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Note: This guide is prepared for stu~, a1 d referencc purposes. Students are advised to read the relevant

units of the course book, 1 ndersiond the coircepts, and then write the assignment in their own words.

Question 1: The nclationszhip Between Reading and Writing in

Learning Language (20 Marks)

Describe the relationship between reading and writing for a child to learn language.

Introduction

Reading and writing are often taught as if they were two separate subjects, with a reading
period in the morning and a writing period later in the day. For the young child learning
language, however, they are not separate at all. They are two sides of the same process:
reading is making meaning from print, and writing is making print carry meaning, and each side
constantly feeds, supports and reveals the other. Children do not in fact learn to read first and

write afterwards; from the earliest scribbles and pretend reading of the nursery years, the two

Solved Assignment Guide — AIOU Language Learning in Early Childhood (1629) — Page 2

Page 2 of 31 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 1629 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Page 3 of 31 - USMAN NOTES (100% Quality Academic Reference)

develop together, drawing on a common stock of knowledge about sounds, letters, words and
stories. This answer describes the relationship between reading and writing for a child learning
language: their shared foundations, the ways in which each strengthens the other, the evidence
of their connection in children's early attempts such as inve~*ca spelling, and the practical

consequences for teaching in the ECE classroom.

Shared Foundations: One Knowledge Base fo- Ruth

Reading and writing rest on the same foundations. Both require phonological awareness, the
knowledge that spoken words are 1122 of sounds, because the reader must turn letters back
into sounds and blend then. .:ile the writer must break a spoken word into sounds and
choose letters for thei. Roch require alphabet knowledge, concepts about print such as
directionality and the difference between a letter, a word and a sentence, and knowledge of
how texts are organised, that stories have beginnings and endings, that lists run downwards,
that a letter begins with a greeting. Both draw on the same vocabulary and the same grammar:
a child can only read with understanding, or write with sense, sentences whose words and
structures she already commands in speech. Because the knowledge base is shared, growth in
either activity grows the common stock and therefore benefits the other; time spent writing is

not time stolen from reading, nor the reverse.

The two processes are also mirror images of each other in a precise technical sense. Reading is

decoding plus comprehension: the child moves from print to sound to meaning. Writing is

encoding plus composition: the child moves from meaning to sound to print. The beginning

reader who sounds out c-a-t and the beginning writer who stretches the word cat to hear its
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three sounds and writes KAT are performing the same analysis in opposite directions. Teachers
who understand this plan lessons that use the unity deliberately, for example reading a big
book together in the morning and inviting children to write their own page for the same book in

the afternoon, so that the knowledge flows both ways within a ~i:,gle experience.

How Reading Helps Writing

Reading gives the young writer almost everything she needs. From being read to, and later from
reading herself, the child absorbs the pat.>rns of written language, which differ from speech:
the vocabulary of books is richer (wor.: such as enormous, whispered and suddenly appear in
stories long before they apoe= v playground talk), sentences are more complete and varied,
and texts are organised (1 w=ys the chiid unconsciously copies when she writes. A child who has
heard many stories writes stories with once upon a time beginnings, problems, solutions and
endings; a child who has handled information books writes labels, captions and facts in
something like their form. Reading also builds the specific mechanics of writing: letter shapes

are learnt by seeing them thousands of times, the look of common words becomes familiar so

that spelling begins to be recognised as right or wrong by eye, and punctuation is first met, and

its purpose understood, in print before it is used in writing.

Reading further gives the child something to write about and a reason to write. Ideas,
information and experiences met in books become the content of her own writing; the class
that reads about the life cycle of a butterfly in the morning writes captions for its butterfly diary
with real knowledge and real words. Shared and guided reading make this transfer visible,

because the teacher can point out, in a text everyone can see, exactly the feature she wants the
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children to try in their writing that day: the describing word, the speech marks, the because
sentence. In this way the reading lesson functions as the apprenticeship for the writing lesson,
with published authors, and the teacher writing in front of the class, as the masters whose craft

is studied.

How Writing Helps Reading

The traffic is equally strong in the other directior. and this is the half of the relationship most
often neglected. When a child writes, she must pay close attention to the inside of words: to
write shop she must listen for its so.'n... in order. remember or find the letters, and form them.
This act of encoding is the mus. ».awerful phonics lesson there is, because the analysis is done
by the child herself fo, a rurpose ci her own. Children who write regularly with invented
spelling in the early years develap stronger sound awareness and often read earlier and more
securely than children who only receive reading instruction. Writing also forces attention to
word boundaries, letter order and the left-to-right (or, in Urdu, right-to-left) organisation of

print, all of which the beginning reader needs.

