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ALLAMA IQBAL OPEN UNIVERSITY, ISLAMABAD
Course: Elementary Education (826) e Level: M.A/M.Ed
Semester: Autumn 2026
Assignment No. 1 (Units 1-4)

Total Marks: 100 e Pass Marks: 47

SOLVED ASSIGNMENT GU'ILC
(For Study & Referercc\
Note: This guide is prepared for study and reference purpc.es Stuacents are advised to read the relevant

units of the course book, understand the concepts, an~ u.on wiite the assignment in their own words.

Question 1: Concept and Scope of Fle mentary Education in Pakistan;

Comparison with Other Cour.vric. (20 Marks)

Critically examine the concep: nnJ scope of elementary education in Pakistan. Compare its key

features with elementa.'v educ ation practices in other countries discussed in the course. (20)

Introduction

Elementary education is the first organised stage of schooling, and every later achievement in
education rests upon it. A child who learns to read with understanding, to handle numbers
confidently, to ask questions and to live peacefully with others during these early years carries
those foundations through secondary school, university and adult life; a child who misses them
struggles at every later stage, however much is spent afterwards. For this reason economists

describe elementary education as the investment with the highest social return, and nations

treat it as a right rather than a privilege. Pakistan's Constitution, after the Eighteenth

Amendment, inserted Article 25-A, which obliges the State to provide free and compulsory
education to all children from five to sixteen years of age. This answer first clarifies the concept

and scope of elementary education, then examines how it is organised and practised in
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Pakistan, and finally compares its key features with those of other countries studied in this

course, drawing lessons that Pakistan can realistically adopt.

The Concept of Elementary Education

The word 'elementary' means basic or fundamental, and e.="nertary education is therefore the
education of the essentials: the basic knowledgr, s:ills, habits and values without which a
person cannot function as a literate citizer or proceed to further learning. In Pakistan the
elementary stage conventionally covers Clases | to VIII, combining the primary stage (Classes |-
V, roughly ages five to ten) and the m:adle or elementary stage proper (Classes VI-VIII, roughly
ages eleven to thirteen). Semo s ssifications also attach early childhood education (the 'Kachi'
or pre-primary class for . ge: nree to five) to its beginning, recognising that readiness for Class |
is built before formal schooling starts. The concept is broader than literacy alone. Elementary
education aims at the all-round development of the child — physical, cognitive, linguistic,
emotional, social and moral — through a common, general curriculum that is the same for all
children, because at this stage no specialisation is intended. It is terminal for some children and

preparatory for others, so it must be complete in itself: it must produce a person who can read,

write, calculate, think, work and behave responsibly even if he or she goes no further.

Three features define the concept critically. First, it is universal and compulsory in principle:
because it is a foundation for citizenship, society cannot leave it to family wealth or choice.
Second, it is child-centred in method: young children learn through activity, play, concrete
experience and their mother tongue, not through the lecture and memorisation suited to

adults. Third, it is equalising in purpose: a common elementary school open to rich and poor,
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boys and girls, city and village, is the strongest instrument for reducing social inequality. Where
any of these features is missing — where schooling is a commodity, where teaching is rote, or

where access is unequal — elementary education exists in name but not in substance.

Scope of Elementary Education

The scope of elementary education is wide, and ca". uc sun.marised under the following heads:

Foundational literacy and numeracy: flue~u ez ding with comprehension, clear writing, and
mastery of the four operations, frc:..ic"« measurement and elementary geometry, applied
to everyday problems.

Understanding of the envircnment: elementary science, social studies, health and hygiene,

and awareness ¢ f the »hysical and social world around the child.

Language development: command of the national language, proficiency in English as an

international language and respect for the mother tongue and regional languages.

Character and citizenship: honesty, tolerance, patriotism, respect for law, Islamic and moral
values, and peaceful social living in a diverse society.

Health and physical development: games, exercise, cleanliness, nutrition awareness and
safety habits.

Creative and practical abilities: art, craft, elementary work experience, digital literacy and
the habit of learning by doing.

Preparation for further education and life: study habits, curiosity, self-discipline and the

confidence to continue learning independently.
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Seen in this light, the scope of elementary education is not confined to the classroom or to
textbooks. It includes enrolment and retention of every child, the training and support of
teachers, curriculum and materials, school buildings and facilities, assessment, supervision, and
the involvement of parents and the community. Anything thet arte cts whether a young child

enters school, stays there and actually learns falls withir its s-o%e.

Elementary Education in Pakistan: Key Featu.ec

Pakistan's system is delivered through a i1~ixed economy of providers. The great majority of
elementary children study in sovr.n.ant schools run by the provinces, which after the
Eighteenth Amendment hnla cunstitutionai responsibility for education. Alongside them is a
very large private sectoi, re=ging fror elite English-medium schools to low-fee private schools
in villages and urban slums, pluz mosque schools and madrassas, non-formal basic education
schools and community sciiools run by non-government organisations. This diversity expands
access but fragments quality and standards. The curriculum is framed nationally through the
National Curriculum and, more recently, the Single National Curriculum initiative, which sought
a common core for public, private and religious institutions; textbooks are developed and
approved through provincial textbook boards, and examinations at the elementary stage are

largely internal or board-conducted at Class VIl in some provinces.

