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ALLAMA IQBAL OPEN UNIVERSITY, ISLAMABAD 

Course: Teacher Education in Pakistan (829)  •  Level: M.Ed. 

Semester: Autumn 2026 

Assignment No. 2 (Units 6–9) 

Total Marks: 100  •  Pass Marks: 40 

SOLVED ASSIGNMENT GUIDE 

(For Study & Reference) 

Note: This guide is prepared for study and reference purposes. Students are advised to read the relevant 

units of the course book, understand the ideas, and write the assignment in their own words. Do not 

copy it verbatim. 

Question 1: Fundamental Principles of Team Teaching (20 Marks) 

Question 1: Discuss the fundamental principles of team teaching and explain their significance in 

improving the teaching-learning process. (20) 

Introduction 

Teaching is traditionally pictured as a solitary activity: one teacher, one class, one subject, 

behind a closed door. Team teaching challenges that picture. It is an instructional arrangement 

in which two or more teachers, working as a genuine team, jointly plan, deliver and evaluate 

the learning of the same group of students, sharing responsibility for the group as a whole 

rather than each guarding a separate fragment of it. The idea developed in the United States in 

the 1950s and 1960s, notably in the work associated with the Trump Plan and the movement 

for flexible scheduling in secondary schools, as a deliberate attempt to use teachers' differing 

strengths more intelligently and to break the isolation of the self-contained classroom. It has 

since been adapted in many forms — two teachers co-teaching one class, a team responsible 

for a whole year group across subjects, specialist and class teacher working together, or senior 

and junior teachers paired for support — but in every form its identity rests on joint 
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responsibility, not merely on teachers taking turns. This answer discusses the fundamental 

principles on which sound team teaching rests and then explains, principle by principle where 

relevant, why the approach can significantly improve the teaching-learning process when those 

principles are honoured — and why it disappoints when it is reduced to a timetable label. 

A clarification is useful at the outset. Team teaching is not the same as a guest lecture, a 

demonstration lesson watched by colleagues, or two teachers simply dividing periods between 

them with no shared planning. Nor is it the same as teaching practice supervision, in which an 

experienced teacher observes a trainee. In each of those cases one person teaches and others 

are peripheral. In team teaching, by contrast, the team owns the course together: objectives 

are agreed together, lessons are planned together, teaching roles within and across lessons are 

assigned according to strength, assessment is designed and interpreted together, and the 

results — success or failure — belong to the team. That joint ownership is both the source of 

the method's power and the reason it makes demands, of time, trust and organisation, that 

individual teaching does not. 

Fundamental Principles of Team Teaching 

The first principle is joint planning on the basis of shared objectives. Before any teaching occurs, 

the team agrees what the group of students should learn, in what sequence, by what activities 

and to what standard, and records that agreement in shared schemes of work and lesson plans. 

Planning together is not an administrative extra; it is the mechanism by which the team's 

combined knowledge is actually brought to bear on the students, since a plan made by one 

teacher alone can only contain what that teacher knows. The second principle is the division of 

roles according to expertise and strength. One member may introduce a topic with particular 

USMAN NOTES  |  AIOU Code 829 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Page 3 of 36 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626

USM
AN N

OTES

www.u
sm

an
no

te
s.c

om



Solved Assignment Guide — AIOU Teacher Education in Pakistan (829) — Page 4 

clarity, another may be strongest in demonstration or practical work, a third in questioning, 

discussion leadership, remedial support or the use of technology. Team teaching deliberately 

assigns each part of the work to the member best equipped for it, instead of requiring every 

teacher to perform every function at the same level — something no honest observer of real 

faculties believes to be true. 

 Shared responsibility and accountability: The whole team answers for the whole group's 

learning. No member can attribute failure entirely to another's periods, and no student's 

difficulty is nobody's business. 

 Appropriate grouping of students: Students are grouped flexibly — whole group for 

presentation, small groups for discussion, practical work and tutorials, individuals for 

independent study — according to the purpose of each phase, not fixed in one arrangement 

for every activity. 

 Flexible use of time and space: Periods, rooms and group sizes are adjusted to the learning 

task: longer blocks for practical or project work, short sessions for focused input, combined 

spaces where a large-group presentation is genuinely worthwhile. 

 Coordinated delivery: Members teach with knowledge of what colleagues have done and 

will do, building on each other's lessons, using common terminology and materials, and 

avoiding contradiction, duplication and gaps. 

 Joint evaluation and feedback: The team designs assessment together, reviews students' 

progress together, evaluates its own teaching honestly — including observing one another 

— and revises plans in the light of evidence. 

USMAN NOTES  |  AIOU Code 829 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Page 4 of 36 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626

USM
AN N

OTES

www.u
sm

an
no

te
s.c

om



Solved Assignment Guide — AIOU Teacher Education in Pakistan (829) — Page 5 

 Mutual trust, communication and leadership: The team needs regular meeting time, frank 

but respectful communication, a recognised coordinator, and agreed procedures for 

resolving disagreement, since collaboration without these conditions quickly becomes 

friction. 

Two supporting principles deserve separate mention because they are so often neglected in 

practice. The first is that team teaching must serve identified student needs, not administrative 

convenience: it is justified where a group genuinely benefits from combined expertise, 

differentiated grouping or shared support — for example in large classes, in subjects with 

practical and theoretical strands, in inclusive classes where a special-needs specialist co-

teaches, or with beginners who need more adult attention than one teacher can give. The 

second is continuity of evaluation of the arrangement itself: teams should periodically ask 

whether the teaming is producing better learning than the same teachers working separately 

would have produced, and should be willing to adjust membership, grouping or scheduling 

when the honest answer is no. A team that cannot be questioned becomes merely a more 

complicated way of doing what was done before. 

