erikson's description, the central
psychosocial task of the period is achieving a sense of identity versus role confusion —
answering the question 'Who am I?' in terms of values, occupation and way of life. Group

belonging is thus both a support and a risk: a healthy peer group gives security and social
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training, while a delinquent or anti-study group can pull the adolescent powerfully in the wrong
direction, which is why guided group activities, games, societies and scouting are so valuable at

this stage.

Moral Characteristics, Interests and Problems

Morally, the adolescent moves from the conventional m ~rality of rules and approval towards
an inner, principled morality, but the journey is une *er.. He questions customs and religious and
moral beliefs he once accepted, tests cdult consistency severely and is merciless towards
hypocrisy, while his own conduct n.s, stii; be impulsive and inconsistent. At the same time he is
capable of genuine idealism, z=lf-sasrifice and devotion to causes. His interests become wider,
more stable and more neison il: vocational interests emerge and become urgent, since choice
of subjects and caree. presses upon him; recreational interests — games, music, reading,
hobbies, social media and entertainment — claim much energy; and interest in personal

appearance, independence and earning becomes strong. The period also has characteristic

problems and needs: the need for independence yet security, for belonging and status among

peers, for information and guidance about bodily changes and sex, for educational and
vocational guidance, and for adults who respect his growing personality. Where these needs
are ignored, problems such as truancy, delinquency, anxiety, substance experimentation and

conflict with authority become more likely.

Table 1: Summary of the characteristics of adolescence

Domain Key characteristics

Physical Growth spurt, puberty, sexual maturation, body-

consciousness, high energy.
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Mental Formal, abstract and hypothetical thinking;

criticism, ideals and philosophy of life.

Emotional Intensity, instability, sensitivity, hero-worship,

heightened self-consciousness.

Peer-group lcvalt,, drive for independence,

identity for.natior, .nterest in the opposite sex.

Ques*.0.ing ¢ convention, hatred of hypocrisy,

g’ owh 3 idealism and inner principles.

Interests and needs J‘ocauonal and recreational interests widen;

| needs guidance, status and understanding.

Conclusion

To conclude, adolescence ic characterised by comprehensive and rapid change: physical
maturation and body-cunsciousness, the emergence of abstract and critical thought, intensified
and fluctuating emotions, & decisive shift towards the peer group and the search for identity,
and a developing, questioning morality accompanied by widening interests and pressing
vocational choices. None of these characteristics is a defect; each is the normal expression of
growth towards adulthood. Education succeeds with adolescents when it treats these
characteristics as material to work with — providing vigorous physical activity, discussion and
responsibility for active minds, security and respect for sensitive feelings, healthy groups and

guidance for social and vocational decisions — rather than as faults to be suppressed.

Question 5: Carl Jung's Theory of Personality Development (20 Marks)

What are the salient features of Carl Jung's theory of personality development? (20)
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Introduction

Carl Gustav Jung (1875-1961), the Swiss psychiatrist, was first a close associate of Freud and
then the founder of his own school, analytical psychology. His theory of personality is one of
the most comprehensive and original in psychology: it portray, pe'sonality, which Jung called
the psyche, as a dynamic system of interacting parts -- consciousness, the personal
unconscious and the collective unconscious — str ving « onstantly towards balance and towards
the fullest realisation of the self, a process he named individuation. Jung's theory differs from
Freud's in fundamental ways: it gives th> unconscious a creative and spiritual as well as a sexual
content, extends the idea of iwidc beyond sexuality, looks forward to what a person is
becoming as well as backwarz tc his childihood, and discovers in the depths of every personality
an inheritance share ¥ wit the wheie human race. This answer presents the salient features of
Jung's theory: the structure of the psyche, the archetypes, the attitudes and functions of
consciousness, the principles on which the psychic system works, the stages of personality

development and the process of individuation, ending with an appraisal of the theory.

The Structure of the Psyche

Jung divides the psyche into three interacting levels. At the surface is consciousness, whose
centre is the ego. The ego is the sense of 'I' — the organised field of awareness made up of
perceptions, memories, thoughts and feelings of which we are presently aware; it gives
personality its sense of identity and continuity, but it is only a small part of the whole psyche.
Beneath consciousness lies the personal unconscious. It contains experiences that were once
conscious but have been forgotten, repressed or ignored, together with impressions too weak

to reach awareness. Its contents are organised into complexes — clusters of emotionally
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charged ideas gathered around a central theme, such as a mother complex or a power complex.
A strong complex can disturb thought and behaviour, producing slips, over-reactions and
symptoms; Jung discovered complexes through the word-association test, in which delayed or

disturbed responses to particular words betray the complex the Lol ch.

The deepest and most distinctive level is the coll~ciive u.iconscious. Unlike the personal
unconscious, it is not acquired from individual expe ience and is not personal at all: it is
inherited, identical in all human beings, and ~onsists of the accumulated psychic residue of
human and pre-human evolution. Its ~ontents are the archetypes, discussed below. Jung
argued that the collective unccri=cidus explzins why people who have never met produce
strikingly similar images, sv~... 015, myths and religious ideas across cultures and centuries. The
three levels are not _epa'ate compartments: material constantly moves among them, dreams

draw upon all three, and heaithy personality requires the ego to maintain a living exchange

with the unconscious instead of either repressing it or being overwhelmed by it.
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Jung's Structure of the Psyche

CONSCIOUSNESS
Ego — sense of identity

v

PERSONAL UNCONSCIOUS
Repressed memories, forgotten experience s
and COMPLEXES

|
v

COLLECTIVE UNC”.NSC.OUS
Inherited psychic material she "ed by : || human beings
ARCHETYPES: Persona ¢ She ‘ow * Anina / Animus « Self

SEL+ — ce..” 2 of the total psyche
(v nal of individuation)

Figure 1: Jung's structur. oy che psyche -— consciousness, the personal unconscious and the collective

unconscious, integrated by the self.