A critical examination must note the system's weaknesses honestly. Access remains incomplete:

Pakistan still has one of the world's largest populations of out-of-school children, commonly
estimated at over twenty million, many of them of elementary age, and girls, rural children and

the poor are disproportionately excluded. Quality is the deeper problem: national and

Solved Assignment Guide — AIOU Elementary Education (826) — Page 5

Page 5 of 34 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 826 Solved Assignment 1 (Autumn 2026) Official Portal: www.usmannotes.com

international assessments repeatedly show that large proportions of Class V children cannot
read a Class Il level story or solve a simple two-digit division problem, which means children
complete elementary schooling without its elementary outcomes. Contributing causes include
multi-grade teaching in one-teacher schools, shortages of class.~om and basic facilities such as
drinking water, toilets and boundary walls, teacher “bse. ce, weak subject knowledge and
reliance on corporal punishment and rote learn'ng d.spite official bans. Public spending on
education has historically remained well belo . u.c four per cent of GDP promised in successive
policies. Article 25-A therefore remaii.s, oz sritics put it, a right proclaimed faster than it has

been implemented.

Comparison with Othe: Countries

Comparing Pakistan with the countries discussed in this course — such as England, the United

States, Finland and Japan — is instructive because they faced similar problems earlier and

solved them through sustained policy rather than slogans. The table below summarises the

contrast.

Table 1: Elementary education in Pakistan compared with selected countries

Feature Pakistan England / USA Finland / Japan

Compulsion and access | Free and compulsory Compulsory Compulsory, free, near-
by Article 25-A (ages 5— | attendance enforced universal; Finland adds
16), but enforcement with near-universal free meals, transport
weak; many children enrolment for over a and materials

out of school century
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Teacher preparation

Variable; many
teachers with limited
professional training,
weak continuing

development

Graduate entry,
licensed/certified
teachers, inspected

training

Finland requires a
master's degree; Japan
uses lesson study for
continuous

improvement

Curriculum

National framework,

textbook-centred, ‘
|
examination and rcte

pressure frcn, ~any

year:

N.ao al/state curricula
vith specified
standards and national

assessment

Finland: broad national
core, local freedom, no
high-stakes testing in
early years; Japan:
balanced curriculum
including moral
education and school

lunch duties

Language of instruction

Urdu/English with

mother tongues largely
excluded; early switch
to English harms

learning

Mother tongue
(English) is the
medium, reducing the

home—school gap

Instruction in the
child's own language in

the early years

Accountability

Inspection weak and
irregular; data

incomplete

England: Ofsted
inspection; USA: state

testing and reporting

Trust-based
professionalism in
Finland; community

accountability in Japan
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Equity and funding Large quality gap Public funding with Deliberate

between elite private additional weight for equalisation: the

and government disadvantaged pupils nearest school is
schools; low public intended to be a good

spending school for every child

Several lessons emerge from the comparison. Firsi, compulsion works only when it is enforced
and when schools worth attending ex's. ..* hin reach of every home; legal declaration alone
changes little. Second, the couirie. with the sirongest elementary outcomes invested most
heavily in teachers — in tneir sclection, university-level preparation, status and continuous in-
service growth — v here)s Pakistan has expected the most from the least-supported cadre.
Third, successful systems protect childhood: Finland postpones formal competition and testing,
emphasises play in the early years, and still tops learning outcomes, which challenges Pakistan's
examination-driven, rote-heavy culture. Fourth, they teach young children in the language they
speak at home, while Pakistan's abrupt English-medium ambitions often leave the child

understanding neither the language nor the subject. Finally, equity is engineered through

funding formulas that give more to schools serving poor children, instead of allowing quality to

follow parents' income.

At the same time, comparison should not become imitation. Pakistan cannot copy Finland's
spending or class sizes immediately, and its cultural, religious and linguistic context is its own.

What it can copy is the direction: enforceable access, respect for teachers, mother-tongue
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beginnings, activity-based learning, honest assessment of learning rather than of enrolment

alone, and steady financing protected across changes of government.

Conclusion

To conclude, elementary education is the foundational. u. it ersal and child-centred stage that
develops literacy, numeracy, character and citizens!np ‘n every child; its scope extends from the
child's all-round growth to the teachers, curricui:'m, facilities and community that make that
growth possible. In Pakistan it carries the constitutional promise of Article 25-A and a vast
public—private network, yet it is weal.ei.ed by out-of-school children, low learning outcomes,
under-prepared teachers =nu u.:ufficient, uneven funding. The experience of England, the
United States, Finland a.d '=zpan shows that these are solvable problems: countries rise when
they enforce access, professionalise teachers, teach in the child's language, free early learning
from examination fear and fund equity deliberately. Pakistan's task is not to import a foreign
system but to apply those proven principles, consistently and patiently, within its own context
— because the quality of its elementary classrooms will decide the quality of everything built

upon them.

Question 2: Dimensions of Child Development and the Factors

Influencing It (20 Marks)

Explain the major dimensions of child development during the primary years. Discuss the factors
that influence cognitive, personality, and social development of children at the elementary level.

(20)
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Introduction

Development means the orderly, progressive changes by which a helpless infant becomes a
competent, independent person. It is not the same as growth, which refers mainly to increase
in size; development includes the unfolding of abilities, ematiuns, personality and social
behaviour, and it proceeds in a predictable sequence cve » though its speed differs from child to
child. The primary years, roughly from age s.v to twelve, are a period of remarkable
consolidation: the child masters language and \ umber, learns to reason about concrete things,
forms lasting attitudes towards hin<elf <nd learning, and moves from the family circle into the
wider society of the school. A teacher who understands what is developing in the child — and
what helps or hinders ti:=. dvelopment — can teach the child in front of him rather than
merely covering the <vl'abus. This answer explains the major dimensions of development
during the primary years and then discusses, in detail, the factors influencing cognitive,

personality and social development at the elementary level.