Significance for Improving the Teaching-Learning Process 

The most direct gain is improvement in the quality of instruction. Students receive each part of 

a course from a teacher performing a strength rather than a weakness: explanations are 

clearer, demonstrations better executed, discussions better led. The combined planning pool 

also produces richer lessons — more examples, better questions, more varied activities and 

materials — than most individual teachers sustain alone across a full timetable. Closely 

connected is the gain from professional learning within the team. Teachers who plan together 
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and watch one another teach learn continuously and concretely: they borrow techniques, 

receive honest feedback from colleagues who share their actual students, and calibrate their 

standards against one another. Few forms of in-service development are as powerful as this 

daily, embedded apprenticeship, and it is a principal reason team teaching is valued in teacher 

education itself, where novices can be teamed with experienced practitioners. 

For students, the gains are equally concrete. Flexible grouping means the same students can 

receive a common presentation, then work in a small group at an appropriate level, then 

receive individual help — differentiation that a single teacher with a large class struggles to 

provide. Students also encounter more than one adult's explanation of a difficult idea, and a 

second explanation, differently framed, is often what finally makes a concept clear. In inclusive 

settings, a co-teaching team can keep a learner with special needs inside the ordinary lesson 

with proper support instead of withdrawing or neglecting them. Relationships improve too: 

students are known well by several adults, difficulties are noticed earlier, and no learner 

disappears unnoticed for a whole term because one teacher overlooked them. 

 Better use of scarce specialists: A single strong specialist in science, mathematics, English or 

special education can raise the learning of several groups through a team, instead of 

benefiting only their own classes. 

 Improved assessment quality: Jointly designed tests and jointly moderated marking are 

fairer and more reliable, and joint review of results gives a fuller diagnosis of what the 

group has and has not learned. 
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 Support for new and struggling teachers: A beginning teacher inside a team is inducted by 

practice — planned with, observed kindly, helped with discipline and materials — rather 

than left alone to fail privately. 

 Consistency for students: Common expectations, terminology and routines across the team 

reduce the confusion students otherwise meet when every teacher works in a different 

way. 

 Innovation and morale: Teams experiment more readily than isolated individuals, share the 

risk of trying new methods, and generally report stronger professional morale where 

collaboration is genuine. 

Honesty requires the limitations to be stated, because they define the conditions of success. 

Team teaching consumes planning time, and schools that timetable no common planning 

period are asking for the method's benefits without paying its necessary cost. It can fail through 

personality conflict, unequal contribution, or domination by one member, and large-group 

presentation — its most visible feature — can degenerate into passive listening for the majority 

if small-group and individual phases are neglected. It may also diffuse responsibility if the 

shared-accountability principle is not actively maintained. None of these are arguments against 

the method; they are the reasons its principles exist. Where leadership provides planning time, 

chooses teams sensibly, keeps groups and purposes clear and evaluates results, the evidence of 

school experience is that team teaching repays its costs. Where those conditions are absent, 

schools do better to use simpler forms of collaboration first — joint planning and peer 

observation — and build towards full teaming. 
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Conclusion 

In conclusion, team teaching rests on the principles of joint planning towards shared objectives, 

division of roles according to strength, shared responsibility for a whole group of learners, 

flexible grouping, time and space, coordinated delivery, joint evaluation, and the trust, 

communication and leadership that make collaboration possible. Its significance for the 

teaching-learning process lies in what those principles jointly produce: teaching in which every 

phase is delivered from strength, planning enriched by combined expertise, students grouped 

and supported according to need, assessment made fairer, and teachers themselves learning 

continuously from one another inside their ordinary work. Properly understood, team teaching 

is less a timetable device than a professional culture — a refusal to accept that a teacher's 

growth and a student's difficulties should be faced alone behind a closed door. Schools and 

teacher education programmes that build that culture, with the time and leadership it requires, 

gain benefits that reach well beyond any single lesson. 

Question 2: Need and Importance of Micro-Teaching (20 Marks) 

Question 2: Examine the need and importance of micro-teaching in teacher education 

programs. (20) 

Introduction 

Learning to teach by being sent, almost at once, into a full classroom for a full period is rather 

like learning to swim by being thrown into deep water: some survive it, few learn technique 

from it, and the learners in the class suffer alongside the trainee. Micro-teaching was developed 

to solve exactly this problem. Originated at Stanford University in the early 1960s in the work of 

Dwight Allen and his colleagues, it is a scaled-down, controlled form of teaching practice in 
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which a trainee teaches a very short lesson — typically five to ten minutes — to a very small 

group of pupils or peers, concentrating on one specific teaching skill at a time, receives 

immediate, focused feedback, often supported by video recording, then re-plans and re-

teaches the lesson to a fresh group. Class size, lesson length, content and complexity are all 

deliberately reduced so that the trainee's attention, and the observer's feedback, can be fixed 

on a single skill: introducing a lesson, questioning, explaining, using the board, giving examples, 

managing participation, or closing a lesson and checking learning. This answer examines why 

such an artificial-looking device is needed in teacher education, how its cycle works, and what 

importance it holds for trainees, teacher educators and, ultimately, school students. 

The need arises from a simple fact about teaching skill: it is complex behaviour performed 

under pressure. In a real forty-minute lesson with forty pupils, a beginner must simultaneously 

manage content, timing, discipline, questioning, materials and individual needs, and afterwards 

can usually recall only a blur. Neither the trainee nor the supervisor can isolate what exactly 

went right or wrong, so feedback degenerates into general impressions — speak louder, be 

confident, control the class — which the trainee cannot act on precisely. Teacher education 

needed a practice environment that preserved the essential act of teaching while removing 

enough complexity for specific behaviours to be practised, observed, corrected and practised 

again. Micro-teaching is that environment, and its design follows directly from the logic of skill 

training in every other profession, where pilots, surgeons and athletes all rehearse components 

under controlled conditions before performing the whole under real ones. 
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The Micro-Teaching Cycle 

The classical procedure runs in a cycle of six steps, shown in Figure 1. The trainee first plans a 

short lesson designed around one named skill — for example, the skill of questioning, with its 

components of clarity, distribution, wait time and probing. The trainee then teaches the brief 

lesson to a small group, while a supervisor, and often peers, observe against a structured 

observation schedule for that skill, and the lesson is video-recorded where facilities allow. In 

the feedback session that follows immediately, the evidence — observation notes and the 

recording — is discussed: the trainee sees their own performance, often with considerable 

surprise, and specific strengths and specific corrections are identified. The trainee then re-plans 

the same lesson segment, teaches it again to a different small group, and receives further 

feedback. The cycle may be repeated until the skill reaches a satisfactory standard, after which 

attention moves to the next skill, and skills are progressively integrated in longer, more realistic 

lessons. 
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Figure 1: The micro-teaching cycle — plan, teach, observe, receive feedback, re-plan and re-teach, 

concentrating on one teaching skill at a time. 

