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ALLAMA IQBAL OPEN UNIVERSITY, ISLAMABAD

Course: Teaching Literacy (1698/1628) e Level: Postgraduate Diploma in Early
Childhood Education

Semester: Autumn 2026
Assignment No. 2 (Units 5-2)
Total Marks: 100 e Pass M~.rks: 4C

SOLVED ASSIGNMEPM. " GLU.TE
For Study & R :rex “nce

Note: This guide is prepared for study and reference nu.noss. Students are advised to read the relevant
units of the course book, understand the conc=pi;, nd write the assignment in their own words.

Question 1: Phonological Awcreness and Phonics: Distinction and
Systematic Teaching (2C M..rks)

Phonological awareness ~..d phunics play an important role in early reading and writing.
Distinguish between phcauiogical cwareness and phonics, and explain how a teacher can
develop these skills through svstematic classroom activities. Provide examples of activities for

identifying, blending, segmenting, deleting, and substituting sounds. (20)

Introduction

Two of the most frequently confused terms in early literacy are phonological awareness and

phonics. Teachers use them interchangeably, plan one when they intend the other, and

sometimes neglect one altogether because they believe the other covers it. In fact they are

distinct, though closely related, abilities: phonological awareness concerns the sounds of
spoken language and needs no letters at all, while phonics concerns the relationships between
letters and sounds and is entirely about print. Both are essential — phonological awareness
prepares the ear, and phonics gives the eye its tool for decoding — and weakness in either

produces predictable reading and spelling difficulties. This answer distinguishes the two
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carefully, explains how a teacher develops them systematically, and gives concrete classroom

activities for identifying, blending, segmenting, deleting and substituting sounds.

What Phonological Awareness Is

Phonological awareness is the general ability to notice, thirk avout and manipulate the sound
structure of spoken words, regardless of their me. ing. 'L is an umbrella term covering
awareness at several levels, from large units to sn all: a'vareness of words as separate units in a
sentence; of syllables within words; of the on:et (the opening sound or sounds) and the rime
(the rest of the syllable) in words lin= ‘c-at' and 'str-ing'; and, at the smallest and most
demanding level, of phonemes - - tt.2 individuiei sounds in a word, as when a child hears that
'ship' is made of /sh/ /i/ /r,. Awareness at the phoneme level is called phonemic awareness
and is the level mos: strongly linked to reading and spelling success, because the alphabetic
system maps letters onto chonemes. Crucially, all of this is done by ear: the child listens,
speaks, claps, moves counters and judges sounds, but sees no letters. It develops best in the
preschool and earliest school years through rhymes, songs, word play and short, playful sound

games, and it develops in a broadly predictable direction — from larger units to smaller, and

from recognising sounds to actively manipulating them.

What Phonics Is

Phonics is knowledge of the relationships between the letters and letter combinations of
written language (graphemes) and the sounds of spoken language (phonemes), together with
the ability to use that knowledge to read and spell words. Where phonological awareness hears
that 'cat' has three sounds, phonics knows that those sounds are written c-a-t; where

phonological awareness blends spoken sounds into a word, phonics-supported decoding (often
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called sounding out or blending) applies the same mental operation to printed letters. Phonics

teaching includes letter-sound correspondences, blending for reading, segmenting for spelling,

and common patterns such as digraphs (sh, ch, th) and vowel combinations, introduced in a

planned sequence from simple to more complex. Unlike

~2a0 ogical awareness, phonics

cannot be practised without print or letter represent-cion. - - letter cards, magnetic letters,

written words and books are its natural materials.

Table 1: Phonological aware ness and phonics distinguished

Aspect

Phonc 2zic! Awareness

Phonics

What it deals with

Print involved?

Sounc. ~f spoken language only

Relationships between letters
(graphemes) and sounds
(phonemes)

No — ciciie entirely by listening
and speaking

Yes — letters, words and texts
are essential

Typical question to the child

'\/_\/hat is the first sound in sun?"
(spoken)

'What sound do these letters
make in the word sun?'
(pointing to print)

Levels / content

Words, syllables, onset-rime,
phonemes

Letter-sound correspondences,
digraphs, patterns, blending in
print

Main materials

Voice, rhymes, picture cards,
counters, movement

Letter cards, magnetic letters,
word cards, decodable books

Contribution to literacy

Prepares the ear to hear the
sounds letters represent

Gives the tool for decoding new
words and spelling them

Typical difficulty if weak

Cannot hear rhyme, first sounds
or sounds in sequence

Cannot sound out unfamiliar
printed words despite good oral
skills

How the Two Work Together

The relationship is one of foundation and application. A child who cannot hear that 'map' ends

with /p/ cannot make sense of the letter p at the end of the printed word, however often it is
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shown; phonics instruction falls on unprepared ears. Conversely, a child with excellent sound

awareness but no letter knowledge still cannot read, because he has no way of recovering

sounds from print. In daily practice the two are therefore taught in parallel and increasingly

combined: early sound games are oral, then letters are introd.~_d ‘or the sounds children can

already hear, and soon children are blending print-d worzs (phonics applying phonemic

blending) and segmenting spoken words to ctoose letters for spelling (phonics applying

phonemic segmentation). Strong programn.=s n.2p a small daily oral sound-game session

alongside systematic phonics teaching sc -hat each strengthens the other instead of either

being assumed to do the whole ,_h.