The Major Dimensions of Development

Development is one integrated process, but for study it is divided into dimensions. Physically,
the primary child grows steadily rather than in spurts: height and weight increase gradually, the
baby teeth are replaced, muscles strengthen, and fine motor control improves so that
handwriting, drawing, cutting and craft work become possible; large-muscle skills in running,
jumping and games develop rapidly and demand daily physical activity. Cognitively, following
Piaget, the child moves from the pre-operational stage into concrete operations (about seven

to eleven years): he can classify, seriate (arrange in order), conserve quantity despite changes in
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appearance, reverse operations mentally and reason logically — but only about concrete
objects and experiences, not yet about abstract propositions. Language develops explosively:
vocabulary multiplies, sentences become grammatical and complex, and the child begins to use

language for reasoning, argument and humour as well as comn **:uce tion.

Emotionally and in personality, the primary years cr.r.=spo..d to Erikson's stage of 'industry
versus inferiority': the child wants to make tiings master tasks and be recognised as
competent, and repeated success builds coni*dence while repeated failure and ridicule fix a
sense of inferiority that may last ‘or years. The self-concept becomes realistic and
differentiated — the child now 'ug>s himself separately in studies, games and friendship —
and conscience and moril r.ics dare internalised, at first to gain approval and avoid punishment
(Kohlberg's conventicnal seginningz). Socially, the child's world widens dramatically: the peer
group becomes a major infiuence, friendships stabilise, group games with rules teach
cooperation, fairness and leadership, and the teacher partly replaces the parent as a model and
authority. Morally, rules are first treated as fixed and sacred, then gradually understood as
agreements that people make and can change. These dimensions do not develop in isolation: a
malnourished body tires the mind, a frightened child cannot concentrate, and a child rejected
by classmates loses the confidence to attempt new learning — which is why elementary

teaching must address the whole child.

Factors Influencing Cognitive Development

Cognitive development — the growth of perception, memory, language, reasoning and

problem-solving — is influenced first by heredity and maturation: children inherit different
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intellectual potentials and their nervous systems mature on an inner timetable, so readiness for
reading or abstract arithmetic cannot simply be forced. Health and nutrition are equally
fundamental and often neglected: iron and iodine deficiency, chronic hunger, worms and
untreated vision or hearing problems all reduce attention a~< learning, while a nourished,
rested child learns measurably better. The home :nviin'anent supplies the child's first
curriculum: parents who talk, read stories, answ :r qu »stions and provide books, puzzles and
conversation build the vocabulary and conceyts u.. which school learning rests, whereas homes
— through poverty, not indifference - - u.2* lack books, time and literate adults send children
to school with a smaller stai.‘ng stock. Sociv-economic conditions therefore enter the

classroom disguised as 'atilitv'.

School factors are tr.» oras teach=rs control. Cognitive growth is stimulated by teaching that

matches the child's stage: concrete materials before symbols, activity before lecture, and

guestions that require thinking rather than recall. Language of instruction is decisive — a child

taught in an unfamiliar language spends his mental energy decoding words instead of learning
ideas, which is why mother-tongue beginnings support cognition. Motivation, feedback and
expectation operate powerfully: children rise or fall towards what significant adults expect of
them, and specific, encouraging feedback ('your method is right, check this step') develops
thinking better than marks alone. Play, exploration, educational media and now digital tools can
enrich cognition when they are active and guided, and impoverish it when they replace activity
with passive watching. Finally, individual differences in learning style, interest and prior
knowledge mean that the same lesson never teaches thirty children identically; the wise

teacher varies tasks and checks understanding rather than assuming it.
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Factors Influencing Personality Development

Personality — the relatively stable pattern of traits, attitudes, self-concept and behaviour that
makes each child distinct — is shaped by an interaction of temperament and experience.
Temperament is inborn: some children are naturally bold, ~.chers <ty; some persist, others give
up quickly, and these tendencies appear in the first ycars of life. Upon this foundation the
family builds most heavily. Parenting style nraters greatly: warm but firm (authoritative)
parenting, which combines affection with cle.r limits and reasons, produces confident, self-
controlled children; harsh, punitive (auihoritarian) control produces either fearful submission
or rebellion; and neglect or nve/-inadlgence produces insecurity and poor self-discipline. The
child's experiences of st.~zess and failurz at school then write directly onto his personality:
Erikson's warning th.t t'e primsry years decide industry versus inferiority means that the
teacher who arranges achicvable challenges, praises effort publicly and corrects privately is
literally forming personalities, while sarcasm, labelling ('duffer', 'weak') and corporal

punishment stamp inferiority and resentment.

Other influences include identification and modelling — children copy admired parents,
teachers, older siblings and media heroes, absorbing their manners, ambitions and prejudices;
peer acceptance, since the child who is chosen for teams and friendship groups sees himself as
likeable while the chronically rejected child may become withdrawn or aggressive; culture and

religion, which teach the child what is valued — honesty, modesty, courage, service — and

provide ideals and stories through which personality is oriented; and significant life events such

as parental conflict, bereavement, displacement or illness, which can disturb development or,

with support, build resilience. The school's contribution is to offer every child some field in
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which he can be genuinely good — studies, sport, art, recitation, helping others — because a

balanced personality grows from recognised strengths, not only from corrected weaknesses.

