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SOLVEL RSLIGNMENT GUIDE

() or Study &. Reference)

Note: This guide is prepa.-e~ jo. study and rzference purposes only. Students are advised to read the
relevant units of the cr urse book carefully and to write their assignments in their own words.
Understanding the concepts aind expressing them in your own language will earn better marks than

copying any guide word for word.

Question 1: Phonological Awareness and Phonics — Difference and

Classroom Development (20 Marks)

Question: Phonological awareness and phonics play an important role in early reading and
writing. Distinguish between phonological awareness and phonics, and explain how a teacher
can develop these skills through systematic classroom activities. Provide examples of activities

for identifying, blending, segmenting, deleting, and substituting sounds. (20)
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Introduction

Two terms are often confused in early literacy teaching, with unfortunate results: phonological
awareness and phonics. A teacher who confuses them may drill letters with a child who cannot
yet hear sounds, or play sound games for months with a _nild wk.o is ready for letters. Both
skills concern the sound structure of language and buti. are essential for learning to read and
write in an alphabetic system such as English and Jrdu), but they are different in kind:
phonological awareness is about sounds that ae heard and spoken, while phonics is about the
printed letters that represent those sou: ds. This answer first distinguishes the two clearly, then
explains how a teacher can ce ‘eiop them systematically, and finally provides concrete
classroom activities for 1he ey phonemiz skills — identifying, blending, segmenting, deleting

and substituting soun s,

A useful way to hold the distinction is this: phonological awareness can be practised in the dark,
with eyes closed, because it involves no print at all. The moment a letter card, a book or a
written word appears, the activity has crossed into phonics. Effective teaching moves back and

forth across this line deliberately: ears first, then ears and eyes together.

Phonological Awareness: Awareness of Sounds in Spoken Language

Phonological awareness is the general ability to notice and work with the sound units of spoken
language. It is an umbrella term covering several levels, from large units to small ones:
awareness of words in a sentence, of syllables in a word (ap-ple, ba-na-na), of onset and rime
(the /k/ and -at in cat, which makes rhyme possible), and finally of phonemes, the smallest

individual sounds. Awareness at the phoneme level — phonemic awareness — is the most
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advanced and the most closely linked to reading success, because alphabetic writing represents

language at roughly the phoneme level.

Phonological awareness develops in a broadly predictable sequence and can be taught through
purely oral activities: listening games, rhymes, songs, cl.pping, and spoken word play. It
matters for reading because a child must be able te 1.2ar \.at “map” contains three sounds
before the letters m, a, p can mean anything t. her as representations of those sounds. It
matters for spelling and writing for the mirro.-image reason: to write a word, the child must

segment its sounds in order to choose letters for them.

Phonics: The Relationship -ct veen Letters and Sounds

Phonics is knowledge of \e alphabetic code: the relationships between graphemes (letters and
letter groups, such as s, sh, ee) and phonemes, and the skill of using those relationships to
decode words in reading (blending letter-sounds into words) and to encode words in spelling

(segmenting words and selecting letters). Phonics is therefore inherently about print. Phonics

teaching introduces letter-sound correspondences in a planned, cumulative sequence, gives

children practice in blending them in real words, and provides texts in which the words are

largely decodable with the correspondences taught so far.

Where phonological awareness asks, “What sounds can you hear in cat?”, phonics asks, “Which
letters will you use to write those sounds, and what word do these letters make?” The two skills
meet in the act of sounding out: the child uses phonics knowledge to convert letters to sounds,

and phonemic blending to push those sounds together into a recognisable word.
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Table 1: Phonological awareness and phonics compared

Feature

Phonological awareness

| Phonics

What it concerns

Sounds of spoken language

cett 2rs (print) and the sounds
tney represent

Print involved?

No — purely oral/auditury

Yes — always involves letters or
written words

Typical question

“What sound doe. ca. bzgin
with?”

“Which letter makes the first
sound in cat?”

Main levels/skills

Words svllehles, rhyme, onset—
rime, phonemes

Letter-sound correspondences,
blending for reading, segmenting
for spelling

Can it be done with eyes closed™

ves

No

Role in literacy

Prepares itie ear; predicts reading
success

Unlocks the written code for
reading and spelling

The distinction has direct ciassroom consequences. Phonological awareness activities should be

short, oral and playful and need no worksheets; phonics activities need carefully chosen letter

materials and decodable practice. Assessment also differs: a phonological awareness check is

done by talking and listening, while a phonics check requires the child to read or write letters

and words. Most importantly, the two are developed in parallel but with phonological

awareness slightly ahead: each new level of sound awareness makes the corresponding phonics

teaching usable.

Developing the Skills Systematically

Systematic development means planning a sequence rather than offering random games. For

phonological awareness, the teacher works from large units to small: first words in sentences
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(clapping each word), then syllables (clapping the beats in names), then rhyme and alliteration,
then onset-rime, and finally phoneme-level skills in a sensible order — identifying a sound,
blending sounds, segmenting words, and only then the harder manipulations of deleting and
substituting sounds. Sessions are brief (five to ten minutes), dz'",, a1 d playful, with the teacher

modelling each skill in a “my turn, together, your turn” ratte n

For phonics, systematic development means t:achi g letter-sound correspondences in a
planned order (beginning with the most use:Il, regular letters), reviewing previously taught
letters daily, teaching blending from the very first letters so children can read real words early,
and matching reading material ‘¢ what has keen taught. In both strands, the teacher keeps
simple records of which chiu-en have mastered which skill, forms small flexible groups, and
gives extra, shorter arac.ice to children who need it, because sound skills respond well to

frequent brief practice and baaly to long occasional lessons.