Table 1: Teaching skills commonly developed through micro-teaching 

Skill What the trainee practises Typical feedback focus 

Set induction (introducing a 

lesson) 

Opening with interest, linking to 

previous knowledge, stating the 

purpose of the lesson. 

Did the opening gain attention 

and make the lesson's direction 

clear within two minutes? 

Questioning Asking clear questions, 

distributing them fairly, 

allowing wait time, probing and 

handling answers. 

Were questions clear, varied in 

level, and answered by many 

pupils rather than a few 

volunteers? 

Explaining Presenting ideas in logical order 

with examples, analogies and 

checks for understanding. 

Was the explanation 

sequenced, illustrated and 

checked, or merely delivered? 

Stimulus variation Varying voice, movement, 

media and activity to hold 

attention. 

Did the teacher vary stimulus 

purposefully, or monotonously 

— or theatrically without 

purpose? 
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Board / visual work Organising clear, legible, well-

planned board or slide work. 

Could pupils read, follow and 

copy a coherent record of the 

lesson? 

Reinforcement and 

participation 

Encouraging responses, using 

praise and correction 

constructively, involving quiet 

pupils. 

Were contributions welcomed 

and built upon, and was 

participation spread across the 

group? 

Closure and checking learning Summarising key points, 

checking achievement of 

objectives and setting follow-up 

work. 

Did the lesson end with 

confirmed learning, or simply 

stop when time ran out? 

 

The Need for Micro-Teaching in Teacher Education 

The first need micro-teaching meets is the need for safe, graduated entry into teaching. A 

trainee's earliest attempts are made before five to ten learners for a few minutes, where 

mistakes are inexpensive, correctable and witnessed without humiliation, instead of before a 

full class whose respect, once lost in the first week, is hard to regain. Confidence built from a 

series of small, successful, corrected performances transfers to real classrooms far better than 

confidence merely exhorted in lectures. The second need is for feedback that is specific enough 

to act on. Because one skill is isolated, the supervisor can say — and the recording can show — 

that the trainee asked twelve questions but allowed no wait time and accepted answers from 

the same three pupils. Such precision is impossible in full-lesson supervision, and without it 

trainees practise their faults as faithfully as their strengths. 

Thirdly, micro-teaching meets the trainee's need to see themselves as others see them. Most 

beginners have a substantially inaccurate picture of their own teaching: they believe they 

explain clearly, distribute questions widely and speak at a suitable pace until a recording shows 

otherwise. Video-supported self-confrontation, handled sensitively by the supervisor, is one of 

USMAN NOTES  |  AIOU Code 829 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Page 12 of 36 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626

USM
AN N

OTES

www.u
sm

an
no

te
s.c

om



Solved Assignment Guide — AIOU Teacher Education in Pakistan (829) — Page 13 

the most powerful learning experiences in the whole of teacher preparation, and micro-

teaching institutionalises it. Fourthly, institutions need a standardised, comparable way of 

developing and judging core skills before trainees enter schools. Micro-teaching gives 

programmes a common language of skills, structured observation tools and repeatable 

evidence of progress, which improves both the quality of preparation and the fairness of 

practicum assessment, and protects school pupils from being the first audience for a trainee's 

unexamined technique. 

Importance and Benefits 

 Skill mastery through deliberate practice: Each skill is practised, corrected and re-practised 

until performed reliably — the recognised mechanism by which complex professional skills 

are actually acquired. 

 Immediate, evidence-based feedback: Feedback follows the performance at once, is 

anchored in observation schedules and recordings, and points to exact behaviours to keep 

or change. 

 Reduced risk and increased confidence: Trainees and school pupils are both protected while 

competence is built in stages of increasing realism. 

 Individualised training: A trainee weak in questioning and another weak in explanation 

receive different practice and different feedback, instead of identical general advice. 

 Integration of theory and practice: Educational psychology and pedagogy — questioning 

levels, reinforcement, attention, feedback — are experienced in action within days of being 

studied, which deepens understanding of both. 
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 Development of self-evaluation: Trainees learn to analyse teaching, their own and others', 

against explicit criteria — the foundation of the reflective practice they will need 

throughout their careers. 

 Research and programme improvement: Recorded micro-lessons give institutions concrete 

material for studying teaching, training supervisors and revising their own programmes. 

Micro-teaching also holds importance beyond the pre-service programme. The same cycle 

serves in-service development remarkably well: an experienced teacher wishing to improve 

questioning, formative assessment or the introduction of practical work can rehearse the 

specific skill with peers and a coach far more efficiently than by attending a general workshop. 

In distance and blended teacher education — of central importance in Pakistan, where Allama 

Iqbal Open University prepares teachers at great scale — micro-teaching principles shape how 

assignments, recorded lessons, tutor feedback and school-based mentoring are organised, 

ensuring that even trainees studying at a distance pass through cycles of performance, 

observed feedback and improved re-performance rather than merely reading about teaching. 

The limitations of the method should be recorded so that its importance is claimed accurately. 

Micro-teaching is deliberately artificial: peers are more cooperative than real pupils, five 

minutes is not forty, and mastery of isolated skills does not by itself guarantee their integration 

in the noise and pressure of a real classroom, where classroom management and relationships 

— things micro-teaching can only partly rehearse — dominate a beginner's difficulties. Critics 

are right that a programme stopping at micro-teaching would produce technicians of 

fragments. The correct conclusion, however, is not to discard the method but to place it 

properly: micro-teaching is the rehearsal stage of a preparation whose later stages — 
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observation, assisted teaching, block practice and internship in real schools — integrate the 

skills under genuine conditions. A pianist practises scales and still must perform whole pieces; 

nobody concludes from the second fact that scales are useless. 