L “velo pment mrnves from larger to smaller units of sound -

Words in a
sentence

Syllables

Onset and
rime

I (smallest sounds)

Phonemes

Easier ——-— More demanding: identifying, blending, segmenting, deleting and substituting sounds

Figure 1: Phonological awareness develops from larger units of sound (words, syllables) to smaller units

Developing the Skills Systematically

(onsets, rimes and finally phonemes).

Systematic teaching means a planned progression, short frequent sessions, explicit modelling

and cumulative review — not random games when time allows. For phonological awareness,

the teacher plans a sequence across the term: first word and syllable awareness (clapping

beats, counting words in a spoken sentence), then rhyme and alliteration, then onset-rime,
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then phoneme-level work in the order identifying, blending, segmenting, and finally the harder
manipulations of deleting and substituting. Sessions last five to ten minutes, follow an 'l do —
we do — you do' pattern (the teacher models with exaggerated sounds, the class practises
together, individuals try), and use movement and objects - - claaping, jumping, pushing a
counter for each sound — because young children tk.nk \it', their bodies. For phonics, the
teacher follows a set order of letter-sound cotrespcndences, introduces a few at a time,
practises blending with exactly those letters, givc: children decodable texts using only taught
patterns, and reviews cumulatively so ~uixi g is taught once and dropped. In both strands she
keeps brief records of who can ¢ wi at, regrours children accordingly, and gives extra, smaller-

group practice to those wio lag, since thes= skills respond well to early, targeted help.

Activities for Identiv,%.1g Sounds

Identifying means recognising and picking out sounds — the entry level of sound work.
Examples: (1) Same-or-different games — the teacher says two words ('pin — pen'; 'ball —
ball') and children show thumbs up or down for same or different beginning or ending sounds.
(2) Odd one out — from three spoken or pictured words ('sun, sock, moon'), children identify

the one that does not begin with the target sound. (3) Sound hunts and 'l spy' — 'l spy

something in this room beginning with /t/', extended later to ending sounds and to sounds in

the middle of words. (4) Initial-sound sorting — picture cards are sorted onto mats headed by
target sounds, first orally with the teacher and then independently in pairs. (5) Rhyme
identification — children raise a hand or hold up a matching picture when they hear the

rhyming word in a poem. These activities train the ear to attend to sounds as objects of thought
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— the precondition for everything that follows — and are ideal for whole-class warm-ups at

carpet time.

Activities for Blending Sounds

Blending — pushing separate sounds together to form a wo'd — is “ne sound skill most directly
used in reading, so it deserves generous practice. F.emple.. (1) 'What am | saying?' — the
teacher says a word in stretched or segmented sounds ('sss-u-n', later 's-u-n') and children
blend and say the word, often with a puppet who 'can only talk in sounds' and needs the
children's help. (2) Blending with move.ment — children repeat each sound while taking a step
or adding a block, then sweep tacir hands together and say the whole word fast. (3) Picture-
point blending — the tezch~. ~egments 3 word and children point to the correct picture among
three, removing the | eed to produce the word aloud at first. (4) Oral blending chains in phonics
lessons — the same skill is then applied to printed letters on cards which the teacher slides
together, making the bridge from phonological awareness to phonics explicit. Children move
from blending two sounds, to three-sound words, to words with consonant blends ('s-t-o-p'),

always at a level where success is frequent.

Activities for Segmenting Sounds

Segmenting — breaking a word into its sounds in order — is the sound skill most directly used
in spelling, and for many children it is harder than blending. Examples: (1) Sound counting with
counters — the child says a word slowly and pushes one counter, cube or bead forward for
each sound in 'fish' (three counters: /f/ /i/ /sh/), building the insight that words have a
countable number of sounds. (2) Elkonin-style sound boxes — the child moves a counter into

one box per sound on a printed strip, a direct rehearsal for writing one letter per box later. (3)
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Robot talk — children speak like robots, a sound at a time, while a partner guesses the word,
then swap roles. (4) Body segmenting — children tap each sound on their arm or count sounds
on their fingers. (5) Segmenting for writing — during shared and independent writing, the
teacher stretches words (‘What sounds can you hear in dog?'} =na children record the letters
they know, so segmenting is practised daily for a real p’.rpos=. s with blending, work proceeds

from syllables and first sounds to full phoneme se; men ation of short words.

Activities for Deleting and Substituti~g Sounds

Deleting and substituting sounds are the most advanced manipulations, because the child must
hold a word in mind, operate oi* :*, 'nd produce a new word — excellent preparation for the
flexible word work of reidi~.g and spelling. Deleting examples: (1) 'Say it without...' games —
'Say meat without ti e /r1/' (eat): 'Say stop without /t/' — beginning with compound words
('Say cowboy without boy'), then syllables, then single sounds at the start, end and finally
middle of words. (2) Deleting in songs — verses of familiar songs drop a sound or word ('B-I-N-