Activities for Identifying Sounds

Identifying means recognising a sound — usually the first sound in a word (initial phoneme
isolation), and later final and middle sounds. This is the entry point to phoneme awareness.
Activities include: “I spy with my little ear something beginning with /s/”, played around the
classroom; sorting picture cards or real objects into boxes according to their beginning sound;
the teacher saying a word slowly and children holding up a picture whose name begins with the
same sound; and “odd sound out” games in which three words begin alike and one does not

(sun, sock, cup). In phonics form, the same activities are played with letter cards added:
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children match the object to the letter that represents its first sound, which makes the bridge

from ears to print explicit.

Activities for Blending Sounds

Blending — pushing separate sounds together into a wora — 1s the phonemic skill most directly
used in reading, because decoding a word is exa~u, this act. Activities include: a puppet or
“robot” that speaks only in sounds (/m/ /a/ /b/), win children guessing and saying the whole
word; “What am | saying?” games during outines, in which the teacher segments instructions
(“Put on your c-oa-t”); sound-talk ti22.u"e hunts, where the teacher asks children to find a /p/
/e/ /n/; and, at the phonics s.3g52> biending with letters — sliding letter cards together, reading
words on a “blending li.e”. =nd building words in magnetic-letter trays. The teacher supports
blending by first using continuous sounds that can be stretched (sss, mmm) and by shortening

the gaps between sounds as children improve.

Activities for Segmenting Sounds

Segmenting is the reverse of blending: breaking a spoken word into its sounds in order. It is the
skill most directly used in spelling and early writing. Activities include: stretching words like
elastic (“sock” becomes s-o-ck) with an arm-stretch movement for each sound; counting sounds
on fingers or tapping them on the table; pushing a counter into a box for each sound heard
(sound boxes), which makes the number and order of sounds visible; and “sound talk” spelling,
in which children segment a word aloud before attempting to write it. In phonics form, children

then select a letter card for each counter, converting segmenting directly into spelling.
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Dictation of two- and three-sound words, presented as a game rather than a test, ties

segmenting, letter knowledge and handwriting together.

Activities for Deleting and Substituting Sounds

Deleting and substituting sounds — phoneme manioclazion — are the most advanced
phonemic skills and are usually developed after bls..'ing <nd segmenting are secure. Deleting:
“Say meat without the /t/” (me); “Say stand wi*hout the /s/” (tand, accepted playfully as a
sound game). Substituting: “Change the 1.-st sound in cat to /h/ — what is the new word?”
(hat); word-chain games in which ez ch  iid changes one sound to make a new word (cat = cap
- map - mop). Activities inc.ud= word-ladder cards, silly-word games with puppets, and songs
in which a sound is syste mati_ally replaced. These manipulations deepen the child's insight that

words are built from movable sounds, which strengthens both flexible decoding of unfamiliar

words and spelling, because the child begins to notice sound similarities across whole families

of words.

A sensible weekly pattern weaves all of this together: a short daily oral sound game (rotating
identifying, blending, segmenting and, for advanced groups, manipulation), a short phonics
session introducing or reviewing letter-sounds with blending and segmenting practice in print,
and constant informal “sound talk” across the day — at registration, in stories, in children's own

writing attempts — so that sound awareness is a habit of the classroom, not only a lesson.

Conclusion

In conclusion, phonological awareness and phonics are partners, not synonyms. Phonological

awareness is the oral ability to hear and manipulate the sounds of spoken language, from
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syllables down to phonemes, and it requires no print; phonics is the knowledge of how letters
represent those sounds, and it exists only in relation to print. Children need both: ears that can
identify, blend, segment, delete and substitute sounds, and eyes that can connect those sounds
to letters for reading and spelling. The teacher develops bo.> ys:ematically — large sound
units before small, identifying before blending and sesmen:ing, and both before deletion and
substitution; letter-sounds in a planned order w th dcily blending practice — through short,
playful, daily activities of the kinds described. 1aug.it in this coordinated way, sound awareness
and the alphabetic code reinforce eac ¢t r, and children gain the twin tools with which all

early reading and writing are bu.'*

Question 2: Alphobeti. Knowiadge and Word Recognition in Early

Reading (20 Marks)

Question: Examine the importance of alphabetic knowledge and word recognition in early

reading. How can teachers help children understand the relationship between letters and

sounds and gradually recognize words more accurately and fluently? (20)

Introduction

Every child who learns to read English or Urdu must make one fundamental discovery: that the
marks on the page stand for the sounds of speech. This discovery — often called the alphabetic
principle — together with knowledge of the letters themselves and the ability to recognise
words quickly and accurately, forms the engine room of early reading. Without it, children are

reduced to memorising whole books or guessing from pictures; with it, they can work out new
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words for themselves and, with practice, recognise most words instantly, freeing their minds
for meaning. This answer examines why alphabetic knowledge and word recognition are so
important, and then describes how teachers can help children understand the relationship
between letters and sounds and move, step by step, tov.=:u iccurate and fluent word

recognition.

The two ideas in the question are connected siages of one journey. Alphabetic knowledge
concerns the parts: letter shapes, letter name- and letter sounds. Word recognition concerns
the wholes: identifying printed words, first by laborious sounding out, then by recognising
familiar patterns, and finally at -igi't. Teaching must build the parts well and provide the

massive amount of succe ssf..i Jractice thisugh which parts become wholes.