Conclusion 

In conclusion, micro-teaching is needed in teacher education because teaching skill is too 

complex to be learned reliably by unanalysed immersion in full classrooms, and too important 

— to trainees and to the pupils in front of them — to be left to general advice and hope. Its 

cycle of planning, brief teaching, structured observation, immediate feedback, re-planning and 

re-teaching converts vague impressions into specific, correctable behaviour, builds confidence 

through staged success, individualises training, links theory to lived practice and teaches 

trainees to evaluate teaching itself. Used as the foundation stage of a practicum that proceeds 

to real, integrated classroom experience, it remains one of the most practical and humane 

inventions in the history of teacher preparation — humane to the trainee, who is allowed to 

learn without drowning, and humane to the schoolchild, who deserves a teacher whose 

technique was corrected before it reached them. 

Question 3: Teacher Education System in China — A Critical Analysis 

(20 Marks) 

Question 3: Critically analyze the teacher education system in China, highlighting its key 

features, strengths, and challenges. (20) 

Introduction 

Any serious study of comparative teacher education must sooner or later confront China, for 

two reasons. The first is scale: China operates the largest school system in the world, employing 
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well over fifteen million teachers, and prepares teachers through a network of normal 

universities and colleges — institutions whose very name, derived from the French ecole 

normale, announces their historical mission of setting the norm or standard for teaching. The 

second reason is performance: students in the participating Chinese regions have repeatedly 

achieved outstanding results in international assessments such as PISA, and Shanghai's debut in 

PISA in 2009, topping the tables, provoked worldwide study of how Chinese teachers are 

prepared, supported and organised. Yet a critical analysis — as this question properly demands 

— must resist both dismissal and admiration without examination. China's system has genuine 

strengths from which Pakistan and other countries can learn, and genuine challenges, some of 

them the shadow side of its very strengths: examination pressure, urban-rural inequality and 

heavy teacher workload among them. This answer describes the system's key features, 

evaluates its strengths, examines its challenges, and draws out what a balanced judgement 

implies for other systems. 

Historical context explains much of the structure. Modern Chinese teacher education began in 

the late nineteenth century with the first normal schools, expanded greatly after 1949 under a 

centralised state system in which the government planned teacher supply, assigned graduates 

to posts and provided training free in return for service, and was reshaped from the 1990s 

onwards by two great changes: the raising of qualifications, as primary teaching moved towards 

degree level and the old three-tier network of normal schools, normal colleges and normal 

universities was progressively upgraded and partly merged into comprehensive universities; 

and market-era reforms that ended guaranteed job assignment, introduced open recruitment 

and examinations for teaching posts, and made teaching compete with other graduate careers. 
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The system today is therefore a hybrid: strongly state-directed in standards, curriculum and 

major training programmes, but operating through universities with considerable academic life 

of their own and through a labour market in which schools and graduates choose one another. 

Key Features of the System 

The first defining feature is a dedicated institutional network with a clear hierarchy. At its apex 

stand the major normal universities, directly under the Ministry of Education, such as Beijing 

Normal University and East China Normal University in Shanghai, which prepare secondary 

teachers, conduct educational research and train teacher educators; below them, provincial 

normal universities and colleges prepare the bulk of primary and secondary teachers; and a 

large sector of early-childhood teacher preparation serves the rapidly expanded kindergarten 

system. A second feature is a national framework of standards and entry control: a national 

teacher qualification examination and certification system, introduced and progressively 

tightened since the early 2000s and extended to all entrants, tests subject knowledge, 

pedagogy, ethics and teaching ability, including an interview and trial teaching, so that 

graduation alone does not confer the right to teach. 

 Government-funded preparation with service expectation: The Free Teacher Education 

programme, launched in 2007 at the leading normal universities and later developed as 

publicly funded, targeted preparation, covers tuition and living costs for trainees who 

commit to teach for a period, particularly in their home and rural areas — a direct 

instrument against rural shortage. 
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 Strong subject specialisation: Secondary teachers are prepared as deep subject specialists, 

typically in single-subject degrees with pedagogy attached, reflecting a cultural conviction 

that a teacher must first master what is to be taught. 

 Structured practicum and school partnership: Programmes include organised teaching 

practice in affiliated and partner schools, supervised jointly by university and school staff, 

though its length and quality vary between institutions. 

 A distinctive in-service system: Serving teachers work within teaching-research groups 

(jiaoyanzu) in their own schools — meeting regularly to plan lessons jointly, observe and 

discuss one another's teaching and study curriculum — supported by district and municipal 

teaching-research officers. This collective, lesson-focused professional culture is widely 

regarded as the system's most instructive feature. 

 National training at scale: The National Teacher Training Programme, running since 2010, 

has channelled large-scale, centrally funded in-service training especially to rural and 

central-western teachers, increasingly through blended and distance methods. 

 Career structure and honours: A graded professional title system, from junior through 

senior ranks, with master and special-grade teacher distinctions, links pay, status and 

responsibility to demonstrated professional growth. 

Strengths of the System 

The system's greatest strength is the coherence between its parts. Standards for entry, 

university curricula, the qualification examination, school-based professional development and 

the career ladder point in the same direction, under sustained state commitment and funding 

over decades. Teacher education is treated in national policy as strategic infrastructure, not as 
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a residual activity, and the normal universities enjoy real prestige within the education world, 

attracting strong academic staff and conducting serious research. A second strength is the 

depth of subject knowledge demanded of teachers, which shows in classrooms in confident 

handling of content and in the capacity to design demanding, well-sequenced problems and 

explanations. A third is the professional culture after appointment: the teaching-research group 

system means that a Chinese teacher's development does not depend on occasional courses 

but is built into the weekly timetable, centred on actual lessons, actual textbooks and actual 

students, with experienced colleagues observing and discussing teaching as a normal, 

unthreatening routine. 