G-0' clapping progression is a deleting game in musical form). Substituting examples: (3) Sound-

swap chains — 'Change the first sound of cat to /h/ — hat; change it to /m/ — mat', with

children taking turns to give the instruction. (4) Silly-word substitution — substituting sounds to
make nonsense words, which proves the child is truly manipulating sounds rather than recalling
real words. (5) Letter-linked substitution — in phonics, the same operation with magnetic
letters (change 'pin' to 'pig' to 'big') builds word families and flexible decoding. These games are
short, fast and funny, but the teacher introduces them only when identifying, blending and

segmenting are secure, since they build directly on those skills.
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Conclusion

Phonological awareness and phonics are partners, not synonyms. Phonological awareness is the
ear's knowledge of spoken sounds, developed orally from large units to phonemes; phonics is
the eye's system for connecting letters to those sounds, develpe through print. A systematic
teacher plans both: brief daily sound games movirg *.ro'.gh identifying, blending and
segmenting to deleting and substituting, alongside a ¢ '\muiative phonics sequence practised in
decodable reading and real writing. Childrer *auxht this way understand what letters are for,
can attack new words and attempt spelling_ independently, and are protected against the most
common early reading difficulties, v'kicii so often trace back to a weak ear, an untaught code,

or both.

Question 2: Alphcuetic Kinowledge and Word Recognition in Early

Reading (20 Marks)

Examine the importance of alphabetic knowledge and word recognition in early reading. How
can teachers help children understand the relationship between letters and sounds and

gradually recognize words more accurately and fluently? (20)

Introduction

Every child who learns to read an alphabetic language must crack a single great code: the marks
on the page stand for the sounds of speech. Children who grasp this — who know their letters,
understand that letters represent sounds, and grow steadily in recognising words — unlock
independent reading; children who do not remain dependent on memory, pictures and
guessing, and their reading stalls as texts lengthen. Alphabetic knowledge and word recognition

are therefore not narrow technical skills but the gateway to everything else in literacy. This
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answer examines what they involve and why they matter, describes how word recognition
develops through recognisable phases, and explains how teachers can build accurate, and then

fluent, word recognition in young children.

What Alphabetic Knowledge Includes

Alphabetic knowledge has three connected parts. Fir>.. letic knowledge proper: recognising
the letters of the alphabet in both cases, in differ.:nt fo 1ts and sizes, naming them, and writing
them. Second, letter-sound knowledge: knowing the sound or sounds most commonly
represented by each letter and letter combination. Third, and most important, the alphabetic
principle: the understanding thct thxse letter-sound relationships are systematic and can be
used — that a printed worr can be worked out by attending to its letters in order, and that a
spoken word can be ‘writ.en by choosing letters for its sounds. A child may sing the alphabet
song and name every letter yau lack the principle, treating each printed word as a picture to be
memorised whole. Teaching must aim beyond naming, at usable knowledge: the child who sees
an unfamiliar word and automatically tries its sounds has the principle; the child who looks at

the picture or the teacher has not yet acquired it.

Why Alphabetic Knowledge and Word Recognition Matter

Their importance can be stated in four points. First, prediction: letter knowledge and
phonological awareness together are among the strongest known predictors of later reading
achievement, stronger than general ability, because they are the entry tools of the whole
system. Second, independence: word recognition is what converts a listener into a reader —
the child who can decode can read books nobody has taught, learn vocabulary from print, and

practise independently, so reading growth begins to feed itself. Third, the sharing of limited
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attention: comprehension requires mental space, and only when word recognition becomes
accurate and then automatic is that space freed for meaning; laborious word-by-word decoding
and comprehension cannot long coexist. Fourth, the danger of the opposite path: children who
memorise words as wholes or guess from context manage ea!", sinple texts but meet a wall
when vocabulary outruns memory — often called the f)urt: -vzar slump in later grades, but its
roots are in these early years. Accurate word recgnit.on built on the alphabetic principle has
no such ceiling, because the system, onc> ici/ned, generates readings for new words

indefinitely.

How Word Recognition D >ve.ops: Phases

Word recognition devel ps (hruugh phases teachers should recognise, because each phase
needs different supyort. In the pre-alphabetic phase, the child 'reads' words by visual or
contextual cues — recognising a shop sign by its colours, or his name by its first letter's shape
— without using letter-sound connections. In the partial alphabetic phase, the child uses some
letter-sound knowledge, usually first and last letters, and guesses the middle (‘house' and
'horse' are easily confused); invented spellings show the same partial analysis. In the full

alphabetic phase, the child can decode words completely, sound by sound, slowly but

accurately, and spelling represents every sound. In the consolidated phase, recurring letter

patterns — endings like '-ing', common chunks and whole familiar words — are recognised as
units, so recognition becomes faster and multisyllabic words manageable. Progress through the
phases is driven by phonics teaching combined with wide reading practice: each successfully

decoded word leaves a memory trace, and after a few successful decodings a word is stored for
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instant recognition — decoding is thus the very mechanism by which the sight vocabulary is

built.