Writing also deepens comprehension, the heart of reading. A child who has herself struggled to

make a story interesting understands from inside why authors repeat a phrase, delay a surprise

or describe a character's feelings, and reads other people's stories with that understanding. The

daily classroom practices that join the two, such as children writing their own reading books,
labelling their models and drawings, keeping diaries of a class pet or plant, and writing
messages that classmates must actually read, exploit this: the child's own text is the easiest and

most motivating reading material she owns, because she composed it, knows what it should say
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and cares that it says it. Emergent writing and emergent reading are thus not two achievements

but one achievement seen from two sides.

Table 1: Reading and writing compared, showing that the differences are of direction, while the underlying

knowledge is common.

Direction

Reading

Print = sound =

meaning (decoding)

Main early skill

Blending sci'nds 0

recognis~ wc «ds

Knowledge used

M leanit g = sound =

‘ L -int (encoding)

What joins them

The same sound-letter
system, used in

opposite directions

Segmenting words to

spell them

Phonological
awareness and letter

knowledge

VocaLulary, grammar,

ccory struciure

Vocabulary, grammar,

story structure

One shared stock of
language and text

knowledge

What it gives the other

Models of written
language, ideas,
spelling patterns,

punctuation

Sound analysis,
attention to print
detail, comprehension

from inside

Daily classroom
practice should move

between the two

Invented Spelling and Pretend Reading: The Relationship Made Visible

Young children themselves demonstrate the unity of reading and writing before any teacher
explains it. The four-year-old who scribbles a shopping list and then reads it aloud to her teddy
is using one mark-making act for both processes. The five-year-old's invented spelling, writing
Ml for my or ELEFNT for elephant, is simultaneously a writing attempt and a piece of reading

knowledge: it proves she can analyse spoken words into sounds and knows letters for them,
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which are the very abilities she uses to decode print. Similarly, the child who pretends to read a
familiar picture book, reciting the story from memory while turning the pages at the right
moments, is displaying story knowledge, book handling and the insight that the print, not the
pictures alone, carries the fixed words, all of which will apne~>~n “er own writing. Wise ECE
teachers therefore welcome these approximations in br.ch a.~e~cions instead of correcting them

out of existence, because they are the relationshif betv een reading and writing in action.

Implications for Teaching

Teach reading and writing togeihe. n the same literacy session whenever possible: read a
text, talk about how it is wnii=n, then lei children write in the same form.

Provide daily writing for :eal purnoases, messages, labels, lists, captions, diaries and stories,
from the earliest mark making onwards, not only after reading is established.

Let children read their own and each other's writing aloud; authorship gives reading a
purpose and an audience.

Accept and analyse invented spelling as evidence of sound knowledge, teaching
conventional spelling gradually through reading and word study.

Fill the classroom with print the children have helped to create, charts, captions, class books

and word walls, so that reading matter and writing models are the same objects.

Assess both together: a child's writing reveals her reading knowledge (sounds, letters, story

sense) and her reading reveals what her writing will next be able to do.

Solved Assignment Guide — AIOU Language Learning in Early Childhood (1629) — Page 7

Page 7 of 31 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 1629 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

Page 8 of 31 - USMAN NOTES (100% Quality Academic Reference)

Conclusion

In conclusion, reading and writing are related for the child learning language as two directions
of one system. They share foundations in sound awareness, letter and print knowledge,
vocabulary, grammar and understanding of texts; readin-, supplizs the writer with models,
language, spelling patterns and ideas, while writing su,olies the reader with sound analysis,
attention to print and comprehension gained frcm th2 author's side of the desk. The child's
own behaviour, scribbling lists and reading the: » back, spelling by sound and pretending to read
familiar books, shows the unity plainly. The practical conclusion for ECE is that the two should
be taught together, daily, for roa! | urposes, with each deliberately used to strengthen the
other; a programme tl a* scparates tiem, or delays writing until reading is perfected,
misunderstands how 'anfuage is actually learnt and wastes the strongest help each skill can

give the other.

Question 2: Listening as a Tool for Language Development, and

Factors Affecting Listening Skills (20 Marks)

Listening is a great tool for language development. Discuss the statement along with the factors

which affect listening skills.

Introduction

Of the four language skills, listening is the first to develop, the most used in daily life and the
least visible, and for these reasons it is often taken for granted. Yet the statement that listening

is a great tool for language development is literally true in almost every particular. Before a
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child speaks a word she has listened for a year; before she reads a word she has listened for
about five years; and throughout the ECE period the bulk of her vocabulary, grammar,
pronunciation and knowledge of the world arrives through her ears. Listening is not a passive
state of silence but an active process of receiving, attending L~zer: tanding, remembering and
responding. This answer discusses how listening works 4s a "or of language development, and
then examines the factors, in the child, in the sp 2akei and message, and in the environment,

which help or hinder listening skills.