Further strengths follow from scale being turned to advantage. Central government can mount 

a national training programme for rural teachers, revise national curriculum standards with 

accompanying nationwide training, or mobilise support to under-developed provinces through 

pairing arrangements between eastern and western institutions, in a way fragmented systems 

cannot. The publicly funded preparation scheme shows policy deliberately correcting the 

market's tendency to abandon rural areas. And the qualification examination, whatever its 

imperfections, has established the principle — still contested in many countries — that entry to 

teaching requires demonstrated professional competence, not merely possession of a degree. 

Table 1: China's teacher education — strengths and challenges at a glance 

Dimension Strength Corresponding challenge 

Standards and entry National qualification 

examination; clear professional 

standards; rising degree 

requirements. 

Examination can reward test 

technique; standards applied 

unevenly in poorer regions. 

Institutions Prestigious normal universities; 

strong research base; clear 

Status and resources 

concentrated in elite 
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institutional mission. institutions and eastern cities. 

Subject preparation Deep subject specialisation and 

confident content knowledge. 

Pedagogy and child study 

sometimes secondary to subject 

study; theory-practice gap 

reported by graduates. 

In-service development Weekly school-based teaching-

research groups; lesson study; 

national training programmes at 

scale. 

Workload is heavy; participation 

can become formalistic where 

leadership is weak. 

Rural supply Publicly funded preparation 

with service commitment; 

national support to central and 

western regions. 

Persistent urban-rural gaps in 

qualifications, turnover and 

access to training; rural posts 

still hard to fill and keep. 

Culture of teaching High social respect for teachers; 

collective responsibility for 

lessons and results. 

Intense examination orientation 

narrows teaching; student and 

teacher pressure and well-being 

are growing concerns. 

 

Challenges Facing the System 

The first and most persistent challenge is inequality. Eastern coastal cities recruit highly 

qualified teachers into well-equipped schools, while many rural and western areas still struggle 

with shortages, multi-grade teaching, teachers working outside their subject, and higher 

turnover; the qualification profile of the rural workforce, though greatly improved, lags behind 

urban levels. National programmes have narrowed but not closed this gap, and it demonstrates 

a lesson of general importance: raising average quality and distributing quality fairly are two 

different policy problems, and success in the first can disguise failure in the second. A second 

challenge is the theory-practice divide within universities. As normal institutions have sought 

comprehensive-university status and research prestige, some critics within China itself note 

weakened attention to classroom craft, school-based faculty and the practicum — the classic 

drift by which teacher education institutions climb away from schools. 
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Thirdly, the system operates inside an examination culture of extraordinary intensity, crowned 

by the gaokao university entrance examination. This culture guarantees that content mastery is 

taken seriously, but it also narrows what counts as good teaching towards examination 

technique, loads teachers and students with pressure, and sits uneasily with official goals of 

creativity, well-rounded development and reduced student burden — goals the government 

has pursued through recent reforms, including the 2021 policy reducing homework and off-

campus tutoring, whose uneven effects are still being worked out. Fourthly, teachers' workload 

and well-being have become live concerns: large classes in many areas, extensive non-teaching 

administrative duties, and the demands of the teaching-research system itself contribute to 

long hours, and attracting men into teaching and retaining staff in kindergartens and rural 

schools present continuing difficulties. Finally, demographic change — falling birth rates now 

reducing primary enrolments in many regions — is beginning to convert yesterday's problem of 

teacher shortage into localised surplus and redeployment questions, testing the system's 

adaptability in a new direction. 

Lessons for Other Systems, Including Pakistan 

A critical analysis should end in usable lessons rather than in tourism. Four transfer plausibly to 

Pakistan's very different conditions. First, the school-based teaching-research group — teachers 

of the same subject meeting regularly to plan, observe and refine real lessons — costs little, 

requires no foreign technology, and addresses the weakest point of Pakistani provision, the 

isolation of the teacher after training; Pakistan's cluster arrangements could be rebuilt around 

exactly this discipline. Secondly, entry control through a genuine professional assessment, 

beyond possession of a degree, is a reform whose Chinese experience supports. Thirdly, 
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publicly supported preparation tied to a service commitment offers a tested instrument for 

rural shortage areas, provided stipends and postings are honestly administered. Fourthly, and 

negatively, China's unresolved rural gap and examination narrowing warn Pakistan that scale 

and standards alone do not deliver equity or breadth: distribution and curriculum culture need 

their own deliberate policies. What does not transfer is the administrative machinery of a 

centralised one-party state; the lesson is to adopt the professional mechanisms, not to envy the 

command structure. 

Conclusion 

To conclude, China's teacher education system is characterised by a prestigious dedicated 

institutional network, national standards backed by a qualification examination, deep subject 

preparation, publicly funded preparation tied to service, large-scale national in-service 

programmes and — most distinctively — a collective, school-based culture of lesson study 

through teaching-research groups, all held together by sustained state commitment. Its 

strengths are coherence, subject depth and continuous professional learning embedded in the 

working week; its challenges are enduring urban-rural inequality, a recurring theory-practice 

gap in universities, the narrowing pressure of extreme examination orientation, heavy 

workload, and new demographic change. The balanced verdict is that China demonstrates what 

long-term, serious investment in teachers can achieve, while also demonstrating that no 

system, however well organised, escapes the permanent tensions of the profession — between 

standards and equity, content and pedagogy, achievement and well-being. For the student of 

teacher education, it is therefore the most instructive of cases: admirable in its professional 

culture, cautionary in its pressures, and unfinished, like every system, including our own. 
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Question 4: Role of Reflective Practices in Teacher Education (20 

Marks) 

Question 4: Explain the role of reflective practices in teacher education and their contribution to 

professional growth and instructional improvement. (20) 

Introduction 

Two teachers can accumulate the same twenty years of service and arrive at utterly different 

levels of expertise. One has genuinely grown — reading classes accurately, adjusting methods, 

understanding learners more deeply each year. The other has repeated the first year's 

experience twenty times. The difference, research and common observation agree, lies largely 

in reflection: the deliberate habit of thinking carefully about one's own teaching — what 

happened, why it happened, what it reveals about learners and about oneself, and what should 

be done differently. Reflective practice, a concept developed from the work of John Dewey and 

given its modern professional form by Donald Schon, is therefore not a decorative addition to 

teacher education but one of its central purposes, because a training programme lasts two or 

four years while the habit of reflection, once formed, develops a teacher for forty. This answer 

explains the meaning and forms of reflective practice in teacher education, sets out its role 

within preparation programmes, and examines its contribution to professional growth and to 

the concrete improvement of instruction. 