Factors Influencing Social Development

Social development is the process of learning to live with ~’ners: to communicate, cooperate,
share, respect rules and take one's place in group-. e family is the first society: within it the
child learns turn-taking, empathy and manp~rs. <nd children from homes where relationships
are warm and conflicts are settled bv discussion generally enter school socially readier than
children from homes dominated by v.ci2nce or neglect, who may reproduce aggression with
classmates. The school then L ~ccines the main social laboratory. The peer group teaches what
adults cannot: in group rar~:s and classroom teamwork the child experiences equality, learns
that rules bind everyone, discevers leadership and followership, and measures himself against
equals rather than indulgent adults. Friendships at this age, increasingly with the same sex,

provide loyalty, secrets and mutual aid, and are a normal, necessary part of growth.

The teacher's classroom climate shapes social learning daily: cooperative tasks, mixed group

work, class responsibilities (monitor, library helper), morning meetings and fair, consistent
discipline teach democratic social behaviour, whereas a climate of fear, favouritism and
competition for marks teaches selfishness and concealment. Community and culture surround
the school: festivals, religious gatherings, neighbourhood play and extended family in Pakistani
society give children rich social experience, but poverty, child labour, early separation from
school, and gender restrictions that withdraw girls from public participation can narrow social

development for exactly the children who need school most. Media — television, mobile games
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and social platforms — now form a powerful additional agent, modelling language and
behaviour (both generous and violent) that children imitate, so guiding media use has become
part of social education. Finally, children with disabilities or differences develop socially best in
inclusive classrooms where contact is ordinary and supported, *!iuc1 benefits the social growth

of all children, not only those included.

Conclusion

In conclusion, development during the »orimary years proceeds together along physical,
cognitive, linguistic, emotional-persar.aiity, social and moral dimensions, each supporting the
others, with the child moving 1o rards concrete logical thought, a competent or inferior self-
image, and membership of *lie peer scciety. Cognitive development is driven by heredity and
maturation but decisively helped or harmed by nutrition, home language and stimulation, the
medium and methods of teaching, and adult expectations; personality is built from
temperament through parenting style, models, peer acceptance and, critically, the child's

record of success and failure at school; social development grows from family relationships into

peer groups, classroom climate, community participation and media. The practical message for

the elementary teacher is hopeful: many of the strongest influences — feedback, grouping,
climate, concrete teaching, recognition — lie in his own hands, and used wisely they can

compensate, at least in part, for disadvantages the child brings from outside the school gate.
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Question 3: Processes of Curriculum Development and Organising an

Effective Elementary Curriculum (20 Marks)

Discuss the major processes of curriculum development. Fow _-hould objectives, content,

methods, and evaluation be organized to make the elem _nt. <y curriculum effective? (20)

Introduction

The curriculum is the total plan of learni~g experiences that a school provides: what will be
taught, why, in what order, by v'hc: niethods and with what evidence that learning has
occurred. It is far more than ~ zv'abus or a textbook, although in practice the three are often
confused. Because the -urric.ium decides what millions of children will spend their childhood
learning, the process by which it is developed must be systematic rather than accidental —
based on the needs of icarners and society, on sound psychology of learning, and on
continuous evaluation and revision. This answer discusses the major processes of curriculum
development, drawing on the classic models of Tyler, Taba and Wheeler, and then explains how
objectives, content, methods and evaluation should be organised, in an aligned and balanced

way, to make the elementary curriculum effective in schools like Pakistan's.

Major Processes of Curriculum Development

Curriculum development begins with situational or needs analysis. Developers study the society
(its economy, culture, values and problems), the learner (children's characteristics, needs and
previous learning) and the subject matter (the structure and latest state of each discipline), and

consult data on the existing curriculum's weaknesses — for example, assessment results
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showing that children read poorly. From this analysis the aims and goals of education are
stated: broad directions derived from national philosophy and policy, such as producing
literate, healthy, patriotic, productive citizens. Aims are then converted into specific objectives
— statements of what learners will be able to do — which Ralp b 7 yi2r placed at the head of his
famous rationale (1949): purposes, experiences, org nisa‘ic:i and evaluation. Hilda Taba's
'grassroots' model adds that teachers who will inr plem 3nt the curriculum should participate in
developing it, unit by unit, because a curricu.'im .. citten entirely from above often fails in real

classrooms.

The next processes are the selectian and organisation of content. Content is chosen by criteria
such as validity (is it true arJ Cignificant?), importance and durability, learnability (can children
of this age grasp itl), irterest, utiiity in life, and balance between subjects and between
knowledge, skills and values. Selected content must then be organised according to principles
of sequence (simple to complex, known to unknown, concrete to abstract), continuity (topics
revisited at increasing depth — Bruner's spiral curriculum), integration (topics and subjects

connected, as young children experience life whole, not in compartments) and balance of time.

After content, learning experiences and methods are planned: the activities through which

content will become learning, chosen to match objectives — one cannot teach cooperation
through lectures alone. Textbooks, teachers' guides and materials are produced, teachers are
oriented and trained, and the curriculum is piloted in selected schools before general
implementation, because weaknesses invisible on paper appear immediately in classrooms.
Finally comes evaluation and revision: developers gather evidence on whether objectives are

being achieved, feed it back, and modify the curriculum — Wheeler's cyclical model rightly

Solved Assignment Guide — AIOU Elementary Education (826) — Page 17

WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 826 Solved Assignment 1 (Autumn 2026) Official Portal: www.usmannotes.com

shows this as a continuous loop rather than a last step, since society, knowledge and children

keep changing and no curriculum is ever finished.