Listening: The First and Founda:~na! Skill

Developmentally, listening oroccn2s and makes possible every other skill. The infant's listening
tunes her brain to the scrtids of her language, as described by the narrowing of sound
discrimination in the first year; her babbling imitates what she has heard; her first words are
words she has heard hundreds of times; and the order word, meaning, context, in which she

learnt them was set by listening situations. Comprehension always stays ahead of production:

the two-year-old understands vastly more than she can say, and what she understands today is

the stock from which she will speak tomorrow and next month. A rich listening diet, of
conversation, story, rhyme, song and explanation, is therefore the single largest input into a
young child's language system, and children deprived of it, by isolation, by unrecognised
hearing loss or by homes and classrooms where little is said and nothing is read aloud, show the

loss in every other skill.
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Figure: The five stages of the listening process

Hearing Attending Understanding > Responding
(sound received) (focusing) (meaning made) (feedback)

Figure 1: Listening is an active, staged process, not mere hearing. Language development depends on every
stage working: a sound may be heard .>rfec.'v yet contribute nothing if the child does not attend to it or
make mecining from it.

Listening is also the tocl Ly wtich langtiage continues to grow after speech has begun. Through
listening to stories, ch.'2ren meet vocabulary and sentence patterns far richer than everyday
talk contains, learn how narratives and explanations are organised, and accumulate the
background knowledge that later reading comprehension will draw on. Through listening in
conversation they learn the social rules of language: turn-taking, politeness, adjusting to a
listener. Through listening to rhymes and songs they sharpen sound awareness, the basis of

phonics. And through listening to instructions, questions and feedback they learn to use

language for learning itself, which is the central business of school. In the ECE classroom

listening is thus both a skill to be taught and the main channel through which all other teaching

flows; a child who cannot yet listen well is cut off from the curriculum itself.
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Factors Within the Child That Affect Listening

The first group of factors lies within the child. Hearing itself is the most basic: even mild,
fluctuating hearing loss from ear infections (glue ear), which is very common in young children,
blurs the input, especially for soft sounds and in noisy roc:.ns, and a child may be blamed for
inattention when she literally cannot hear clearly. 'eclth, Jdredness, hunger and emotional
state also matter: a hungry, sleepy or anxious ~h.'d lis.ens poorly, and the wise teacher reads
these signs before judging the child. Attention and memory set further limits: young children's
listening span is short and grows with age, and holding an instruction in mind while acting on it
depends on a developing working n emory, so that what looks like disobedience in a three-
year-old given three ins‘r:cuans is oftan simple overload. Prior knowledge and vocabulary
strongly affect listeni.g comprehension, because we understand new language by attaching it
to what we already know: a c¢hild who knows what a harvest is will follow a story about one,
while a child without the concept hears only noise around a gap. Finally, motivation and
interest govern whether attention is given at all; children listen intently to what fascinates them

and switch off, quite rationally, from what does not.

Factors in the Speaker, the Message and the Situation

A second group of factors lies in the speaker and the message. A speaker who is clear, audible,
well paced, expressive and organised is easy to listen to; one who mumbles, rushes, speaks to
the board or uses language far above the children's level defeats listening however willing the
class may be. Eye contact, gesture, facial expression and visual support, pictures, objects,

actions and demonstrations, all act as scaffolding that helps young listeners attach words to
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meanings. The message itself matters: its length, difficulty, familiarity and structure. Young
children listen best to language slightly beyond their own level, carried by repetition, rhythm
and a clear sequence, which is why folk tales with their repeated phrases are listened to again
and again with undiminished pleasure, while a long, abstract ~vuiaation loses a class of five-

year-olds within a minute.

A third group of factors lies in the physical and socia environment. Background noise is the
great enemy of young listening: research an classroom experience agree that noise from
traffic, fans, corridors, other grouns ai 4 ciassroom chatter raises the level at which speech
must compete and falls hardest > tye youngest children, on those with any hearing difficulty
and on those learning in a <. 2nd language. Seating and distance matter, as do room size and

echo. Class size and your ing matter socially: listening is easier in a small circle where the child

can see the speaker's face and expects to respond than in a large crowd where she is

anonymous. Time of day, routines and expectations matter too: children listen better when
listening times are regular, signalled and protected, when they know a response will be invited,
and when the adults around them model listening by genuinely attending to children when they
speak.

Table 1: Factors affecting young children's listening skills, grouped with the teacher's practical responses to

each.