Table 1: Phases of word recognition and what the teacher provides

Phase

What the child does

Typical sign

Teacher's provision

Pre-alphabetic

Recognises words by
look, logo or context

'Reads' a iomiuar sign
but nr.« “he sc.1e word
in 4 uook

Print-rich environment,
name work, concepts
of print, first letter-
sound teaching

Partial alphabetic

Uses first and last
letters; guesses
middles

— .
Cz afuses look-alike

words; spelling shows
first and last sounds

Phonics for medial
sounds, word building,
discouraging guessing
from pictures alone

Full alphabetic

Decodes “,L—'nr)lete
weids souad by sourid

Slow, accurate reading

of new words; sound-
by-sound spelling

Decodable texts,
blending practice,
dictation and writing

Consolidated

F ecognises natterns
and famiiiar words as
units

Faster reading; tackles
longer words; growing
sight vocabulary

Wide reading, word
families and patterns,
fluency practice

Helping Children Understand Letter-Sound Relationships

Teaching begins by making letters meaningful and personal: children's own names are the first
and most motivating print — name cards for registration, labels, comparisons of initial letters
('Sara and Sam start with the same sound and the same letter'). Letter-sound correspondences
are then introduced in a planned order, a few at a time, each taught explicitly and in several
modes at once: the letter's shape traced in the air, on sand trays and in play dough while its
sound is said; picture and action anchors ('a — apple — /a/'); songs and rhymes; and hunts for
the letter in environmental print and books. Crucially, letters are taught as tools from the very

first week: as soon as a handful of correspondences are known, children blend them into real
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words with magnetic letters and read tiny decodable texts, so the alphabetic principle is
discovered through use, not merely described. Multi-sensory, playful repetition — letter fishing
games, matching pairs, writing letters in shaving foam or with chunky chalk outside — secures
the knowledge for children who need many encounters, whilc %.1e" daily review keeps earlier

letters alive as new ones are added.

From Accuracy to Fluency in Word Recogn:ticn

Accuracy comes first, speed a natural secona. The teacher builds accuracy by insisting, kindly
and consistently, that children attend tc all tne letters in order — covering a word and revealing
it sound by sound for a struggl.nz child, comparing easily confused words side by side, and
giving immediate correcive T2edback (‘Look at the middle letters — is it house or horse?')
rather than supplyin. the word o¢ accepting a guess. She provides the volume of successful
decoding that turns effort inio automaticity: decodable books matched to taught patterns,
word-building chains that change one letter at a time, high-frequency word practice embedded
in sentences and games, and daily independent writing in which children segment words and
choose letters — spelling practice that strengthens recognition from the production side.
Fluency then grows through re-reading familiar books, shared and choral reading, and paired

reading, where recognised words are met repeatedly in meaningful text. Throughout, the

teacher tracks each child's known correspondences and word reading with simple running

records and checklists, targets the missing pieces in small-group teaching, and informs parents

of the exact games and books that will help at home.
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Supporting Children Who Find It Hard

Some children need far more teaching to acquire what others pick up quickly, and early
identification matters because gaps widen. Warning signs include slow letter learning despite
teaching, inability to connect sounds with letters, and persiste nt <'1essing. Effective support is
more of the same good teaching, delivered in smaller <te,, srialler groups and larger doses:
pre-teaching letters before the class lesson, over iea.ning through brief daily practice, multi-
sensory methods, texts at a level where t:~ arld succeeds almost all the time, and close
monitoring so teaching adjusts week! Tcachers also look beneath the surface — checking
hearing, vision, spoken languare .rJ phonological awareness — since alphabetic learning
cannot outrun a weak ez 1or sounds. Above all, support protects confidence: success is
engineered, effort prais>d, and the cnild always reads real, satisfying books alongside the

carefully controlled ones.

Conclusion

Alphabetic knowledge — letters, their sounds, and above all the principle connecting them — is

the foundation on which word recognition is built, and word recognition is the gateway through

which children pass from dependence to independent, comprehending reading. Recognition

develops in phases from visual guessing to full decoding to consolidated, automatic reading,
and teachers move children through those phases by teaching letter-sound relationships
explicitly and playfully, aligning practice texts with taught patterns, demanding accuracy kindly
and consistently, providing volume and repetition for automaticity, and monitoring and
supporting each child. A classroom that does this gives every child the code — and with the

code, the keys to the whole library.
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Question 3: Planning a Literacy-Rich Classroom Environment (20
Marks)

A preschool teacher wants to transform the classroom into an environment that naturally
encourages children to read, write, talk, and explore print. Deve.op ~ plan for creating a literacy-
rich classroom environment. Discuss the role of books, ,»rnt materials, charts, word walls,

writing materials, technology, and children's intere.s ./ your plan. (20)

Introduction

Children learn literacy not only in les...:z 1.1t from the environment that surrounds them all
day. A classroom whose walls s;.~ak whose coriners invite browsing and scribbling, and whose
play areas are stocked wiu maonus, labels, order pads and signs teaches reading and writing
continuously and naturclly, because children absorb the purposes of print by using it.
Transforming an ordinary preschool classroom into such a literacy-rich environment requires
deliberate planning of space, materials, displays and routines — not decoration for its own
sake, but print that is functional, at children's eye level, connected to their current interests,
and constantly modelled by the teacher. This answer presents a practical plan and discusses the
role of each required element: books, print materials, charts, word walls, writing materials,

technology, and children's interests.