Organising Objectives

Objectives make an elementary curriculum effective wke, *nev are clear, comprehensive and

c

usable. They should cover all three domainc ¢ leuarning: the cognitive (knowledge,
understanding, application, thinking), the p~'chcmotor (handwriting, drawing, craft, physical
skills) and the affective (attitudes, valuc~s, appreciation, habits) — a curriculum whose
objectives are only cognitive will s’leady drop character and skill. They should be stated in
observable terms for each cioss ind unit, s0 a teacher knows exactly what a Class Il child
should be able to do in ‘raz*ions by the end of the term, and graded in a proper sequence so
that each year's objectives build on the previous year's. They must also be realistic for actual
classrooms — multi-grade, iarge and under-resourced ones included — and known to teachers,
parents and, in simple language, to children themselves, because objectives understood by

those who must achieve them guide daily effort far better than objectives locked in official

documents.

Organising Content

Content serves objectives, never the reverse. Effective organisation means, first, selecting the
essential core — the literacy, numeracy, science, social understanding, languages, Islamic and
moral education, art and physical education that every child needs — and pruning overload,
because Pakistani elementary courses have often tried to teach everything and ended by

teaching nothing well. Second, content should move within each subject from the near to the
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far and the concrete to the abstract: the child's own home, street and village before the
province and the world; real objects and pictures before diagrams and definitions — as the
primary child, being in the concrete-operational stage, requires. Third, content should be
integrated where natural (a thematic unit on 'Water' joining s-i~nc, language, arithmetic and
art) while keeping the systematic sequence of tool .ubje-te like reading and mathematics
intact. Fourth, it should be relevant to the child'; life and environment — local crops, crafts,
weather, stories and problems — balanced v.'tni ...tional and universal content, and free from
bias, errors and needless difficulty of .«1.g ge. Finally, content load must match instructional

time actually available, not the t.\ne . .ssumed in the office.

Organising Methods

Methods are the bridge between content and the child, and they should be organised as a

planned variety. Because objectives differ — facts, skills, concepts, attitudes — no single

method suffices: direct explanation and demonstration for specific skills, activity and play-way
methods (essential in the early classes), discussion and storytelling, group work and peer
learning, projects and field observation, and educational technology where available. Methods
should be predominantly child-active rather than teacher-monologue, since young children
learn by doing, and should provide for individual differences through graded tasks, remedial
help and enrichment for the quick. Organisation of methods also means organising time and
resources: a timetable that gives the tool subjects the fresh morning hours, periods of realistic
length, low-cost teaching aids made from local materials, and lesson planning in which the

teacher writes, for each lesson, the objective, the activities and the check for understanding. In
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Pakistani conditions, methods must be chosen that remain effective in classes of forty and in
multi-grade rooms — a method that needs twenty pupils and electricity is, for most elementary

schools, not a method but a wish.

Organising Evaluation

Evaluation completes the alignment: it should test wi.~t the objectives stated and the methods
taught, in the way children were taught it. Ar offe ~tive elementary system uses continuous and
comprehensive evaluation — small, frequont checks during teaching (questions, observation,
classwork, short tasks) that feed Lar« :mmediately into re-teaching, together with periodic
tests; it evaluates skills and at 'tuc 2s as well as recall, using oral work, projects, portfolios of the
child's writing and drav.ing, and practical tasks alongside written papers. Evaluation results
should be used first for improvement — identifying which children, topics and schools need
help — rather than for punishment, labelling or fear, which are especially destructive at the
elementary stage. Promotion and reporting policies should inform parents in understandable

language about what the child can do and what to practise next. Finally, evaluation data must

flow back to curriculum developers and teacher trainers, closing the loop: persistently poor

results in one topic across many schools usually signal a defect in the curriculum or its teaching

materials, not in thousands of children.

Table 1: The four elements kept in alignment

Element guiding question Sign of effectiveness

Obijectives What should the child be able Clear, graded, covering

cognitive, skill and attitude
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to do, know and value?

domains

Content

What knowledge and
experiences will achieve the

objectives?

Methods

How will children active', lean.

it?

Essential, sequenced, concrete-
to-abstract, life-related, load

~aa. ched to time

Varied, activity-based, suited to
age, class size and resources;

planned lessons

Evaluation

How w'l we ..now, and what

vill ve do next?

Continuous, comprehensive,
feedback-oriented; results used

for re-teaching and revision

Conclusion

To conclude, curriculum development is a systematic, cyclical process: analysing needs and the

situation, setting aims and objectives, selecting and organising content, planning learning

experiences and materials, implementing with trained teachers after piloting, and evaluating

and revising continuously. An elementary curriculum becomes effective when its four elements

are organised in alighnment — objectives that are clear and all-round, content that is essential,

sequential and rooted in the child's concrete world, methods that are varied and active and

feasible in real classrooms, and evaluation that is continuous, comprehensive and used for

improvement rather than fear. Where any element is neglected — impressive objectives with

untrained teachers, rich content with rote methods, or examinations unrelated to teaching —
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the curriculum fails on paper's opposite side: in the child's actual learning. Alignment, realism

and revision are therefore the three watchwords of curriculum work at the elementary level.