Group of factors Examples Practical response for the

teacher

Within the child Hearing (including glue ear), Seat the child near the front,
health, tiredness, attention check hearing concerns, keep

span, working memory, prior listening tasks short and build
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knowledge and vocabulary,

interest

them up, prepare key

vocabulary before a story

Speaker and message

Clarity, speed, volume,
expression, level of language,
length, repetition, use of

gesture and visuals

Speak clearly and expressively,
chunk instructions, support talk
o objects and pictures,
repeat and rephrase rather than

merely repeating louder

Environment

Developing Listeninz Zeliberztely in the ECE Classroom

Background noi<e, istar ce and
seating, echo, uiuit ize, time of

day, routii.=s ana expectations

Reduce noise, use small-group
circles for stories, arrange
seating so faces are visible, keep
a regular, protected listening

time

Listening games: Simon Says, sound lotto, identifying hidden sounds, following-the-leader

with verbal instructions of growing length.

Story listening with a purpose: asking children before reading to listen for a particular thing,

and afterwards to retell, sequence pictures and answer questions.

Barrier games and information-gap activities, in which one child must listen carefully to a

partner's description to draw, build or find something.

Music, rhyme and rhythm activities, which train attention to pattern, sequence and fine

sound differences.

Classroom habits: a signal for attention, looking at the speaker, not interrupting, and the

teacher modelling real listening to children.
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These activities work because they make listening active and answerable: the child listens in
order to do, find, draw, answer or win, and discovers by experience that listening pays. That

discovery, repeated daily, is what converts a natural capacity into a developed skill.

Conclusion

In conclusion, listening deserves its description as 4 great tool for language development: it is
the first skill, the channel of nearly all early langucge input, the source of vocabulary, grammar,
sound awareness and world knowledge, cnd the medium through which classroom learning
itself takes place. At the same time .ist-.>ing is not automatic; it is affected by factors within the
child such as hearing, health, ~wi2otion, mernory and prior knowledge, by factors in the speaker
and message such as c.aritv, level ard visual support, and by environmental factors such as
noise, seating and class organisation. The professional task of the ECE teacher is to work on all
three fronts at once: to nctice and refer hearing and health problems, to speak and present
material in ways young ears can use, to arrange a quiet, well-organised listening environment,

and to give listening itself daily, purposeful practice.

Question 3: Instructional Approaches and Materials for Language

Learning Among Preschoolers (20 Marks)

What are the different instructional approaches and material for language learning among

preschoolers?
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Introduction

Preschoolers do not learn language the way older pupils learn a school subject, by sitting still,
studying rules and completing exercises. They learn it as they learned their mother tongue: by
using it, for real purposes, among people who respond te them, ‘nside activities that absorb
them completely. Instructional approaches for this #ge musc therefore be built around talk,
play, story and exploration, and the materials rrus* be taings children can touch, move, pretend
with and talk about. At the same time, preschools differ in philosophy, and several distinct
approaches, some teacher-directed ana some child-centred, are used, often in combination, to
develop listening, speaking, eme. g>n: reading and emergent writing. This answer describes the
main instructional appro ct.es to languaga learning among preschoolers and the materials that
belong with each, a~d ~:nds with the balanced conclusion reached by most modern ECE

practice.

The Play-Based and Whole Language Approaches

The play-based approach, often joined with the philosophy called whole language, holds that
language develops best when children are immersed in meaningful language use rather than
drilled in fragments of it. In a play-based preschool the richest language teaching happens in
the role-play corner, the block area and the sand tray, where children negotiate, narrate,
instruct and imagine in speech because the play demands it. The teacher's skill lies in setting up
play that provokes talk (a shop needing a shopkeeper, customers, price lists and arguments
about change), in joining play briefly to model and extend language, and in adding print to play

so that literacy grows inside it: menus in the restaurant corner, appointment books in the clinic,
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signs and labels on the block buildings. Whole language adds the conviction that reading and
writing should be taught whole and meaningful from the start, through real books and real

writing, rather than through isolated letter and sound exercises detached from any message.

Closely related is the language experience approach, in whi_n tne c.ild's own spoken language
becomes the material for reading and writing. The ctu.1 dic.ates a sentence or a story about
something she has done, the teacher writes it exa-tly a; said, in large clear script, and the child
then reads back her own words. The approcch powerfully teaches the founding insight of
literacy, that speech can be written anu written words can be read, and it guarantees that the
reading material is perfectly maich2d to the child's vocabulary and experience, since she
composed it. Class expeiter_c cnarts, news books dictated after a visit and individual dictated
stories are its typical nrod ucts, and in multilingual settings it honours the child's home language

by letting her dictate first in the language she commands best.

Story-Based, Phonics-Based and Montessori Approaches

The story-based or literature-based approach makes shared stories the centre of language
instruction. Through daily read-alouds, big books shared with the whole group, storytelling
without a book, retelling with puppets and props, and discussion before, during and after the
story, children absorb vocabulary, sentence patterns, narrative structure and a love of books.
Repeated reading of favourite stories is a feature, not a waste of time: each hearing lets the
child notice something new, join in more, and eventually read the book independently from

memory and pictures. A print-rich classroom, with a cosy book corner, labelled displays, charts
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of songs and rhymes and children's own work on the walls, is the material expression of this

approach.