Principles Behind the Plan

Four principles govern the plan. First, print must be functional: children should use it to do real
things — find their name, follow a recipe, check the timetable — because purpose is what
makes print meaningful. Second, everything must be accessible: materials at child height, in

open containers, available during free play as well as lessons, since literacy grows through self-
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chosen practice. Third, the environment must be interactive and changing: displays made with
and by the children, rotated with topics and interests, invite revisiting, whereas static
commercial posters soon become invisible. Fourth, the teacher must animate the environment
— reading the wall chart aloud, writing a label while children \=.ch referring to the word wall
during writing — because materials alone teach little intii ar adult shows what they are for.
The plan below is organised as zones and resources th it can be introduced step by step, even
on a small budget, since most materials con v_ made by the teacher and children from

cardboard, packaging and the children - v..> work.

Books: The Heart of the E~vir . ment

The book area is the pl n' (entrepiece. it is placed in a quiet, comfortable, well-lit corner,
softened with cushicns cr a rug. and stocked with a generous, rotating collection: picture
storybooks, information bocks, poetry and rhyme collections, big books for shared reading,
wordless books that invite children to tell the story, dual-language and home-language books
where relevant, and books the class has made itself. Books are displayed face-out on low
shelves or in tubs organised by simple, picture-labelled categories, so young children can
choose and return them independently. Quantity and variety matter — children need far more
books than the few being formally taught — and quality is protected by removing torn items for
repair with the children's help, itself a lesson in valuing books. The area's routines teach book
care and book behaviour: how to hold a book, turn pages, 'read' pictures and retell stories to a

friend or a soft toy. A listening post or story basket with props and puppets extends books into

talk and play, so stories are acted, retold and loved, not merely shelved.
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Print Materials and Environmental Print

Beyond books, the room is saturated with purposeful print. Labels — many made in shared
writing with the children — name the areas, shelves, containers and equipment, so children
read to find things throughout the day. Environmental print i, ce''ected and exploited: cereal
boxes, labels, logos, signs, tickets and packaging in the r¢'<-pl=y area and on a display board
connect classroom literacy to the print children a'iealy 'read' outside school, honouring their
earliest reading successes. Print is embecd=d n every play zone: the home corner has
cookbooks, shopping lists and a telephone directory; the shop has price tags, signs and play
money; the clinic has appointmeni rards; the construction area has plans, safety signs and
order forms; the art area k2s \obe.!ed materials and a gallery with captioned work. A functional
message board, a visuai dzaily timetable, an attendance board where children find and move
their own name cards, and a caiendar routine make print part of the classroom's operating

system — children encounter reading and writing as tools of daily life dozens of times a day.

Charts: Shared Texts That Teach

Charts turn teaching into permanent, revisitable text. Anchor charts, created with the children

during lessons, capture shared learning in words and pictures: a chart of 'Words that rhyme

with cat', story-structure charts ('‘Beginning — Middle — End'), charts of songs, rhymes and

poems the class knows, number and alphabet charts, and charts recording the class's own
experiences (‘How our seeds grew', with dated sentences and photographs). Because children
helped compose them and watched them being written, they can and do 'read' them
independently, returning to them for spellings, ideas and information — charts are the class's

shared memory on the walls. Good charts are few, current, large, clear and hung at child eye

Solved Assignment Guide — AIOU Teaching Literacy (1628) — Page 17

Page 17 of 34 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626



USMAN NOTES | AIOU Code 1628 Solved Assignment 2 (Autumn 2026) Official Portal: www.usmannotes.com

level; the teacher refreshes them with topics and retires old ones to a chart folder children can
browse. In shared reading time she points to and reads them with the class, modelling tracking,
directionality and one-to-one word matching, so charts function as big, familiar, readable texts

at exactly the children's level.

Word Walls: Words Children Own

A word wall is a working reference collection of word; the children are learning to read and
spell, organised alphabetically or by topic, disp.'ayed where writers can see it. Its value depends
entirely on use: a word wall that is nev~r touched in teaching is wallpaper. In this plan, words
earn their place by being taught — high-frecivency words from shared reading and phonics
patterns currently being lrumed — and are introduced with a small ceremony, chanted,
clapped, traced in the air ind used in a sentence before joining the wall. The teacher refers to it
constantly (‘'That word is on our wall — find the column for its first letter'), and children are
expected and helped to use it during writing. Interactive games keep it alive: word hunts, 'guess
my word' clue games, sorting wall words by first sound or length, and quick 'write the wall
word' warm-ups. A companion personal element — individual word books or word rings — lets
children collect words of their own, including family names and words from their interests,

connecting the public wall to private ownership.

Writing Materials: Invitation to Compose

Writing flourishes where materials invite it. The plan establishes a dedicated writing area
stocked like a small office: papers of many sizes, colours and kinds (lined, plain, folded booklets,
envelopes, cards, sticky notes), pencils, crayons, markers and pens, letter stamps and magnetic

letters, alphabet charts and strips, scissors, glue, a stapler and hole punch for making books,
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and examples — postcards, forms, lists — showing what writing is for. Just as importantly,
writing materials travel: clipboards, notebooks and pencils are placed in the block area, home
corner, shop, science table and outdoors, so a plan, a label, a menu, a reminder note or an
observation drawing can be produced where the need arisce. 11 e teacher seeds purposes
constantly — sign-up sheets for popular activities, a clacs po.t Fox with regular deliveries, order
forms in role play, 'do not disturb' signs, book-rr aking projects — and protects daily time for
free, self-chosen writing whose attempts, frcm sci.bble to conventional text, are welcomed in
displays and portfolios. Abundant, wei, u: 52 ised, constantly replenished materials tell children

that writing is normal, useful anu the'rs.