What Alphabetic Knowledge includes

Alphabetic knowledge has three strands. The first is letter recognition: identifying each letter's
shape, in both upper and lower case and in the different forms it takes in books and
handwriting, and distinguishing it from similar letters such as b and d. The second is letter
naming: knowing what each letter is called, which matters because names give teacher and

child a shared language for talking about print (“That word begins with an s”). The third strand,

the most important for reading, is letter-sound knowledge: knowing the sound or sounds each

letter commonly represents. Research consistently finds that children's knowledge of letter
names and sounds at school entry is among the strongest single predictors of later reading

achievement, because it is the raw material of decoding.
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Beyond the individual letters lies the alphabetic principle itself: the understanding that letters
work systematically, that the sounds in a spoken word map onto letters in sequence, and that
changing a letter changes the word. A child may know many letters yet not grasp this principle
— she can name the letters in “cat” but not use them to read .* o versely, once the principle
clicks, each new letter-sound learned multiplies the ~wum.er of words a child can attempt,

which is why this insight is sometimes described a . the noment reading truly begins.

Why Word Recognition Matters

Word recognition is the process of id¢...*irying a printed word — pronouncing it and accessing
its meaning. It matters for at ‘ecs- three reasons. First, accuracy: a reader who misreads many
words constructs a wro.*g or garbled meaning, and comprehension collapses. Second, fluency:
attention and working memory are limited, so word recognition must become fast and largely
automatic; the child who stiil labours over every word forgets the sentence's beginning before
its end and cannot think about the story. Third, independence and volume: children who

recognise words easily choose to read more, and reading more is itself the strongest driver of

vocabulary, knowledge and still better word recognition — a virtuous circle. The opposite circle

is equally real: weak word recognition makes reading slow and unpleasant, children avoid it,

and the gap with their peers widens year by year.

Word recognition develops through recognisable phases. At first children may “read” by visual
cues and memory, recognising a word by its shape or a logo without using letters. Then comes
partial alphabetic reading, using some letters — usually the first — plus context. Next, full

alphabetic reading: complete sounding out of every letter. Finally, consolidated recognition, in
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which familiar letter patterns and whole words are recognised as units instantly. Teachers
should read this sequence as a map: instruction and texts should match the phase each child is

in, pushing gently toward the next.

Teaching the Letter—Sound Relationship

Teachers help children understand the letter-sou~.u relaionship through explicit, systematic
and multisensory teaching. Explicit means the tec-her states and demonstrates the connection
directly — “This letter is s. It makes the sound /sss/, like a snake” — rather than hoping children
will absorb it. Systematic means ¢ar'c~pondences are introduced in a planned, cumulative
order, starting with high-utiivy, -onsistent letters, and reviewed daily. Multisensory means
children see the letter, . 'ear und say the sound, and feel its formation — tracing it in the air, in
sand or on textured cards while saying the sound — so that several memory pathways carry the

same connection.

e Anchoring with names and key words: each new letter is linked to a familiar word and
picture (a for apple) and, most powerfully, to letters in children's own names, which they

care about and meet daily.

Sorting and matching games: matching upper- to lower-case letters, sorting objects or

pictures by initial letter, and letter hunts in environmental print make children actively use
the relationship.

Immediate application in words: as soon as a few letters are known, children blend them
into real words (s-a-t = sat), so letters are never learned as an end in themselves but

always as tools for reading.
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e Attention to confusable letters: letters such as b/d and p/q receive extra, specific practice
with formation cues, because early confusion here undermines both accuracy and

confidence.

From Sounding Out to Accurate Recognition

Accuracy grows when decoding is practised in t\ic righ. material with the right feedback.
Teachers provide simple decodable texts mai-hed to the letter-sounds taught, so that
children's efforts to sound out are rewar ed with success rather than defeated by untaught
patterns. When a child errs, feedback r..ints back to the letters — “Look at the last letter again”
— teaching the child that p.'ui, not gueszing, settles the question. Word-building activities
deepen accuracy: with (=tt~r cards, children build a word, change one letter to make a new
word (cat = cap = cup), and read each result, learning that words are constructed letter by

letter and that every letter matters.

Alongside decodable practice, teachers build a store of high-frequency words — the, was, said,
come — many of which are not fully decodable at first. These are taught as sight words with
brief, frequent practice: flashcards used in games, words displayed and used on a word wall,
and the words pointed out in shared reading. The explanation to children is honest and useful:

“This is a word we just have to know when we see it.” Accuracy also grows through rereading:

the second and third readings of a short text are measurably more accurate than the first, and

rereading familiar books should be planned, not treated as cheating.
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From Accurate Recognition to Fluent Recognition

Fluency at the word level — recognising words quickly, without conscious effort — is built
almost entirely through volume of successful reading. Each time a child decodes a word
successfully, the connection between its spelling, pronunciution ard meaning is strengthened;
after several such encounters the word is recogniscd at siynt. Teachers therefore engineer
many encounters: daily independent reading o. eas, books, shared reading of big books,
repeated reading of favourites, poetry and song charts read together, paired reading, and home
reading of books the child can alrerady handle. The texts must be at the child's independent
level — roughly, material she cor. rcad with vary few errors — because fluency grows from

ease, not struggle.

Teachers also model 1.z¢nt word recognition in every read-aloud, occasionally thinking aloud

when they meet a new werd (“That is a long word — let me look at its parts”), which shows

children that even skilled readers use letter knowledge strategically. Progress is monitored
simply: the teacher listens to each child read briefly and regularly, notes accuracy and pace, and
adjusts texts and groupings. Children should also be taught the habit of self-monitoring —
noticing when a word they have read does not make sense and going back to check its letters —
because this converts teacher feedback into an inner routine that keeps accuracy high when no

teacher is present.