The phonics-based approach, by contrast, emphasises the systematic teaching of the sound
system and its letters: children are taught, usually throusih games, songs and brief focused
activities at this age, to hear the sounds in words anu "o co..nect sounds with letters, so that
decoding can begin securely. In its preschool fo.m it should be playful and oral first, sound
games, rhyming games and letter hunts, rati er than worksheets. The Montessori approach
deserves separate mention: it develop: language through a carefully prepared environment
and self-chosen materials, inclusag the famcus sandpaper letters traced with the fingers so
that sound, shape and ni'zci2 memory are learnt together, movable alphabets with which
children build words befure they can write them by hand, and classified picture cards that

systematically extend vocabulary. Its strengths are order, independence and the integration of

the senses into language learning.

Table 1: The main instructional approaches to language learning among preschoolers, with their

characteristic materials.

Approach How language is mainly taught  Typical materials

Play-based / whole language Through meaningful talk and Role-play props, menus, signs,
literacy inside play and real blocks, real books, writing tools

activities in every corner

Language experience Child dictates; teacher writes; Large chart paper, markers,
child reads own words class news and experience

books

Story / literature-based Daily shared reading, Big books, picture books,
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storytelling, retelling and

discussion

puppets, story props, book

corner

Phonics-based (playful)

Games and brief activities
teaching sounds and sound-

letter links

Sound games, rhyming cards,
letter puzzles, alphabet charts

~na friezes

Montessori

Self-chosen sensorial matzria's

in a prepared envirorment

Sandpaper letters, movable
alphabet, classified vocabulary

cards

Direct / structured instruction

Short teacher-~d {eaching of
specifiz vac hulary, sounds or

ski'ts, *viti. practice

Flashcards, picture cards,
matching and sorting games,

songs and rhymes charts

Structured Teaching, 1 1ik-Based Strategies and the Use of Technology

Alongside these named appraaches stand two further resources of method. The first is focused,

teacher-directed instruction in small doses: short, lively sessions in which the teacher

deliberately teaches a set of new words connected with a theme, models a sentence pattern, or

leads a listening game, using flashcards, real objects, pictures and actions. Used briefly and

actively, such teaching ensures that essential vocabulary and skills are not left to chance, which

matters most for children whose homes provide little language stimulation. The second

resource is a set of talk strategies that good teachers use inside every approach: open questions

that cannot be answered by yes or no, expansions that repeat the child's short utterance in

fuller form, wait time that lets children formulate answers, and sustained shared thinking in

which adult and child build an idea together in conversation over several exchanges.
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Materials for preschool language learning, whichever approach is followed, share recognisable
gualities. They are concrete and manipulable (puppets, flannel-board figures, picture cards,
matching and sequencing games, building blocks), visual and plentiful (big books, picture
dictionaries, labelled photographs of the children themselvc<}, shund-bearing (rhymes and
songs, recorded stories, musical instruments, listenin: gaines), print-bearing (environmental
print, name cards, labels, charts, class-made bool s) an 1 writing-inviting (crayons, thick pencils,
chalk, whiteboards, paper of many sizes placeu ... every area, not only at a writing table). In
Pakistani preschools, locally made ana .. - ost versions of all of these, story sacks sewn from
spare cloth, picture cards draw . by the teacher, puppets from socks and sticks, are entirely
adequate; what matters ‘s that materials zrovoke talk and are used interactively with an adult
or peers, not that they are expcnsive. Digital materials, audio stories, songs and short
educational programmes, can enrich this stock when used briefly, jointly with an adult who
talks about them, but screens used passively for long periods displace the conversation on

which language growth depends.

Conclusion

To conclude, preschool language instruction is served by several approaches: play-based and

whole language learning through meaningful use, the language experience approach that turns
the child's speech into her reading book, story-based teaching centred on shared literature,
playful phonics that builds sound and letter knowledge, the Montessori prepared environment
with its sensorial language materials, and short bursts of direct teaching of vocabulary and

skills, all enriched by skilled talk strategies. Their materials differ in detail but agree in being
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concrete, visual, sound-rich, print-rich and talk-provoking. Modern ECE practice does not
choose one approach exclusively; it combines them in a balanced programme in which play and
story provide the meaningful whole, language experience links speech to print, brief phonics
and direct teaching secure the parts, and a thoughtful teacher, *\ie most important material of

all, talks with every child every day.

Question 4: Principles and Appropriatoness of Environment and
Materials for Language Deve'!~niment (20 Marks)

Discuss the principles and appro,» iai>ness of environment and materials to enhance language

development among child're-..