Definitions matter, because reflection is easily reduced to a slogan. Dewey distinguished 

reflective thought from routine action driven by habit and authority: reflective thought is 

active, persistent and careful consideration of a belief or practice in the light of the grounds 

that support it and the consequences to which it leads. Schon added the influential distinction 
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between reflection-in-action — the thinking a skilled practitioner does during the performance 

itself, adjusting a lesson mid-stream when faces show confusion — and reflection-on-action, 

the retrospective analysis conducted after the event, alone, in writing, or with colleagues and 

mentors. In teacher education the term reflective practices covers the organised activities by 

which trainees and serving teachers are taught and supported to do both: reflective journals 

and diaries, critical analysis of observed and recorded lessons, portfolios, action research, 

mentoring conversations, peer observation and structured discussion of critical incidents. The 

practices are the scaffolding; the goal is a disposition. 

Forms of Reflective Practice in Teacher Education 

Programmes develop reflection through a repertoire of practices, each illuminating 

performance from a different angle. The reflective journal, written regularly during practicum, 

requires the trainee to describe significant events, examine their own assumptions and feelings, 

connect the event to course learning and state what they will try next; its value lies less in the 

writing itself than in the slowing down it enforces. Video and audio analysis of one's own 

lessons — often combined with micro-teaching in the early stages — supplies the objective 

mirror that memory cannot, confronting trainees with their actual questioning patterns, wait 

time, distribution of attention and board work. Portfolios gather lesson plans, learner work, 

feedback and reflective commentary across a whole programme, making growth itself visible 

and assessable. Mentoring and supervisory conferences turn private reflection into dialogue, in 

which an experienced practitioner helps the trainee interpret events, consider alternatives and 

avoid the two opposite errors of despair and complacency. 
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Figure 1: A reflective cycle for teachers (after Gibbs, 1988) — experience is described, analysed and evaluated, 

conclusions are drawn, and an action plan carries the learning into the next lesson. 

 Critical incident analysis: A single revealing event — a lesson that collapsed, a remark that 

silenced a class, an unexpected success — is examined in depth for what it discloses about 

learners, subject and self. 

 Peer observation and lesson study: Colleagues observe one another against agreed foci and 

discuss the lesson, not the teacher, building a shared professional language about practice. 

 Action research: The teacher frames a question about their own classroom, tries a change 

systematically, gathers simple evidence and reflects on the result — reflection given the 

discipline of inquiry. 
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 Self-assessment against standards: Periodic review of one's practice against professional 

standards converts reflection from mood into accountable professional development 

planning. 

Role in Teacher Education Programmes 

Within a preparation programme, reflective practice performs several functions that no other 

component can. First, it is the bridge between theory and practice. Course knowledge about 

questioning, motivation or assessment remains inert information until a trainee is required to 

find it — or miss it — in the evidence of their own lesson and to explain the connection in their 

own words. Reflection is where pedagogical content knowledge is actually assembled. 

Secondly, it individualises the programme: forty trainees may attend the same lectures, but 

their practicum difficulties differ, and reflective tasks force each trainee to work on their own 

frontier — classroom management for one, explanation for another, assessment for a third. 

Thirdly, it changes the meaning of assessment itself. When portfolios, journals and reflective 

commentaries carry real credit, trainees learn that the profession values examined practice, not 

merely performed compliance, and supervisors gain evidence of thinking that a single observed 

lesson cannot provide. 

Reflective practice also serves an ethical and formative role that programmes neglect at their 

cost. Teaching constantly presents moral situations: the unfair distribution of attention, the 

temptation of easy sarcasm, the labelling of a difficult child, the marking decision under 

pressure. A trainee who has been taught to examine their own conduct and assumptions in 

structured reflection — with a mentor's help — is being formed as a professional of conscience, 

not only of technique. In the Pakistani context, this connects naturally with the older discipline 
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of self-accountability, muhasaba, giving reflective practice a cultural and moral depth that 

imported technique alone would lack. Finally, reflection protects the programme itself: 

trainees' journals, portfolios and evaluations, honestly read, tell an institution where its own 

teaching, supervision and school placements are failing — reflection by trainees becomes 

evidence for reflection by the institution. 

Contribution to Professional Growth 

The contribution of reflective practice to professional growth can be traced through a teacher's 

whole career. It is, first, the engine of expertise: studies of expert teachers consistently find not 

merely more experience but more analysed experience — richer noticing of classroom events, 

faster diagnosis of misunderstanding and a larger repertoire of responses — and analysed 

experience is precisely what reflection produces. Secondly, it builds professional autonomy and 

confidence grounded in evidence. A reflective teacher can explain why they teach as they do, 

defend a decision to a head teacher or parent, and adapt intelligently when a prescribed 

method does not fit their class, because their practice rests on examined reasons rather than 

on habit or instruction-following alone. Thirdly, it sustains growth and morale across decades: 

teachers with reflective habits set themselves new questions — a different grouping strategy, a 

new approach to early reading, better feedback — and so continue to find their work 

intellectually alive, whereas purely routine practice is a well-known road to stagnation and 

burnout. 

 Deeper self-knowledge: Teachers discover their own patterns — favouring confident pupils, 

rushing explanations, avoiding practical work — and only what is noticed can be changed. 
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 Stronger professional identity: Reflection on values, successes and failures forms a 

considered answer to the question of what kind of teacher one is becoming. 