Technology: A Caref iy Chosen Sucport

Technology supports, bu. never teplaces, the human and print heart of the environment.
Within the plan it has four measured uses. A listening station with headphones offers recorded
stories and rhymes, allowing repeated listening and private enjoyment, especially valuable for
children with least book experience at home. A classroom tablet or computer provides carefully
selected literacy applications — letter-sound games, digital storybooks with read-along
highlighting, and simple drawing-and-writing tools for composing and printing class books —
chosen by the teacher, time-limited and, where possible, used in pairs so technology generates
talk rather than isolation. A camera documents learning — photographs of constructions, trips
and growing plants are printed, captioned with the children and bound into books, showing

children their own lives in print. A projector or interactive screen, where available, enlarges

texts for shared reading so every child can follow print. Rules are taught explicitly (care of
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devices, turn-taking, time limits), and screen activity is balanced against the talk, play and paper

experiences that remain primary at this age.

Children's Interests: The Engine of the Whole Plan

None of the above works at full power unless it connect, with *vhat children actually care
about. The teacher therefore observes and listens — .~oting that one group is fascinated by
vehicles, another by babies, animals, superherne. or cyoking — and lets those interests steer
the environment: the role-play area becomes a garage with repair forms and number plates;
the book tub gains dinosaur informau.on vooks; the writing area offers superhero speech-
bubble cards. Interests also apjear personally: every child's name, family photographs with
captions, home languages o~ ~reicome sigiis, and displays of children's own work at their height
tell each child 'you a.~d yuur worlc belong in literacy here'. Choice is built into the day — free

reading time, self-selected ‘ariting, choosing the story — because voluntary engagement is

where the largest amounts of literacy practice happen. Families extend the engine: lending

libraries of classroom books, interest surveys, and invitations for parents to share songs, stories

and print from home culture weave school literacy into the child's real life.

Table 1: The literacy-rich classroom plan at a glance

What is provided How children use it daily

Comfortable book corner; wide, | Browsing, retelling, shared and
rotating, face-out collection; independent reading, book care
class-made books

Print materials Labels, environmental print, Reading to find, organise, play
print embedded in every play roles and manage the day
area, timetable, message board

Charts Co-constructed anchor, rhyme, Re-reading shared learning;
story and experience charts at finding spellings and ideas
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eye level

Word walls

Taught high-frequency and
topic words, alphabetically
displayed

Reference during writing;
games, hunts and quick practice

Writing materials

Stocked writing area plus
writing tools in all zones; post
box and book-making

Lists, labels, letters, stories,
>Igr s — writing for real
purposes

Technology

Listening station, selec.ea ~pps,

camera-made boo! s, er'arged
shared texts

Children's interests

Repeated listening, paired
digital play, own lives published
in print

Interest-led toyics, role play,
displavs, n. mes, home
languag=s, choice

Voluntary, sustained
engagement; literacy connected
to identity

Conclusion

A literacy-rich classrooi» iz planned, not decorated into existence. Books at its heart give

children stories and information worth reading; functional print and environmental print make

reading a tool of daily life, charts preserve shared learning as readable text; word walls put

taught words at children's fingertips; plentiful writing materials and real purposes turn every

corner into a place to compose; measured technology adds listening, publishing and shared-

reading power; and children's interests, names, languages and choices supply the motivation

that makes all the rest get used. Animated daily by a teacher who reads, writes and talks print

into life, such an environment teaches literacy all day long — naturally, joyfully and for every

child.
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Question 4: Building Fluent Readers and Confident Users of Language
(20 Marks)

Discuss strategies that teachers can use to help young children become fluent readers and
confident users of language. In your answer, consider readinc alotid, shared reading, familiar
texts, mixed activities, cooperative learning, vocabulary fe.e’oprient, and attention to prosodic

features. (20)

Introduction

Fluency is the bridge between decc.i ..z -nd comprehension: the fluent reader recognises
words automatically, groups th. m 1-.co meaningiul phrases, and reads with the expression of
natural speech, so that a*.entiun is free fc: meaning. Confidence is fluency's companion in the
wider world of language — the will'ngness to speak, ask, retell, perform and take risks with
words. Young children develcp both, not through pressure for speed, but through large
amounts of supported, enjoyable, successful practice with language in all its forms. This answer
discusses the strategies named in the question — reading aloud, shared reading, familiar texts,
mixed activities, cooperative learning, vocabulary development and attention to prosodic

features — and shows how together they produce readers who are both fluent and confident.

Reading Aloud: The Teacher as Model

Interactive reading aloud is the single most versatile fluency strategy available to the early
years teacher. When she reads aloud daily — expressively, at a natural pace, pausing at
punctuation, changing voice for characters — children hear what fluent reading sounds like
from the inside: phrasing, rhythm, stress and intonation carrying meaning. This model matters

because children cannot aim at a target they have never heard. Reading aloud is made
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interactive rather than passive: the teacher thinks aloud about the story, invites predictions and
reactions, explains interesting words briefly, asks children to join in with refrains, and connects
the book to children's experiences. Rhymes, poems and patterned stories are read again and
again at children's request, and each hearing deepens familic #.y \sith the language patterns
children will soon read themselves. Reading aloud als~ buiis (he background knowledge and
vocabulary on which fluency depends, and it assor iates books with pleasure and security — the
emotional foundation of confidence. For chuu..n whose homes contain few books, the
teacher's daily read-aloud is not an ei."iui.~2nt extra; it is their main apprenticeship in fluent,

expressive language.