Question 4: Role of Language and Language Ski'!s in the Elementary

Curriculum; Integrated Development of tr.e "o’ ¢ Skills (20 Marks)

Analyze the role of language and language sk.'ls ir the elementary curriculum. How can

listening, speaking, reading, and writing be devcloped in an integrated manner? (20)

Introduction

Language is the medium in whi~h almost ail school learning happens. The child learns science

through words hea. 1 and' read, exjpresses arithmetic reasoning in sentences, asks questions,

follows instructions, tells what rie knows in examinations and, outside school, uses language for

every social and economic task of life. At the elementary stage language has a double position
in the curriculum: it is a subject in its own right, with its own periods and textbooks, and it is
simultaneously the instrument of every other subject. Failure in language therefore multiplies
failure everywhere — research and classroom experience alike show that the child who cannot
read with understanding by Class Il or IV falls behind in mathematics, science and social studies
together, however intelligent he is. This answer analyses the role of language and the four
language skills in the elementary curriculum and then explains, with practical classroom
strategies, how listening, speaking, reading and writing can be developed in an integrated

manner rather than as four isolated exercises.
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The Role of Language in the Elementary Curriculum

First, language is the tool of thought. Following Vygotsky, thinking and speech develop
together: the child organises his perceptions, classifies, remembers and reasons largely in
words, first aloud (the young child talks himself through 4 puzzle) and later silently as inner
speech. A rich vocabulary literally enlarges what a child can think about, while a poor
vocabulary restricts reasoning to the vague and ccncre’e. Second, language is the carrier of the
curriculum: concepts in every subject a‘rive \'rapped in language, and examinations certify
knowledge through language, so le~cuage proficiency partly decides measured achievement in
all subjects. Third, language is th= hYcnd of scdial life and identity: through the mother tongue
the child first knows his fam ly, culture and faith; through the national language, Urdu, he
belongs to the wider ~at’on; and through English he gains access to higher education, science
and wider employment. Language teaching thus carries cultural and civic responsibilities, not
merely technical ones. Fourth, language is an equaliser or a divider: in Pakistan many children
arrive speaking Punjabi, Pashto, Sindhi, Balochi, Saraiki or another mother tongue, and meet
instruction in Urdu or even English; if the school bridges this gap skilfully, language becomes
the child's ladder, but if it mocks or ignores the home language, school language becomes a

wall that pushes the poorest children out.

The Four Skills and Their Interdependence

Language ability is conventionally divided into four skills. Listening is the receptive skill through
which the young child first meets language and on which pronunciation, vocabulary and

comprehension are built; children spend more school time listening than in any other language
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activity, yet it is the least deliberately taught. Speaking is the first productive skill: through
speech the child organises thought, participates in class, learns the sounds, structures and
social uses (greetings, requests, politeness) of the language, and prepares the ground for
reading and writing, since children largely write in forms thev ¢~~. ali eady say. Reading converts
print into meaning and, once fluent, becomes the mas-er key to independent learning:
decoding (recognising letters, sounds and woras) must grow into comprehension
(understanding, questioning and enjoying tex*s), . reading remains barking at print. Writing is
the most demanding skill, combining t:-uiin;, language and motor control: the child must form
letters, spell, construct sentencos < ad organise ideas for a reader who is not present. The
crucial point is that the fuur ski'ls are interdependent aspects of one ability. Vocabulary heard
in listening reappez-s in ‘peaking; oral language supplies the sentences a child can read and
write; reading feeds new words and structures back into speech and composition; and writing
consolidates what reading has taught. Teaching them in watertight compartments — grammar

on Monday, an unrelated composition on Thursday — wastes this natural reinforcement.

Why Integration Is Necessary

In real life the skills never occur separately: a child listens to a story, talks about it, reads about
its topic and writes a few lines of his own in one continuous act of communication. Integrated
teaching mirrors this unity, and its advantages are practical as well as theoretical. It economises
time, which elementary timetables never have enough of; it makes learning meaningful,
because each skill gives a purpose to the others (we listen carefully because we shall discuss;

we discuss because we shall write); it recycles vocabulary and structures in varied contexts,
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which is how language is actually retained; and it gives weaker children several doors into the
same lesson — the shy child who will not speak may write, the poor decoder may shine in
discussion. Integration is especially necessary in Pakistan's multilingual classrooms, where oral
work in a familiar language can carry children's understanding .**..ie :heir reading and writing in

Urdu or English catch up.

Developing the Skills in an Integrated Mar.ne " Fractical Strategies

The most effective integrated device is the thematic or topic-based unit, in which one
meaningful theme organises a week o fortnight of language work across subjects. Take the
theme '"Water' in Class IV. The ez cher begins with listening: children hear a short talk or story
about rain and a village ‘ve", and answer and sequence what they heard. Speaking follows: in
pairs and groups they describe how water is used and stored in their homes, interview the
teacher with prepared questions, and present group findings to the class, practising sentence
patterns and new vocabulary orally before meeting them in print. Reading then supplies shared
and guided texts — the textbook lesson on water, a simple poem, labels and a chart — with the
teacher modelling fluent reading, teaching key words in context and asking literal and
inferential questions. Writing completes the cycle purposefully: children label a diagram of the

water cycle, write sentences and then a short paragraph or poster ('Save Water') using the

vocabulary they have heard, spoken and read repeatedly, with drafting, sharing and correction

treated as normal stages. In one unit every skill has been exercised several times, on the same

meaningful content, with each stage preparing the next.
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Story-based cycles: the teacher tells or reads a story (listening); children retell, role-play
dialogues and answer questions (speaking); the class reads the story or a simplified version
together (reading); children then write a new ending, a letter to a character or their own
short story (writing).

Shared and guided reading with talk: before reang, >r-dict from the picture and title
(speaking/listening); during reading, the tea her hinks aloud; after reading, discussion,
dramatisation and written responses follo. i w.1e same lesson.