 Better judgement under uncertainty: Classrooms rarely match textbook cases; reflection-in-

action, trained through prior reflection-on-action, equips teachers to decide well in the 

moment. 

 Readiness for leadership and mentoring: Teachers who can articulate and analyse practice 

become the mentors, master teachers and head teachers on whom improvement of whole 

schools depends. 

 Continuous, self-directed learning: The reflective teacher needs no course to keep 

developing; every lesson becomes data, which is why reflection is the most economical 

form of CPD ever devised. 

Contribution to Instructional Improvement 

The ultimate justification of reflection is not the teacher's inner growth but the learner's 

improved experience, and the connection is direct. Reflection on questioning leads a teacher to 

distribute questions, wait for thought and probe answers — and participation and thinking in 

the class measurably rise. Reflection on learners' written work reveals the specific 

misconception behind repeated errors, and the next lesson is redesigned at exactly that point 

instead of the whole topic being retaught blindly. Reflection on assessment results exposes 

which objectives were never actually achieved and which groups of learners — girls, the back 

rows, the speakers of another home language — are being systematically underserved, turning 

vague concern into targeted action. Reflection on classroom management incidents replaces 

escalating punishment with analysis of triggers, routines and relationships, improving both 
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order and climate. In each case the pattern is the same: evidence from one's own classroom, 

honestly examined, generates a specific change, whose effect is in turn examined. That cycle, 

repeated weekly across a career, is instructional improvement in its most reliable form. 

Conditions and cautions must be recorded. Reflection degenerates easily into ritual: journals 

written to please a supervisor, portfolios assembled the night before submission, discussion 

that stays at the level of description and never reaches analysis or action. Programmes counter 

this by teaching levels of reflection explicitly, modelling analytical writing, giving feedback on 

reflection itself, protecting confidentiality so trainees can be honest, and insisting that every 

reflective cycle ends in a stated intention for the next lesson. Time is the other condition: a 

system that loads teachers so heavily that no hour exists for thought should not be surprised 

when thought does not occur, and school leaders who want reflective staff must timetable the 

collegial forms — peer observation, mentoring, lesson discussion — that carry it. 

Conclusion 

In conclusion, reflective practices in teacher education — journals, recorded-lesson analysis, 

portfolios, mentoring dialogue, peer observation, critical incident work and action research, 

organised in cycles that move from experience through analysis to action — play the 

indispensable role of joining theory to practice, individualising professional formation, building 

ethical self-awareness and converting experience into expertise. Their contribution to 

professional growth is a teacher who keeps learning for a lifetime, autonomous, self-knowing 

and capable of mentoring others; their contribution to instructional improvement is concrete 

and cumulative, as evidence from each lesson redesigns the next. A teacher education 

programme can teach a trainee everything currently known about teaching and still fail them, if 
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it sends them out unable to learn from the teaching they themselves do every day. To form 

reflective practitioners is therefore not one aim among many: it is the aim that makes all the 

others continue working long after the programme ends. 

Question 5: Remedial Teaching and Its Benefits (20 Marks) 

Question 5: Define remedial teaching and discuss its benefits in addressing students' learning 

difficulties and improving academic achievement. (20) 

Introduction 

In every classroom, taught at a single pace to a single plan, some learners quietly fall behind — 

not because they cannot learn, but because something in the match between the learner, the 

teaching and the circumstances has failed: a foundational idea was missed, a language barrier 

intervened, an illness or family difficulty interrupted schooling, a sensory or learning difficulty 

went unnoticed, or earlier teaching simply never connected. Left unaddressed, small gaps 

compound brutally, because later learning is built on earlier learning; the child who did not 

master place value meets long division, fails again, concludes that mathematics is not for 

people like them, and begins the slide towards disengagement and dropout that statistics in 

Pakistan, as elsewhere, record in painful numbers. Remedial teaching exists to interrupt that 

slide. This answer defines remedial teaching precisely, distinguishes it from neighbouring ideas 

with which it is confused, describes how it is properly conducted, and then discusses its 

benefits for addressing learning difficulties and raising academic achievement — together with 

the conditions without which those benefits do not materialise. 
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Definition and Nature of Remedial Teaching 

Remedial teaching is the planned, diagnostic and targeted teaching provided to learners who 

have fallen behind expected levels in a subject or skill, in order to identify the specific causes 

and gaps in their learning and to remove them, so that the learner can rejoin and profit from 

ordinary classroom instruction. Each element of the definition carries weight. It is planned, not 

improvised extra homework. It is diagnostic: it begins by finding out exactly where learning 

broke down — which prerequisite concept, skill or habit is missing — rather than assuming the 

whole course must be repeated. It is targeted: the teaching is aimed at the diagnosed gap, 

using methods, materials, pace and grouping adjusted to the learner. And its purpose is 

restorative and forward-looking: success is measured by the learner's renewed ability to cope 

with the normal curriculum, not by permanent residence in a separate, lower track. 

Three distinctions protect the definition from common confusion. Remedial teaching is not 

mere revision or re-teaching of the same lesson in the same way, louder and slower; if the 

original method failed a learner, simple repetition usually fails again, which is why diagnosis and 

a changed approach are essential. It is not the same as special education, though the two 

overlap: special education is the broader, often long-term provision for learners with disabilities 

and special educational needs, while remedial teaching is a time-bound intervention for 

learning gaps and difficulties arising from many causes, including perfectly ordinary ones such 

as absence, weak foundations or language transition. Nor is it private tuition under another 

name: tuition typically re-teaches the current syllabus for examination advantage, whereas 

remedial teaching works backwards to the point of breakdown and rebuilds from there, and it 

is organised by the school as part of its responsibility to every learner. 
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 Diagnostic foundation: Entry assessment, error analysis of the learner's work, observation 

and, where needed, screening for vision, hearing, language or specific learning difficulties 

precede any teaching. 

 Individualised or small-group delivery: Group sizes are small, or teaching is individual, so 

that pace, examples and practice can be adjusted continuously to responses. 