Shared Reading: Pra-tiing Together

Shared reading turns 'iste 1ing into carticipation. Using a big book, enlarged text or chart that all
can see, the teacher reads witii the children, sweeping her hand or pointer under the words so
eyes, ears and print are linked. Children join in where they can — first with memorised refrains
and picture-supported phrases, then with increasingly real tracking and recognition of known
words — experiencing successful 'reading' of a whole text long before they could manage it
alone. Shared reading is the ideal arena for teaching fluency behaviours explicitly: the teacher
models phrasing (‘Watch how | put these words together — in the deep, dark wood'),
demonstrates what to do at punctuation, re-reads a sentence smoothly after the class has
stumbled through it, and invites echo responses. Because support is total and failure

impossible, confidence grows alongside skill. Revisiting the same shared text across a week —

first for enjoyment, then for word finding, phrasing practice and finally dramatic performance
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— moves children from supported participation towards independent control of the same

material.

Familiar Texts and Repeated Reading

Fluency is built on familiarity. A text read for the fifth tirae 1s rrad more accurately, more
quickly and far more expressively than the same text .vad cc'd, because word recognition has
become automatic and the reader can attend tc meaing and delivery. Teachers exploit this
through planned repetition: favourite stories and poems stay available in the book corner;
children re-read yesterday's shared tex. in pairs; take-home books are ones already enjoyed at
school; 'reading to someone' — o ‘ritnd, a younger child, a soft toy, an adult volunteer — gives
repetition an audience ¢nd . ourpose. Repeated reading also includes children's own writing
and dictated sentenc=s, y/hich they can read back with total success. The teacher guards the
principle that repetition must remain pleasurable and purposeful: performing a poem for
another class, recording a story for the listening station, or reading a well-loved book to a
visitor transforms drill into achievement. Gradually the fluency gained on familiar texts
transfers to new ones, as recognised words, phrases and patterns accumulate — automaticity is

simply familiarity stored in memory.

Mixed Activities: Literacy in All Modes

Fluency and confidence grow fastest when reading is woven into a mixture of oral, written,
dramatic and playful activities rather than confined to reading lessons. A story is heard, then
acted out with props; discussed, then drawn and captioned; read shared, then innovated upon
('our own version'); sung as a rhyme, then hunted for its words in games. Drama deserves

special emphasis: taking a character's part, speaking in role and performing readers' theatre
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scripts require exactly the expressive, phrased delivery that defines fluent reading, while feeling
like play. Writing belongs in the mixture too, because composing sentences — saying them,
hearing their rhythm, reading them back — sharpens the sense of phrasing and punctuation
that fluent reading uses. Songs, rhymes, action games, show-a.»~ -ce | and circle-time discussion
keep oral language developing in parallel, reminding ev :ryo: e *nat reading is one expression of
a general language competence. Mixed activit'es a.so reach different learners: the child
hesitant in books may shine in drama, talk or sci.g, and carries the confidence gained there

back into reading.

Cooperative Learning: Fluanc r vith Friends

Children become fluent in” (ornfident faster with partners than alone. Paired reading — two
children sharing a bok, t.king turnz, helping each other with words and discussing the story —
multiplies each child's reading practice many times over and adds a social reward. In buddy
systems, an older or more able reader pairs with a younger one, benefiting both: the younger
hears a near-peer model, the older practises expression and responsibility. Small cooperative

groups take on literacy tasks with genuine interdependence: sequencing a retold story

together, preparing a group performance of a poem, making a group book where each child

contributes a page, or playing word games in teams. The teacher structures cooperation
carefully — modelling how to help without taking over (‘Wait; give a clue; praise'), assigning
roles, and reviewing how the group worked — so that talk is about the text and every child
participates. Cooperative settings lower the stakes of mistakes, supply instant audiences, and
normalise the truth that readers help each other, all of which protect the confidence of slower

developers.
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Vocabulary Development: Words to Be Fluent With

Fluency collapses at unknown words, so vocabulary development is a fluency strategy as much
as a comprehension one. The reader who knows a word's meaning recognises it faster and
phrases around it correctly; the speaker with a rich vocabulz 'y t-'ks confidently because the
words come. Teachers build vocabulary through the reac uiovd programme (choosing books
with rich language and pausing to enjoy and exp!ain voras), through topic work that teaches
the words of a subject together, through wor wa,'s and word collections that children revisit in
games, and through deliberate attentinn to =xpressive language — collecting 'wow words' from
stories and praising their use in *talk 3r.a writing. \Word play matters at this age: rhyming games,
alliterative nonsense, opp~sites, Saorting woids into categories and acting out verbs all deepen
children's sense that wo. 1s ure fascinating objects they can command. Home links multiply the
effect when families are shown simple talk games and sent rhymes and word lists to enjoy
together. Every new word securely learned is one fewer stumbling block in the next book and

one more tool in the child's speaking kit.