Conclusion

To conclude, alphabetic knowledge and word recognition are the mechanical heart of early

reading: letters and their sounds are the parts, the alphabetic principle is the insight that the
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parts map speech to print, and word recognition is the increasingly automatic whole-word skill
built from successful decoding practice. They matter because accuracy and automaticity free
the child's mind for comprehension and because they determine whether reading becomes a
pleasure practised daily or a chore avoided. Teachers build *.er) by teaching letter-sound
relationships explicitly, systematically and through sevr.al scn<es; by giving children decodable
texts, honest feedback that points to the letters, worc -building play and a taught set of high-
frequency sight words; and by arranging the :argc .olume of easy, repeated, enjoyable reading

through which slow sounding out grad.aii, *:rns into instant, fluent recognition.

Question 3: Planning = literacy-Rich Classroom Environment (20
Marks)

Question: A preschool teacher wants to transform the classroom into an environment that

naturally encourages children to read, write, talk, and explore print. Develop a plan for creating

a literacy-rich classroom environment. Discuss the role of books, print materials, charts, word

walls, writing materials, technology, and children's interests in your plan. (20)

Introduction

Children learn literacy the way they learn language: by living in an environment where it is used
constantly, visibly and for real purposes. A literacy-rich classroom is one in which print is
everywhere and makes sense, books are accessible and loved, writing materials invite use all
day long, talk is valued, and children repeatedly see reading and writing doing useful and

pleasurable work. Such an environment does not happen by accident or by decoration alone; it
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is planned. This answer develops a practical plan for transforming an ordinary preschool
classroom into a literacy-rich environment, discussing in turn the role of books, print materials,
charts, word walls, writing materials and technology, and shows how children's interests are

used as the fuel of the whole design.

The plan rests on one test that the teacher applies to ~.vory eiecment: will this make a child more
likely to pick up a book, pick up a pencil, start a co wers ition or explore print without being told
to? Displays that children never touch, books 2pt out of reach, and writing areas open only at

set times fail this test, however attractiv ~ they look to visitors.

Starting Points: Principles i *he Plan

Four principles govern th > pian. First, sccess: literacy materials must be at child height, in good
condition, and available throughout the day, because literacy habits form through frequent,
self-chosen encounters. Second, function: print should do real jobs — labelling where things
belong, recording who is present, listing the day's routine — so children learn that print carries

messages worth reading. Third, invitation: areas should be comfortable, well lit and clearly

organised so that children choose them independently. Fourth, change: the environment is

refreshed regularly — books rotated, displays replaced with current work, new provocations
added — so that it stays alive and connected to what the class is learning. The plan also
includes the teacher herself: her reading aloud, her writing in front of children, and her talk are

the most influential parts of the environment.
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Books: A Classroom Library at the Centre

Books are the heart of the literacy-rich classroom, so the plan begins with a dedicated, inviting
book area: a rug or cushions, books displayed on low shelves with covers facing outward (young
children choose books by their covers), and enough space for threr. or four children to browse
together. The collection should mix storybooks and uicture wooks, simple information books,
poetry and rhyme collections, books in children's hom : languages, wordless picture books for
early “reading”, and children's own published -lass books, which are usually the most read of
all. Quality and variety matter more thcn sheer quantity, and damaged books are repaired or

replaced promptly, teaching resp=2ct 1or books hy example.

Access is matched by :itual: caily teacher read-alouds, time for independent browsing, and a
simple lending arrange:v.ent so baoks travel home. A book hospital box, a “book of the week”
stand and a recommendaticr pocket chart (“I liked this book because...”) keep the area active.
Puppets and soft toys linked to favourite stories sit in the book corner, inviting children to retell

stories — an oral literacy activity that the book area should deliberately provoke.

Print Materials: Functional Print Everywhere

Beyond books, the classroom should be filled with print that works. Labels — combining word
and picture for pre-readers — mark areas, shelves, trays and materials, so that tidying up
becomes a daily matching and reading exercise. Children's names appear on pegs, cubbies, a
self-registration board and their work, providing the most meaningful print of all. A visual
timetable displays the day's sequence in words and pictures; a weather chart, calendar, helper

chart and birthday chart give children recurring reasons to read the walls. Menus, price lists,
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notepads and signs in the role-play area, posters, and a class post box with envelopes extend

print into play.

The teacher keeps this print honest and current: labels match what is actually in the tray, the
timetable is changed when the day changes, and print no ‘onger i1 use is removed. She also
draws attention to print incidentally all day — “The lake: says ‘nese are the scissors” — because
environmental print only teaches when adults me diate it: the child who “reads” a familiar sign

by its logo must be helped to attend to its lette s if the experience is to build reading skill.

Charts and Word Walls: Shared R¢.i~rence Print

Charts are the classroom's puhlic memory of shared learning. Anchor charts made with the
children — a retelling o. a ravouritz story in pictures and sentences, the steps of a science
observation, a list of “words we can use for big” — are displayed at child height and referred to
constantly by teacher and children during reading and writing. Alphabet charts and sound
charts link letters to key pictures and are placed where children write, not merely where they
look nice. Because charts are created in lessons, children understand them and use them as

tools; a bought poster that no one refers to contributes little.

The word wall is a specific, working chart: an alphabetically organised display of high-frequency

words and current topic words that children are expected to use in writing. A good word wall is
built gradually — words are added as they are taught, introduced with a short activity, and
practised in quick games (find a word that..., read the words under b). Words are printed large
and clear, removable word cards are provided so children can carry a word to their table, and

stale words are retired to a word book. Placed beside the writing area and referred to in every
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writing session (“Check the word wall before you ask me”), the word wall teaches
independence: children learn to solve spelling problems from the environment instead of

waiting for the teacher.