 Rebuilding prerequisites: Teaching starts from the last point of secure mastery, however far 

back that lies, and proceeds in small, carefully sequenced steps. 

 Multi-sensory and concrete methods: Manipulatives, visual supports, oral work, worked 

examples and ample guided practice replace the abstract presentation that failed the 

learner the first time. 

 Frequent checking and success: Short cycles of teach, practise, check ensure the learner 

experiences genuine, earned success repeatedly — the psychological core of remediation. 

 Time-bound goals and exit criteria: Specific targets, a review date and a planned return to 

full participation in ordinary lessons are set from the beginning and shared with the learner 

and parents. 

How Remedial Teaching Addresses Learning Difficulties 

Learning difficulties have varied roots, and remedial teaching addresses each root differently — 

which is precisely its strength compared with undifferentiated extra teaching. Where the 

difficulty is a missing foundation, as when a child reaches fractions without secure 

understanding of division, remediation supplies the foundation directly and briefly, unlocking 

the current topic that no amount of current-topic drilling could fix. Where the difficulty is 

language — common in Pakistan, where many children meet Urdu or English-medium 
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textbooks while speaking Punjabi, Sindhi, Pashto, Balochi or another language at home — 

remedial sessions can pre-teach key vocabulary, use the home language to secure concepts, 

and build reading fluency systematically. Where the difficulty is a specific weakness, such as 

poor decoding in reading, weak number sense, or disorganised written expression, remediation 

isolates and trains that sub-skill with concentrated, structured practice of a kind a whole-class 

lesson cannot provide. 

Equally important is what remediation does to the learner's relationship with learning. 

Repeated unexplained failure teaches children to protect themselves by not trying; 

psychologists describe the resulting pattern as learned helplessness, and every teacher 

recognises its faces — the copied homework, the clowning, the silence, the sudden behaviour 

problems in one subject only. A well-run remedial programme reverses the evidence on which 

that despair is based. In a small, safe setting, at a level where success is achievable but real, the 

learner accumulates experiences of understanding and completing work, receives feedback 

that names progress specifically, and begins to revise the verdict on their own ability. 

Confidence, in this account, is not a preliminary to achievement but a product of engineered 

achievement — and restoring it is often the turning point after which ordinary class teaching 

starts to work again. Remediation also serves an early-warning function for the whole school: 

patterns in referrals reveal weak spots in mainstream teaching, curriculum sequencing or 

assessment that leadership should fix for everyone. 

Benefits for Academic Achievement 

The achievement benefits follow from the mechanisms described. First and most directly, 

closing foundational gaps removes the ceiling that missing prerequisites place on all 
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subsequent learning, so gains appear not only in the remediated topic but across the subject: 

reading remediation lifts performance in every subject that depends on text, and early 

mathematics remediation protects the whole later curriculum. Secondly, remedial teaching 

raises the productivity of ordinary lessons for the remediated learner, who can now follow 

explanations, attempt homework independently and participate instead of copying, so the 

benefit multiplies through every subsequent hour of schooling. Thirdly, at school level, effective  

remediation reduces failure, repetition and dropout — outcomes that are educationally 

wasteful and, in public systems, extremely expensive, since a repeated year costs the state a 

full additional year of provision for a single child. 

 Higher attainment in the target subject: Diagnosed gaps are closed directly, and post-

intervention assessment typically shows the largest gains in exactly the foundational skills 

remediated. 

 Transfer across subjects: Improved reading, language and number foundations raise 

achievement in science, social studies and every text- or number-dependent subject. 

 Improved confidence, participation and behaviour: Learners who can do the work join in, 

attempt tasks and present fewer of the behaviour problems that uncomprehended lessons 

provoke. 

 Reduced repetition and dropout: Learners are kept with their age group and school career, 

protecting motivation, family investment and public funds alike. 

 Equity of opportunity: Remediation directs extra resource to those who need it most — 

often the poorest learners, whose homes cannot buy private help — making the school's 

promise of equal opportunity practically real. 
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 Better information for teachers and parents: Diagnostic findings clarify exactly what a child 

can and cannot yet do, replacing blame and vague worry with a shared, actionable plan. 

The conditions of success deserve equal emphasis, because remedial teaching done badly can 

harm. Pulling learners out of the same favourite lesson every week, labelling them publicly, 

assigning the weakest teacher to the remedial group, or allowing remediation to become a 

permanent low track with a diluted curriculum all convert help into stigma and lowered 

expectation. Sound practice therefore schedules remediation additionally or by rotation, keeps 

groups temporary and reviewed, staffs them with skilled and respected teachers, maintains the 

same ultimate expectations as for all learners, involves parents as partners, and reintegrates 

learners into full class success visibly and promptly. Teacher education has a direct 

responsibility here: every teacher, not only specialists, should graduate able to diagnose 

common errors, analyse a child's work for the point of breakdown, plan a short remedial 

sequence and judge its effect, because in most Pakistani schools the class teacher is the 

remedial service. 

Conclusion 

To conclude, remedial teaching is the diagnostic, planned and targeted rebuilding of learning 

that has broken down, aimed at the specific gaps and difficulties of individual learners and small 

groups, and judged by their restored ability to thrive in ordinary instruction. Its benefits operate 

at every level: it repairs foundations and specific skills, addresses language and learning 

difficulties at their actual roots, reverses the despair that repeated failure teaches, and thereby 

raises academic achievement in the remediated subject and across the curriculum, reduces 

repetition and dropout, and gives practical substance to equity. Few investments available to a 

USMAN NOTES  |  AIOU Code 829 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Page 35 of 36 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626

USM
AN N

OTES

www.u
sm

an
no

te
s.c

om



Solved Assignment Guide — AIOU Teacher Education in Pakistan (829) — Page 36 

school repay themselves so completely. A system that teaches all children the same way and 

then abandons those for whom that way failed has not finished the act of teaching at all; 

remedial teaching, done with skill, dignity and high expectation, is how teaching keeps its 

promise to the learners who need it most. 
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