Language across the curriculum: -iei.c observations dictated then written as records,
mathematics word problem: -ead aloud, dizcussed and explained in sentences, and social
studies material preszanted crally by aroups — making every subject a language lesson as
well.

Print-rich environment ana daily routines: labelled classroom objects, a word wall built from
current themes, a class library corner, morning news talk, show-and-tell, rhymes, songs and
dictation used as listening-writing bridges.

Process writing with oral rehearsal: children always talk their ideas with a partner before
writing, draft, read their draft aloud to check sense, revise and publish selected pieces on
the classroom wall — so speaking and listening serve writing directly.

Balanced assessment: listening checks, oral presentations, reading records and writing
portfolios together, so that all four skills carry marks and none is neglected as 'not

examined'.

Integration needs deliberate support in Pakistani elementary classrooms. Teachers should plan

weekly language work as a connected sequence rather than copying isolated exercises; use the
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child's mother tongue orally as a bridge while building Urdu and English print skills; provide
daily time for free reading of interesting books, since volume of reading is the strongest single
builder of vocabulary and writing quality; and accept errors in early speech and writing as
stages of growth to be guided, not offences to be punished. L =_au;e fear silences exactly the
practice children need. School heads can help by <.ockire classroom libraries, protecting
language periods from interruption and reviewir g chi dren's notebooks and portfolios rather

than only test scores.

Conclusion

To conclude, language occi'nics - 2 centre ¢f the elementary curriculum because it is at once a
subject, the medium o\ al! uther subjects, the tool of thought, and the child's link with his
culture, nation and future opportunities; weakness in it multiplies through the whole school
career. Its four skills — listening, speaking, reading and writing — form one interdependent
system, and they are therefore learned best together: organised in thematic units and story

cycles in which children hear language, use it in talk, meet it in print and finally produce it in

writing, with each skill purposefully preparing and reinforcing the others. For the elementary

teacher, the guiding rule is simple: every week, for every major theme, plan something to listen
to, something to talk about, something to read and something to write — and the four skills will

grow, as they do in life, as one.
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Question 5: Problem-Solving and Inquiry Methods Compared;

Selecting Appropriate Teaching Strategies (20 Marks)

Compare the problem-solving and inquiry methods. Disctss ..»w a teacher can select

appropriate strategies for effective teaching at the elem-.nt. v Irvel. (20)

Introduction

How a teacher teaches matters as much s what he teaches. Traditional elementary teaching
relied heavily on telling and memo ‘is- Zinn, which can deliver facts but leaves children passive
and unable to use knowledg~ in real situations. Modern methodology therefore emphasises
active methods in which chiluren think, investigate and construct understanding themselves,
and two of the most important are the problem-solving method and the inquiry method. They
are close relatives — both are child-active, both begin with a question or difficulty, and both
develop higher-order thinking — but they differ in structure, in who frames the question, in the
teacher's role and in the kind of outcome they aim at. This answer describes each method,
compares them systematically, and then discusses the practical grounds on which an
elementary teacher should select strategies — including these two — for effective teaching,
remembering that no method is universally best and that professional judgement consists in

matching method to purpose, children and conditions.

The Problem-Solving Method

The problem-solving method organises learning around a genuine problem that pupils must

work through to a solution by reasoning and applying knowledge. Rooted in John Dewey's
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analysis of reflective thinking, it normally proceeds through recognisable steps: the pupils
become aware of, and define, the problem; they recall relevant knowledge and suggest
possible solutions or hypotheses; they gather and organise the needed information or
materials; they test or apply the tentative solution; and thy s ve ify the result and draw a
general conclusion that can be used in future problem .. At *h~. elementary level the problems
must be concrete, near to life and within the chil fren'. powers: why does our classroom plant
wilt, how can we share 24 pencils fairly amo. g si.. groups (which teaches division as a needed
tool), how can the class save water, or nu.. < Yould we arrange the library corner with the space
available? The method's great n crit: are that it rnakes knowledge functional — children learn a
concept because they nz.ed it — trains logical thinking, persistence and independence, and
connects school with life. Its limitaticns are equally real: it is slow, it cannot cover every topic
(much foundational knowledgs and skill must simply be taught and practised), it demands a
teacher skilled in questioning and resources for testing ideas, and in large classes some children

may let others do the thinking.

The Inquiry Method

The inquiry method (also called the discovery or heuristic approach) organises learning as an
investigation modelled on how scientists and scholars themselves produce knowledge. The
starting point is curiosity — a puzzling observation, a discrepant event, a question arising from
the children or provoked by the teacher (‘Why did the ice in the sun melt faster than the ice in
the shade?'). Pupils then frame questions and predictions, plan and carry out simple

investigations or search sources, collect and record evidence (observations, measurements,
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counts), organise and interpret what they find, construct explanations, and communicate and
defend their conclusions to others, whose questions send inquiry round again. Inquiry ranges
on a spectrum: in structured inquiry the teacher supplies question and procedure; in guided
inquiry the question is given but pupils design the investigati~~, 1 open inquiry, suitable for
older elementary pupils on small topics, children raise thei.: c'wn questions as well. Its merits
are powerful: it builds the attitudes of science — curicsity, honesty about evidence, tolerance
of uncertainty — teaches process skills (obsorviig, measuring, recording, inferring) alongside
content, produces deep and durablic u:2>rstanding, and motivates strongly because the
answer is genuinely unknowr. to the learner. Its costs are time, materials, classroom
management during practical activity, tive risk of children reaching wrong conclusions if

guidance is weak, ai 1 dif 'culty in assessing process as well as product.