Introduction

A child's language does not develop in a vacuum. It develops in places: in a home corner, a

classroom, a courtyard, among particular objects, pictures, books, noises and people. The

environment is sometimes called the third teacher, after parents and teachers themselves,
because its arrangement silently invites or discourages talk, reading and writing all day long.
Deliberately chosen materials are the tools of that environment. This answer discusses the
principles that should govern the environment and materials provided to enhance children's
language development, and the meaning of appropriateness in this connection:
appropriateness to the child's age and stage, to her culture and home language, to her
individual needs, and to safety and practical use. It shows that the principles, though simple to

state, have detailed consequences for how an ECE room is arranged and stocked.
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Principle 1: The Environment Must Invite Communication

The first principle is that the environment should be designed for talk. Language grows where
children have things worth talking about, people positioned to talk with, and time and
permission to talk. Arrangement carries this principle intu practi_e: small, defined areas (a
home corner for four children, a block area, a cosy bo:" cori.er for two or three) generate far
more conversation than one large open space, he "ause children can hear each other, see faces
and sustain a shared theme. Seating in rircles and pairs, low tables that put children face to
face, and displays at child height shcwing the children's own work and photographs all
announce that communication hi.nens here. Noise management belongs to this principle too:
soft furnishings, rugs anc r~asa>nable separation of noisy and quiet areas protect the audibility
on which young liste~ing depends. An environment that invites communication also displays
communication: message hoards, a class post box, labels written with the children and

qguestion-of-the-day charts give talk and print a public, valued place.

Principle 2: A Print-Rich and Language-Rich Environment

The second principle is richness of language input: the environment should surround children
with more and better language than they can yet produce. In print this means a print-rich
room: labels on furniture and materials (in the languages of the children, and in both scripts
where relevant), alphabet friezes at child height, word walls of current theme vocabulary,
charts of favourite songs and rhymes, a well-stocked and comfortable book corner with fiction,
poetry and information books, and children's own writing displayed with the same respect as

purchased material. In sound it means a language-rich day: adults who narrate, question and
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explain, stories and songs daily, and materials that carry language with them, such as recorded
stories, puppets waiting to be given voices and telephones in the play corner. Richness,
however, is not clutter. Walls crammed with faded posters teach nothing, because children
stop seeing them; the principle requires that print be purposetf !, cu rent, connected with what
the class is actually doing and at the children's eye le* el, ad chat displays change as themes

and children's work change.

Principles of Appropriateness: Age, Ctage, Culture and the Individual Child

Appropriateness is the third great p-i.><iple, and it has several dimensions. Developmental
appropriateness means matcias materials to the stage of the children who will use them:
board books and picturc berks withcut words for the youngest, simple stories with repetition
for three- and four-year-olds, longer stories and early information books for five- and six-year-

olds; thick crayons and lavge paper before thin pencils and lined pages; puzzles, matching

games and sequencing cards graded from simple to complex. Material that is too easy bores

and material that is too hard silences, and silence is the opposite of the aim. Cultural and
linguistic appropriateness means that books, pictures, songs, stories and play props should
reflect the children's own lives, families, foods, clothes, festivals and languages as well as
opening windows onto other lives; a child who finds her own world in the book corner learns
that books are about people like her, and materials in the home language, alongside the school

language, protect both identity and the strongest route into literacy.

Individual appropriateness completes the principle. Within one class, children differ in language

level, in home language, in confidence and sometimes in disability. An appropriate environment
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therefore offers choice and gradation: quiet corners for the shy child to talk in pairs before

groups, dual-language books and picture dictionaries for the child new to the school language,

large-print and tactile books, hearing-friendly seating and visual timetables for children who

need them. It also means representation without stereotype: \i<.ur s and stories showing girls

and boys, city and village, different occupations an-: ab.'itizs, in active and valued roles.

Appropriateness finally includes safety and practic ality: materials must be non-toxic, washable,

without sharp edges or small detachable pa-ts ic. the youngest children, sturdy enough for

daily use, and manageable within the c=1.:72'5 budget, with locally made and recycled materials

honoured as fully professional ci ~ice s when they meet these tests.

Table 1: Principles for the Ic na'’..;e cnvironmerit and materials, with their practical meaning and examples.