Writing Materials: An Inviting Writing Area and Wri.ing E-crywhere

A literacy-rich classroom treats writing as a wkoi>-day activity, not a single lesson. The
centrepiece is a stocked writing area: variea oapers (lined, plain, coloured, card, small
booklets), envelopes, sticky notes, pencils, ~-rayons, markers, an alphabet strip, individual word
books, date stamps and a display s»a-.c tor finished work, all organised in labelled containers
children can manage themse: ‘ez “hanging the stock — adding order forms when the role play
becomes a café, or chpbe="ds for cuidoor recording — renews interest and creates new

purposes for writing.

Writing is also planted in every other area: clipboards and lists in the block area for building
plans, order pads and menus in the home corner, observation sheets by the nature table, labels
and signs made for constructions, message boards and a class post box in a central place. This
distribution teaches the deepest lesson about writing — that it is a tool for real life — and

multiplies the number of times each day that a child chooses to write. The teacher protects

time for this writing, displays it respectfully (including developmental spellings, with the child's

reading of the piece noted), and writes herself in front of the children daily, modelling purposes

from shopping lists to thank-you notes.
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Technology: A Carefully Chosen Support

Technology has a place in the plan, used selectively and always in the service of literacy rather
than as a substitute for books, talk and pencils. Suitable uses include: audio stories and songs
(with headphones in the listening area) that let children fciiow a r.rinted text while hearing it
read fluently; an interactive whiteboard or tablet uscu in siared reading to enlarge print so
every child can track words; simple, high-qualit’ thonirs and story apps chosen by the teacher,
used briefly and discussed; a camera or ‘ablet with which children photograph their
constructions and dictate or write capticns; and opportunities to see writing produced digitally

— the teacher typing a class story ¢s children compose it, showing that print is made by people.

The safeguards are as ;> lainec as the uses: screen activities are short, supervised and balanced
against far larger amocu:ics of beok, talk and handwriting time; content is chosen beforehand,
not browsed freely; and technology is shared socially where possible (two children with one
device talk more than one child alone). Used in this disciplined way, technology adds enlarged

print, fluent models and new audiences to the literacy environment.

Children's Interests: The Fuel of the Environment

None of the above works at full power unless it connects with what children already care about.

The plan therefore begins and ends with observation: the teacher notes the topics, characters

and activities that absorb her class — dinosaurs, vehicles, cooking, a favourite cartoon, the baby

sibling expected at home — and stocks the book corner, role play and writing area accordingly.
Books about current fascinations are borrowed and displayed; the role-play area is rebuilt

around children's interests (a veterinary clinic for animal lovers becomes a goldmine of
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appointment cards, labels and animal-care books); displays use children's own photographs and

dictated words.

Interests are also honoured individually: a child who loves football finds a simple football
magazine and a scores chart; emergent writing about per,onal o'ysessions is welcomed and
displayed. Family and community literacy enters too - fam.'ies are invited to share favourite
stories, lend books in home languages and contrik 1te p int from home — so that the classroom
environment affirms that literacy belongs to ti e child's whole life, not only to school. The plan
is reviewed every few weeks with one ~uestion: what are the children actually using, reading

and writing — and what should chong e to follow their interests further?

Conclusion

In conclusion, a literacy-rich classroom is planned, not decorated. Its book area makes reading
comfortable, attractive and daily; its functional print shows children that print does real work;
its charts and word walls turn shared learning into tools children can use independently; its

writing area and writing-in-play provision make writing a constant, purposeful choice; its

technology is chosen sparingly to extend print, modelling and audience; and the whole

environment is steered by children's interests, which guarantee that the materials provided are
the materials used. In such a classroom the teacher does not have to manufacture literacy
moments: children read, write, talk and explore print naturally all day, because the

environment itself is teaching.

Solved Assignment Guide — AIOU Teaching Literacy (1698) — Page 21

Page 21 of 35 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 1698 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Question 4: Strategies for Fluency and Confident Use of Language (20

Marks)

Question: Discuss strategies that teachers can use to help your g ck'dren become fluent readers
and confident users of language. In your answer, co%.si.r r_ading aloud, shared reading,
familiar texts, mixed activities, cooperative learniry, vocabulary development, and attention to

prosodic features. (20)

Introduction

Fluency and confidence grc o together. A child who reads accurately, smoothly and with
expression understand: niore enjoys reading more, and therefore reads more — while a child
who speaks and reads -esitantly, fearing mistakes, practises less and falls further behind. The
teacher's task is thus double: to build the technical side of fluency (accuracy, pace and prosody)
and the emotional side (willingness to read aloud, to join discussions, to attempt new words
and longer books). This answer discusses the strategies named in the question — reading aloud,
shared reading, familiar texts, mixed activities, cooperative learning, vocabulary development
and attention to prosodic features — showing how each one develops fluent reading and

confident language use, and how they combine into a coherent classroom programme.

The strategies share a common logic. Fluency is built from models, from massed successful

practice at the right level of difficulty, and from purposes that make reading worth doing well.
Confidence is built from success, low-risk opportunities to perform, and feedback that praises

progress. Each strategy below supplies some of these ingredients.
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Reading Aloud: The Fluent Model Children Internalise

When a teacher reads aloud well, she gives children a daily demonstration of everything fluency
means: phrases grouped sensibly, voices changing for characters, pauses that respect
punctuation, pace quickening with excitement and slowing  vith sad.iess. Children who are read
to daily absorb this model long before they can procuc~ it, 1.1 the same way that they absorb
spoken language by listening to it. Read-alouds also build the language knowledge fluency
depends on: vocabulary, sentence patterns a,'d familiarity with how stories and information

texts are structured.