Comparison of the Two Niethods

Table 1: Problem-solving and inquiry methods compared

Aspect Problem-solving method Inquiry method

Starting point A defined problem or difficulty A question, puzzle or curiosity

to be removed to be investigated

Main aim Reach a correct, workable Construct
solution; apply knowledge explanation/knowledge from
evidence; learn how knowledge

is made

Who frames the task Usually the teacher presents the | Question may arise from pupils;
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problem

teacher increasingly shares

control

Typical steps

Define problem - suggest
solutions = gather data - test

solution - verify and gercra.’se

Question - predict >
‘.ive stigate - collect evidence

-> explain - communicate

Teacher's role

Guide and coach o reas: ning;
supplies prok =i, - eps steps

movir 3

Facilitator of investigation;
provides materials, questions

assumptions, manages enquiry

Best suited for

.’\ppT/ir;g concepis; arithmetic
and practicai/social problems;

desig" tasks

Science and environmental
studies; topics where evidence

can be observed or collected

Assessment focus

Correctness and quality of

solution and reasoning

Quality of questions, evidence,
recording and explanation as

well as conclusions

Main risks

Becomes a routine exercise; one

right answer closes thinking

Time-consuming;
misconceptions if unguided;
needs materials and

management

The comparison shows overlap as well as difference. Both reject passive reception, both move

through questioning, evidence and conclusion, and in practice they blend: an inquiry

investigation usually contains smaller problems to solve, and a good problem-solving lesson
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uses inquiry when solutions must be tested against evidence. The real contrast is one of
emphasis — problem-solving is convergent, driving towards a solution that works, while inquiry
is more open and explanatory, driving towards understanding that is justified; problem-solving
foregrounds the application of what is known, inquiry foregroL ~Js 11e production of what was
not known to the learner. An elementary teacher n:eds hrch, and needs other strategies
besides — direct instruction for skills and facts, story -elling and discussion for language and
values, play and activity methods in the early cias22s — because the repertoire, not any single

method, is the mark of professional tec.ininz

Selecting Appropriate Str:tegie:: Principles for the Teacher

Selection begins with tho okizctive of the lesson. If the objective is a skill (forming letters, using

a ruler, a multiplication procedure), modelling, demonstration and guided practice are

appropriate; if it is a concept or relationship (why things float, how a community depends on its

workers), investigation and discussion serve better; if the objective is application and transfer,
problem-solving fits; if attitudes and values, stories, role-play and example teach more than
either. The teacher asks, in effect: what must the children be doing mentally for this objective

to be achieved, and which strategy makes them do exactly that?

Second, selection must fit the learners: their age and developmental stage (young elementary
children need short, concrete, play-infused activity; open inquiry and extended projects suit
Classes IV=VIII better), their previous knowledge (inquiry collapses if prerequisite ideas are
missing — teach them directly first), their language proficiency, and the range of ability in the

class, which argues for strategies allowing differentiated tasks and group cooperation. Third,
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the nature of the content matters: some content is arbitrary and must be memorised efficiently
(spellings, tables, symbols — no one can 'discover' that this shape is called B), some is
sequential skill, and some is genuinely investigable; forcing inquiry onto arbitrary content
wastes time, just as lecturing about investigable content wasi~< of portunity. Fourth, practical
conditions decide feasibility: class size, available period eng:h /inquiry needs double periods or
planned continuation), materials and safety, the p.ysical room, and the teacher's own
command of the method — an unfamiliar amuit.ous method used badly teaches less than a
familiar simpler one used well, so .=ac~*s should extend their repertoire gradually, for

instance moving from structurec *o ¢ dided inquiry across a school year.

Fifth, effective selection tsi*wii 7 1ineans cornbination and sequence within a lesson or unit rather
than a single methcd: 2 commoen effective pattern is a short direct teaching segment to

establish essential knowledge, an inquiry or problem-solving activity in which children use it,

group reporting and discussion, and a concluding consolidation with quick assessment — the

proportions varying with age and topic. Sixth, the teacher selects with assessment in mind: the
strategy must generate evidence of learning (solutions, records, explanations, products) that
the teacher can inspect and respond to, and selection is reviewed after the lesson — did all
children participate, did the evidence show the objective achieved, what will be changed next
time? Finally, variety itself is a principle: children attend and learn better when strategies vary
across the week, and different children get their chance to shine in talk, in investigation, i

making and in writing. Departmental and school-level planning — sharing which strategies

worked for which topics — turns individual selection into collective professional knowledge.
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Conclusion

In conclusion, the problem-solving method drives learning towards a tested solution of a
defined difficulty, while the inquiry method drives it towards an evidence-based explanation of
a genuine question; they share an active, thinking chil? and » guiding teacher, and they
complement rather than rival each other. Neither, however, replaces the teacher's wider
repertoire. Appropriate strategy selection at the -lerrantary level is a disciplined judgement:
start from the lesson's objective, fit the methcd to the children's stage, prior knowledge and
language, respect the nature of th~ content, stay honest about time, class size, materials and
one's own skill, combine metho!'s iri sensible sequences, and judge the choice afterwards by
the evidence of children': 'zaring. A teacher who selects in this reflective way will sometimes

lecture briefly, someti me-, drill kinslly, sometimes set a problem and sometimes open an inquiry

— and will be effective precisely because the method always serves the learning, never the

fashion.
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