Principle

Invites communication

AlNat it requires in practice

Small defined areas, face-to-
face seating, controlled noise,

public place for messages

Home corner for four; class post

box; circle-time rug

Example of appropriate

material / arrangement

Print- and language-rich

Current, purposeful print at
child height; daily story, song
and talk

Labelled shelves in children's
languages; changing theme

word wall; cosy book corner

Developmentally appropriate

Matched to age and stage;

graded challenge

Board books for toddlers; thick
crayons before pencils; simple

to complex sequencing cards

Culturally and linguistically

appropriate

Reflects children's homes,
languages and festivals; also

opens windows on others

Dual-language storybooks; local
folk tales; play props from

children's own daily life

Individually appropriate

Choice, gradation, support for

Quiet pair-talk corner; picture
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shy, new-to-language and dictionaries; large-print and

disabled children tactile books; visual timetable

Safe and practical Non-toxic, washable, sturdy, Washable puppets; teacher-

affordable, locally maintainable | made story sacks; laminated

| ~iCuire cards

Principles of Access, Rotation and Adult Med'iation

Three further principles govern how maoterials are managed. First, accessibility: materials
develop language only if children (ai. ~euch, choose, use and return them independently, on
open low shelves, in labelle. c~ritainers, in auantities sufficient to avoid constant quarrelling,
since a material foughu aver r.roduces the wrong kind of talk. Second, rotation and renewal: a
proportion of books, props and games should change with each theme and as children's
interests shift, because ncvelty restarts conversation, while a stable core of favourites remains

for the repetition young children need. Third, and most important, adult mediation: no material

teaches language by itself. A puppet develops language when a teacher or another child gives it

a voice and an argument; a book corner works when adults read there, talk there and are seen
enjoying books; a writing area produces writers when adults write in front of children and
respond to their messages. Research and experience agree that the same materials yield very
different language growth in different rooms, and the difference is the talk of the adults who
mediate them. Planning must therefore budget the teacher's presence and conversation as

deliberately as it budgets purchases.
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Conclusion

In conclusion, the environment and materials that enhance language development rest on clear
principles: the environment must invite communication through its arrangement and quietness;
it must be rich in purposeful print and in spoken langurse; matzrials must be appropriate
developmentally, culturally, linguistically and individua:'v, as well as safe and practical; they
must be accessible to children's independent chcice, rotated to renew interest, and above all
mediated by talking adults. Appropriateness is the thread running through all of this: the right
book, prop or game, for this child, at ti.is stage, in this community, at this moment. A centre
that applies these principles tura. e sery corner of the room and every hour of the day into
language teaching, whict. ic ex ctly what voung children, learning language at the fastest rate of

their lives, require.

Question 5: Classroom Activities to Improve Language Among ECE

Kids (20 Marks)

Elaborate classroom activities designed to improve language among ECE kids.

Introduction

Language in the early years is improved not by lectures about language but by activities in
which children must listen, speak, read and write in order to take part. The ECE teacher's art is
to fill the day with such activities, varied enough to hold young attention, structured enough to
guarantee that every child, including the quiet one at the edge, actually practises language, and

playful enough that children experience talk, story and print as pleasures rather than tasks. This
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answer elaborates a wide range of classroom activities designed to improve language among
ECE children, grouped by the skill they chiefly develop, listening, speaking, reading and writing,
while noting that the best activities develop several skills at once. It closes with a sample

pattern for weaving the activities into the day and the week.

Activities for Listening

Listening activities make children attend to sour.1 and meaning with a purpose. Sound walks
and sound games come first: children clc=e their eyes and identify sounds in the room and
outside (a bell, rain, a bird, a pass'ng, -ickshaw), play sound lotto matching heard sounds to
pictures, and guess objects si"a::21 Inside & covered box. Instruction games build listening for
meaning: Simon Says, borrier games in which a child follows a partner's description to build or
draw the same model hidden behind a screen, and treasure hunts directed by spoken clues of

increasing length. Story listening is trained by setting a task before the story (listen for who

helps the hero; listen for three things the bear ate) and by activities after it, such as sequencing

picture cards of the story and spotting the deliberate mistake when the teacher retells a
familiar tale wrongly. Music and rhythm activities, clapping patterns, echoing rhythms, action
songs in which children must listen for the changing instruction, sharpen the same attention in

its most enjoyable form.

Sound identification: 'What's that sound?' games, sound lotto, mystery box, listening walks
indoors and outdoors.
Instruction games: Simon Says, barrier building and drawing games, spoken-clue treasure

hunts, follow-the-recipe activities.
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e Purposeful story listening: listening targets set before reading, sequencing cards and

deliberate-mistake retellings afterwards.

Activities for Speaking

Speaking activities give every child something to say, some “re te say it to and a reason to say it
well. Circle time and show-and-tell are the daily b=.cx"one. a child brings or chooses an object
and describes it, and classmates ask questioi's, which trains description, narration and
answering in turn. News time, in which ch:'dren report something from home or the weekend
and the teacher writes their senten e ¢ the news chart, links speaking to writing in the same
act. Role play and dramatic niov 2t e the most powerful speaking activities of all: the shop, clinic,
post office, bus and hot.*e r~.ners oblige children to greet, request, explain, bargain, apologise
and comfort in role, with the shy child often speaking freely behind the protection of a puppet
or a part. Puppets deserve special emphasis: hand puppets and stick puppets let children retell

stories, invent dialogues and practise difficult social language, such as saying sorry or asking to

join a game, at one remove from themselves. Discussion activities grow with the children:

talking partners who discuss a question for one minute before answers are shared, picture talk
in which a rich photograph is explored with open questions, and simple debates of preference
(which pet is best, and why) that introduce giving reasons. Rhymes, songs, chants and poems,
performed daily and often with actions, build fluency, pronunciation, memory and the sheer
physical pleasure of spoken language, while storytelling by the children themselves, from
picture prompts, story stones and story dice, develops narrative, the most complex speaking

skill of the age.
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Daily talk structures: circle time, show-and-tell, news time, talking partners and class
discussion of pictures and questions.