To make read-alouds work z: flucncy teaching, the teacher chooses books slightly above what
children could read “heinse ves, reads with genuine expression, occasionally pauses to
comment on her own . zading (“! slowed down there because something sad was happening”),
and rereads favourites at chiidren's request — repetition that lets children begin to join in with
phrases, a first form of fluent participation. Children themselves reading aloud needs care: cold,
public reading of hard text damages confidence. The better pattern is reading aloud after
practice — a familiar passage, a poem rehearsed in pairs, a part in a simple performance — so

that public reading is a success experience.

Shared Reading: Fluency Practised Together

Shared reading — teacher and class reading a big book, chart or projected text together, with
the print visible to all — is the bridge between the teacher's fluent model and the child's
independent reading. Because the teacher's voice carries the group, every child can participate

at a pace and expression beyond her solo ability, rather like riding a bicycle with stabilisers.
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Repeated shared readings over several days move a text from new to familiar: first the teacher
reads and children listen; then children join in with refrains and predictable patterns; then

individuals take lines, point to words, or lead a reading.

Shared reading also allows precise fluency teaching in coriext: th: teacher points under the
words to enforce tracking and phrasing, pauses to ro.ice hw a question mark changes the
voice, claps or sweeps a hand to group words intc bhra.es rather than single words, and invites
echo reading, in which she reads a sentence expressively and the class echoes it. Because
everyone reads together, no child is exposed, errors are masked by the group, and confidence

grows alongside skill — the shye:t ~h.'d can “read aloud” safely inside the chorus.

Familiar Texts: Repei'tior That Buiids Automaticity

Fluency research and classroom experience agree on one simple fact: rereading familiar texts is
the most reliable way to make reading fluent. Each rereading of an easy, known book or poem
reduces the effort of word recognition, until words are recognised automatically and attention

is free for expression and meaning. Familiar texts — favourite storybooks, class-made books,

songs and rhymes on charts, the child's own published writing — are therefore fluency gold,

and teachers should plan their use rather than regarding rereading as a failure to progress.

Practical arrangements include: a “familiar books” basket from which children choose
independent reading; book boxes containing each child's current well-known books; poetry
folders revisited weekly; paired rereading, in which partners take turns reading a known text to
each other; and home reading built mainly on familiar material, so that parents hear success.

The teacher communicates the value of repetition to children and parents alike — professional
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readers rehearse too — and watches for the moment a text has become too easy, refreshing

material so that familiarity always has a slight forward edge.

Mixed Activities: Variety That Sustains Practice

Fluency requires a large volume of practice, and young ch.'dren sustain practice when it comes
in varied forms. Mixed activities — a rotating bleru of recding, listening, speaking, drama and
writing around the same texts and themes — ke=p engagement high and let each child meet
the same language in several modes, whici. deepens learning. After a shared story, for example,
children might sequence picture ca.ds, 2<t out a scene, read the story's refrain chart, record a
sentence about it, listen to 1.5 o'.dio versian and finally read a simple version independently:

the vocabulary and structures of one text are met six ways in one week.

Variety also protects confidence, because children differ: a child who is hesitant in whole-class
reading may shine in drama, lead a song, or read beautifully to a younger buddy. Games are
valuable members of the mix — sight-word lotto, phrase-card matching, reading treasure hunts
— provided they practise real reading at the child's level. The teacher plans the mix deliberately
across the week, checking that every day contains a fluent model (read-aloud), supported

practice (shared or paired reading) and independent practice with familiar material.

Cooperative Learning: Reading and Talking with Peers

Children become confident users of language by using it, and cooperative structures multiply
the amount of genuine talk and reading each child gets. In a whole-class lesson one child speaks
at a time; in pairs, half the class is speaking at once. Paired reading — partners alternating

pages, or reading in unison, with agreements about helping by giving time and clues rather than
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instant correction — is the classic fluency application: it provides an audience, a model (when

partners differ slightly in level) and a low-threat performance space in one arrangement.

Other cooperative forms serve the same double purpose. Small-group discussion of a story,
with simple roles and sentence starters (“I think... because.. ), ouild's the academic language of
reasoning. Buddy reading across age groups lets younse~ chiillren hear fluent models and older
ones practise expression for a real audience. Gro.'p pe formances — choral reading of poems,
readers' theatre with simple scripts — require repeated rehearsed reading, the purest fluency
practice, delivered inside a social evenu chilaren enjoy. The teacher's contribution is structure:
clear routines, taught helping boi.avours, anc groups that change so that confidence is built

with many partners.

Vocabulary Development: Thi2 Language Base of Fluency

Fluency stalls when a text contains too many unknown words, because each unknown word is a
roadblock that breaks phrasing and steals attention. A growing vocabulary is therefore a fluency
strategy, not a separate extra. Teachers build it through the read-aloud programme (choosing

books rich in new words, explaining a few key words well, and using them repeatedly during the

week), through thematic teaching that recycles topic vocabulary across talk, play, displays and

texts, and through explicit attention to useful expressions and sentence patterns, not only

single words.

Vocabulary also underwrites confidence in speaking: a child who has the words for what she
wants to say participates; a child who lacks them stays silent. Word walls, class word

collections, word games, and praise for adventurous word choices all signal that new language
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is valued. Importantly, vocabulary work should always end in use — children retelling with the
new words, choosing them in writing, spotting them in the next book — because words learned

only for a list rarely survive to support fluent reading.