The Archetypes

Archetypes are the inherited, universal patterns or images contained in the collective
unconscious. They are not inherited ideas in finished form but inherited tendencies to form
certain kinds of images and experiences, which each culture and individual fills with its own
content. Four archetypes are especially important in personality development. The persona is
the mask or public personality — the face we present to society in order to be accepted and to
perform our roles. A persona is necessary, but over-identification with it, mistaking the mask
for the whole self, produces a shallow and rigid personality. The shadow is the dark side of
personality: the primitive, socially unacceptable desires, weaknesses and instincts which the

ego refuses to acknowledge and represses. The shadow must be recognised and integrated, not
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merely suppressed, for it also contains vitality and creativity. The anima and animus represent
the contrasexual side of personality: the anima is the feminine image and qualities within a
man, the animus the masculine image and qualities within a woman; they influence our inner
life and our relations with the opposite sex, and they are f-:q\ ently projected onto real
partners. Finally, the self is the central and most impe canu ar_netype: the archetype of unity,
wholeness and order, representing the total persanali.y, conscious and unconscious together,
and serving as the goal towards which deve npi..cnt strives. Symbols of the self, such as the
mandala, the circle divided into four, ~up.2~ - spontaneously in dreams and religious art when

the psyche moves towards integ ~tic .

Attitudes, Functions a.>u tt e Working of the Psychic System

Jung described conscicusness as siiented by two attitudes and four functions. The attitudes are

extraversion, in which psychic energy flows outward towards people, objects and action, and

introversion, in which it flows inward towards ideas, reflection and the inner world. Every
person uses both, but one is usually dominant and conscious while the other remains relatively
undeveloped. The four functions are thinking and feeling, the rational functions by which we
judge — thinking by logic and truth, feeling by value and acceptability — and sensation and
intuition, the non-rational functions by which we perceive — sensation through the senses,
intuition through unconscious insight into possibilities. The combination of dominant attitude
and functions produces Jung's famous psychological types, from which modern typologies such
as the Myers-Briggs Type Indicator are derived. Jung also conceived personality as a self-
regulating energy system. Libido, for him, is not merely sexual energy but general psychic

energy, the life energy of the whole psyche. Two principles govern its working, borrowed from
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physics: the principle of opposites, that every psychic content has its contrary — love and hate,
ego and shadow — and that tension between opposites generates energy; and the principle of
compensation, by which the unconscious balances one-sided conscious attitudes, most visibly
in dreams. When energy can no longer flow forward into !¢ .ictivities, it regresses and

activates unconscious material, which may produce syn otor.>s L,ut may also prepare renewal.

Stages of Development and Individuation

Unlike Freud, Jung did not confine perso: ality 1icrmation to childhood; development continues
through the whole of life, and it. Zecicive drama may occur in middle age. He described
childhood as an anarchic an<' then monarchic stage in which the ego gradually separates from
the parents, youth and voung udulthood — from puberty to about the age of thirty-five or forty
— as the period of outward ackizvement: education, occupation, marriage and establishing
oneself in the world, in which the persona is built up. Middle life, from about forty, brings a
turning point: the goals of the first half of life lose their power, the neglected inner life
demands attention, and the person must face his shadow, his anima or animus and the
question of life's meaning; failure to make this turn produces emptiness and neurosis, while
success produces depth and wisdom. Old age is the time for contemplating the achievements

and meaning of life and preparing for death as a natural goal. Overarching all stages is

individuation, the lifelong process by which a person becomes an indivisible unity — a fully

developed self in which conscious and unconscious, persona and shadow, masculine and
feminine elements are recognised and integrated. Individuation is not individualism or
perfection; it is becoming most completely what one potentially is, and it is, for Jung, the true

aim of personality development and of psychotherapy alike.
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Appraisal and Educational Implications

Jung's theory has important strengths. It restores meaning, purpose and spirituality to
personality at a time when psychology threatened to reduce man to drives and reflexes; it
explains creativity, religion, symbolism and mid-life change bec.er than any rival; and its ideas
of extraversion and introversion, of complexes and r. osyc.>ulogical types have permanently
enriched psychological language and practice. It: edu:ational implications are real: teachers
should respect both introverted and extra.erted pupils instead of treating quietness as
deficiency, should use stories, myths, 3rt and symbols which speak to the imagination, and
should aim at the harmonious a= ‘elypment of thinking, feeling, sensation and intuition rather
than of intellect alone. T'ie t==cry also has weaknesses. Its central concepts — archetypes and
the collective uncor.~ciou; — are dificult or impossible to test scientifically; evidence drawn
from dreams, myths and clinical cases is open to rival interpretations; and Jung's writing is at
times obscure and mystical. Many psychologists therefore treat analytical psychology less as a
verified science than as a profound framework of interpretation. Even so, as an account of
personality development across the whole lifespan, culminating in individuation, it remains one

of the grandest and most influential theories psychology has produced.

Conclusion

To conclude, the salient features of Jung's theory are: a psyche structured into consciousness

centred on the ego, a personal unconscious organised in complexes, and an inherited collective

unconscious containing archetypes; the great archetypes of persona, shadow, anima/animus

and self; the attitudes of extraversion and introversion and the four functions of thought; a self-

regulating energy system governed by opposites and compensation, with libido understood as
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general psychic energy; development extending through the whole of life with a decisive turn in
middle age; and individuation — the integration of all parts of the psyche into a whole self — as
the goal of personality development. Whatever its scientific difficulties, the theory permanently

widened psychology's vision of what a person is and may becor.»~.
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