Dramatic activities: role-play corners, puppet dialogues, retelling stories in role, simple class
plays and dramatised rhymes.

Performance of language: rhymes, songs, chants noer.>s and children's own storytelling

with props and picture prompts.

Activities for Reading and Writing

Reading activities in ECE centre on sk.a. 2d experience with books and print. Daily read-aloud
and shared reading of big hocks, vith the tzacher pointing to the print and children joining in
with repeated lines, texck vook handling, directionality, letter and word recognition and
comprehension together. Story retelling with props, sequencing activities, matching captions to
pictures, hunting for a target letter or word in a familiar book, and free browsing in an inviting
book corner all extend the encounter. Environmental print activities, reading the labels, signs,

charts and name cards of the classroom itself and making a class book of signs photographed or

drawn on a walk, teach children that print everywhere carries meaning they can unlock.

Writing activities begin with mark making and grow by purpose rather than by drill. A writing
area stocked with varied paper and tools invites daily use; message centres and class post boxes
produce real letters between children and teacher; children label their models, drawings and
constructions, sign their work, write shopping lists in the shop corner, appointment cards in the
clinic, menus in the restaurant and registers in role play, so that writing is experienced as a tool

of the activities they love. Dictated writing, in which the teacher scribes the child's exact words
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under her picture or story, guarantees success and displays the speech-to-print link; shared
writing, in which the class composes a recount, a set of instructions or a new page for a
favourite book while the teacher writes and thinks aloud, apprentices children into the
decisions writers make. A simple weekly pattern that weaves ! ot these together is shown in

Table 1.

Table 1: A sample weekly pattern weaving language actii ities te gether. Every day also includes free play talk,

Monday

songs and a Jaiy . 2cad-aloud.

—

Jeaking focus

lews time: weekend talk,

o acher scriges on chart

Reading / writing focus

Shared big book introduced;

children read the news chart

Tuesday

RoIe—:):‘;& corner with new
theme vocabulary; puppet

retelling

Labels, lists and signs made for

the role-play corner

Wednesday

Sound games and rhymes;

listening-target story

Letter and word hunts in the big

book; name and word writing

Thursday

Talking partners and picture

discussion

Dictated stories and captions

under children's own pictures

Friday

Children's storytelling and class
performance of the week's

rhymes

Class book of the week
assembled; message centre and

free writing celebration

Making the Activities Work: The Teacher's Part

Activities improve language only under certain conditions, which it is the teacher's job to

secure. Participation must be universal: small groups, pairs and individual turns must be
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engineered so that the confident few do not monopolise the talk while the quiet majority, who
need the practice most, merely listen all day. Questions must be open and wait time generous,
so that children produce sentences rather than single words. Feedback must expand rather
than merely correct, repeating the child's meaning in riche: furn) and adding a word or a
structure for her to borrow next time. Activities mu-c be repeated with variation, because
young children consolidate language by meetiig th2 same words and patterns in many
contexts, in the story, the song, the game an.' uic Jlay corner across a single week. Home links
multiply the effect: sending books hori <, -u': gesting a rhyme or a talking game to parents, and
inviting families to contribute s.crie ., songs ana objects from their own language and culture
extend the activity programme into the hours where most language is actually used. Finally,

observation during activities is the ieacher's assessment instrument: noting who retells in

sequence, who uses the new vocabulary, who still answers in single words, tells her exactly

which activities, and which children, need attention next.

Conclusion

In conclusion, classroom activities designed to improve language among ECE kids are best
understood as a balanced daily diet: listening games and purposeful story listening; circle time,
news, role play, puppets, discussion, rhyme and child storytelling for speaking; shared reading,
retelling, print hunts and book-corner browsing for reading; and message writing, labelling,
role-play writing, dictation and shared composition for writing, all of it woven through play and
routine rather than confined to a single language period. Elaborated in this way, the

programme has one unifying feature: in every activity the child is a user of language for a real
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purpose, not a spectator of someone else's language. That is why such activities work, and why
the measure of an ECE classroom's language programme is simply the amount, variety and
quality of the children's own talk, reading and writing that a visitor can observe in a single

morning.
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