Attention to Prosodic Features: Reading That Sounris | (ke Speech

Prosody — the melody of reading: expression, stre<., ‘ntor.ation, phrasing and pace — is both a
component of fluency and public evidence of coioienension. A reader who groups words into
meaningful phrases and lifts her voice for . question is showing that she understands; word-by-
word monotone reading usually ig-.2's the opposite. Teachers develop prosody first by

modelling it in every read-alc'id, *hen by making it discussable: “How did my voice show that

the giant was angry? W, at i your voice do at the exclamation mark?”

e Echo and choral reading: children imitate the teacher’s phrasing and expression in short

bursts — imitation is how prosody is learned.

Punctuation awareness: games and mini-lessons that dramatise full stops, question marks
and speech marks turn punctuation into voice instructions.

Poetry, song and rhyme: rhythm and rhyme impose natural phrasing and stress, training
prosody almost without effort.

Phrase practice: reading short phrase cards and scooping phrases with a finger or hand
sweep counteracts word-by-word reading.

Performance purposes: readers’ theatre, assemblies, recordings and reading to younger

children give children real reasons to read expressively, after rehearsal.
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Assessment should include prosody: when listening to a child read, the teacher notes not only
errors and speed but whether the reading sounds like language. Feedback names prosodic
successes specifically — “You made your voice go up at the question, exactly right” — because

children repeat what is noticed and praised.

Conclusion

In conclusion, fluent reading and confident Iangu~ge use are built, not born, and they are built
by the same programme. Reading aloud sunplies the fluent model; shared reading lets children
practise at that level with suppor*; ‘cmiliar texts convert effort into automaticity through
repetition; mixed activities s.'si2in the necessary volume of practice and offer every child a
mode in which to succ=ed: cooperative learning multiplies real reading and talk with real
audiences; vocabulary developiment removes the roadblocks that break fluency and silence
speakers; and explicit attention to prosody teaches children to read with the expression that
both shows and supports understanding. Woven together daily, these strategies produce the
outcome every early-years teacher wants: children who read smoothly, speak willingly, and

regard themselves as readers.

Question 5: Qualities and Professional Practices of an Effective Early-

Literacy Teacher (20 Marks)

Question: The course includes Teaching Early Reading & Writing Skills and National Standards
for Teaching Literacy as Units 8 and 9. Based on these themes, explain the qualities and

professional practices that an effective early-literacy teacher should develop. Discuss how
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appropriate instructional strategies, knowledge of children's literacy development, and

professional standards can contribute to effective literacy teaching. (20)

Introduction

Note on the basis of this answer: as the question itself stc*es, Units 8 and 9 of the course deal
with Teaching Early Reading and Writing Skills =..2 wich National Standards for Teaching
Literacy. This answer is framed on those stated (heimes: it describes the teacher who teaches
early reading and writing well, and who n easures her practice against professional standards
for literacy teaching of the kind sLch -*andards documents set out — standards concerning
knowledge of literacy develcni~« nt, instruction and assessment, learning environment, and
professional conduct a~d ¢ owth. Where standards frameworks are referred to, they are
described in general terms, and readers should consult their own current national and

institutional documents for exact wording and requirements.

The central argument of the answer is that effective literacy teaching is professional work in the
full sense: it rests on a body of knowledge (how literacy develops and how it is taught), on
disciplined practices (planning, assessing, differentiating, reflecting) and on commitments (to
every child's learning, to families, to ethical conduct and to continuing growth). Techniques
alone do not make an effective teacher; the qualities and standards that govern how

techniques are chosen and used are what turn activities into learning.

Knowledge of Children’s Literacy Development

The first quality of the effective early-literacy teacher is deep knowledge of how literacy

develops. She understands the sequence from oral language through emergent reading and
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writing — print awareness, phonological awareness, alphabetic knowledge, early decoding,
fluency and comprehension — and the corresponding stages of early writing from scribble to
conventional spelling. This knowledge lets her interpret what she sees: she recognises invented
spelling as progress rather than error, knows that a child whc ~unr ot hear rhymes needs oral
sound work before more phonics, and sets expectationc thaw ar= ambitious yet developmentally

appropriate.

She also knows that development is uneven and influenced by language background, home
literacy experience and individual differcnces, including difficulties such as speech and language
delay or dyslexia risk. Her know!'vdg= therefcre includes recognising warning signs early and
responding — adjusting te-cing, involving specialists and informing families — rather than
waiting for a child .~ fal. Professional standards in literacy teaching universally place this
developmental knowledge first, because every other decision (what to teach, when, and to

whom) depends on it.

Appropriate Instructional Strategies

On this knowledge base, the effective teacher commands a repertoire of evidence-informed
strategies and selects among them purposefully. For early reading she uses interactive read-
alouds, shared reading, guided small-group reading, systematic phonological awareness and
phonics teaching, vocabulary instruction and comprehension talk; for early writing she uses
modelled, shared and guided writing and provides daily independent writing with purposeful

audiences. She teaches explicitly when children need to be shown (modelling and thinking
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aloud), and she releases responsibility gradually, so that support is always being converted into

independence.

Three marks distinguish her strategy use. First, balance: decoding and meaning, reading and
writing, teacher-led and child-chosen activity are all preser.c acros- the week, so no strand of
literacy starves. Second, differentiation: grouping, «xts «.id tasks are adjusted to what
assessment shows each child needs next, and ct ildrer. who need more get more — shorter,
more frequent practice and earlier interventio.. Third, integration: literacy is taught across the
day and the curriculum — in play, in sc'ence talk, in routines — because young children learn
language skills best when they a-e used for real purposes. Standards frameworks describe

exactly this profile: instru cti~., that is expi'cit, systematic, balanced, responsive and integrated.

Assessment, Observation ang Record-Keeping

Effective literacy teachers are assessors by habit. They observe children in real reading, writing
and talk; they listen to each child read regularly and note accuracy, fluency and comprehension;
they collect writing samples over time so growth is visible; and they use simple checklists of
developmental milestones to keep track of the whole class. Crucially, assessment is formative:
its purpose is to decide tomorrow's teaching, not merely to grade yesterday's. A child miscuing
on initial sounds changes the next phonics group; a class whose retellings are thin changes the

next read-aloud's discussion plan.

This practice reflects professional standards in two ways. It satisfies the standard of knowing

learners as individuals, since teaching is based on evidence about each child rather than

assumptions. And it satisfies standards of accountability: the teacher can show families and
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school leaders, with samples and records, what a child could do, what she can do now, and
what is being taught next. Honest, evidence-based reporting — including reporting difficulties

early and kindly — is a professional duty, not an optional courtesy.

Creating the Literacy Environment and Working witii Fam.:iies

The effective teacher is a designer of environment: «- wei. as a deliverer of lessons. She builds
the literacy-rich classroom described in professicnar guidance — accessible books, functional
print, charts and word walls, writing mate ‘als everywhere, and displays that honour children's
own work — and she manages time sc .~at talk, reading and writing happen daily and at length.
She understands that for youce children the environment is a second teacher, and she
evaluates it by childre~'s k:haviour: are they choosing books, writing voluntarily, talking

purposefully?

She also treats families as partners, because children's literacy begins at home and is powerfully
shaped by home language and reading practices. Professional practice here includes learning
about each child's home literacy (languages spoken, stories told, books available),

communicating regularly and positively about the child's progress, showing families simple

ways to help (talking, rhyming, reading together in any language), and respecting home

languages as foundations to build on rather than obstacles. Standards documents consistently
include this partnership and respect for diversity among the marks of the professional literacy

teacher.
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Professional Standards, Ethics and Reflective Growth

Professional standards give the effective teacher an external compass. In general terms, literacy
teaching standards address: knowledge of the subject and of learners; planning and delivering
effective instruction; assessing and reporting; creating supsortive 'earning environments; and
professional conduct — ethics, collaboration and cuntinuing development. The effective
teacher uses such standards practically: to audit her c wn practice (“Where is my teaching of
writing weaker than my teaching of reading:”), to plan her professional learning, to justify
decisions to parents and managers ana *o maintain a common quality floor beneath individual

style.

Two ethical qualities Jeserve emphasis. The first is equity of expectation: the professional

teacher refuses to decide in acdvance which children “can” become readers, provides the

strongest teaching to those who start furthest behind, and monitors her own grouping and

questioning for bias. The second is integrity in assessment and reporting: progress is reported
as it is, difficulties are not hidden, and children's work and records are treated confidentially
and respectfully. Alongside ethics stands reflection: the effective teacher keeps a professional
eye on herself — through a teaching journal, peer observation, children's outcomes and further
study — and changes her practice when evidence says she should. Literacy is a fast-developing
field; the teacher who learned her methods once and stopped learning is, by the standards'

own logic, falling behind.

Table 1: Qualities of the effective early-literacy teacher and their classroom signs

Quality What it means Visible sign in the classroom

Solved Assignment Guide — AIOU Teaching Literacy (1698) — Page 33

Page 33 of 35 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 1698 Solved Assignment 2 (Autumn 2026)

Official Portal: www.usmannotes.com

Developmental knowledge

Knows how reading and writing
grow

Activities matched to stages;
progress recognised, not just
correctness

Strategic instruction

Balanced, explicit, differentiated
teaching

Phonics and real books; groups
formed from assessment

Assessment habit

Observes, records, adjusts
teaching

Environment design

Print-rich, inviting, purpr s ful
setting

.ca ling records, writing samples,
1'ans that change in response

Children choose books and
writing independently all day

Family partnership

Respects and involves he.ne
literacy

Regular positive communication;
home languages valued

Professionalism

Standards-_ uided, ethical,

reflective

Self-audit against standards;
continuing learning; honest
reporting

How Knowledge, Stra.=gies and Standards Work Together

The three strands named in the question are not separate virtues but one system. Knowledge

of development tells the teacher what children need; instructional strategies are how she

supplies it; professional standards check that the supply is complete, equitable and improving.

Remove knowledge, and strategies become unthinking routines — phonics taught to children

who cannot yet hear sounds. Remove strategy, and knowledge remains theory that never

reaches children. Remove standards, and practice has no mirror: weaknesses go unnoticed, and

quality depends entirely on individual goodwill. The effective early-literacy teacher is

recognisable precisely by the joining of the three: she can explain why she teaches as she does

(knowledge), show varied and responsive teaching in action (strategy), and measure herself

against the profession's expectations (standards).
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Conclusion

In conclusion, the effective early-literacy teacher, as portrayed by the themes of Teaching Early
Reading and Writing Skills and National Standards for Teaching Literacy, is a knowledgeable,
strategic and standards-guided professional. She knows h~w child/en's literacy develops and
reads each child's behaviour through that knowledge, she ueploys a balanced repertoire of
instructional strategies — read-alouds, shared n!' guir ed reading, systematic sound and word
work, modelled and guided writing, rich ilk — differentiating them from continuous
assessment; she designs a literacy-rich ~nvironment and works in respectful partnership with
families; and she holds her pract'c> 12 professional standards of equity, honesty, collaboration
and reflective growth. £urly » teacher's classroom is where national intentions for literacy

become, for real chilu-en the daily experience of becoming readers and writers.
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