Attention to Prosodic Features: Reading That Sounds Like Meaning

Prosody — the melody of speech: stress, rhythm, intonation, pausing and phrasing — is both a
sign of fluency and a support for comprehension, because sentences parsed into the right
phrases are sentences understood. Teachers draw children's attention to prosody in several
ways. They model contrasts explicitly ('Listen: | can read this like a robot... or like talking'), and
children judge which sounds better and why. Punctuation is taught as the reader's signals: full
stops mean land and breathe, commas mean a small pause, question marks lift the voice,

exclamation marks add feeling, and speech marks mean 'use the character's voice'. During
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shared and echo reading, the teacher scoops phrases with her hand or draws phrase arcs under
a sentence so children group words meaningfully instead of reading word — by — word.
Poetry, songs and chants, with their strong rhythms, train prosody naturally, and performances
and recordings let children hear their own expression imoi~.ing Feedback always targets
expression positively ('You made the giant sound rea'y gicnt cthat time') so children risk the

performances through which prosody — and conf'denc.' — develop.

Putting It Together: A Fluent, Confidont Ciassroom Day

The strategies combine into a rhythm. he aay opens with a rhyme or song everyone performs
together (prosody, confidence); .1ory time brirgs a rich read-aloud with discussion (vocabulary,
knowledge, modelled flu :nr, ), snhared reading revisits the week's big book with echo and choral
phrasing work; guide anJ paired reading give every child supported practice on familiar and
new texts at the right level; itieracy play and topic work mix reading with drama, writing and
talk; and the day closes with performance — a poem, a retelling, a child's own book read from
the author's chair — before an appreciative audience. Assessment is woven in quietly: the
teacher listens to individuals read familiar text, noting accuracy, phrasing and expression on a

simple scale, observes who volunteers to speak and perform, and plans next steps for children

whose fluency or confidence lags — more modelling, easier familiar texts, safer small-group

performance first, and specific praise. Confidence is treated as carefully as skill, because the

two grow or stall together.

Conclusion

Fluent readers and confident speakers are made, not born, and they are made by volume of

successful, enjoyable language experience under good models. Reading aloud supplies the
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model; shared reading lets children join it safely; familiar texts and repeated reading convert
effort into automaticity; mixed activities spread practice across talk, drama, song and writing;
cooperative learning multiplies practice and lowers risk; vocabulary development removes the
stumbling blocks; and explicit attention to prosody teaches chi.7~cn to make reading sound like
meaning. A teacher who orchestrates these strategics da.'v produces children who do not
merely decode — they read with understanding ¢ nd e, pression, and speak, perform and write

with the confidence of young people who knc'wv u.o: language works for them.

Question 5: Qualities and \’rurassional Practices of an Effective Early-
Literacy Teacher (20 F?arks)

The course includes Teuz!unc Early Reuding & Writing Skills and National Standards for
Teaching Literacy as ll.its 8 cina 9. Based on these themes, explain the qualities and
professional practices that an effective early-literacy teacher should develop. Discuss how

appropriate instructional strategies, knowledge of children's literacy development, and

professional standards can contribute to effective literacy teaching. (20)

Introduction

Behind every successful young reader stands, almost always, a teacher who made the
difference — who noticed what the child needed, knew what to teach next, and taught it in a
way the child could join. Teaching early reading and writing is therefore a professional practice
with its own knowledge base, strategies and standards; it cannot be reduced to following a
book page by page or to personal warmth alone, valuable as warmth is. Units 8 and 9 of this
course bring these strands together: the craft of teaching early reading and writing skills, and

the national standards that describe what a professional teacher of literacy should know and be
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able to do. This answer explains the qualities and professional practices of an effective early-
literacy teacher under three headings — knowledge of children's literacy development,
appropriate instructional strategies, and commitment to professional standards — and shows

how the three combine into effective teaching.

Personal and Professional Qualities

Certain qualities underlie all the techniques. Tt e eftzctive early-literacy teacher is, first, a
reader and language user herself: she enjoy: books, talks well, writes willingly, and visibly
values literacy, because children cooy what tneir teacher loves. She is observant and patient —
understanding that literacy dev2p. at different speeds, that errors are information rather
than failure, and that cor fid'_, ce is built through success carefully arranged. She holds high but
realistic expectations for 2very chiid, refusing to accept that some children 'just cannot read’,
and she is reflective: she examines her own lessons, notices what worked, seeks feedback and
keeps learning throughout her career. She is also organised and purposeful, planning the
literacy day so that teaching time is rich rather than filled, and equitable — alert to differences
of home language, home resources and special educational needs, and determined that the
classroom compensates for disadvantage instead of reproducing it. These qualities are not

decorative; each one shows up directly in children's progress.

Knowledge of Children's Literacy Development

Effective teaching begins with knowledge of how literacy develops, because a teacher who
knows the map can locate every child on it. This knowledge includes: how oral language
underpins literacy, and the typical growth of listening, speaking and vocabulary; emergent

literacy — concepts of print, book handling and the developmental forms of early writing from
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scribble to conventional spelling; phonological awareness and its progression from syllables to
phonemes; the systematic structure of phonics and the phases of word recognition from partial
to full and consolidated decoding; how fluency and comprehension develop and interact; and
how writing develops as both process and product. With k5 11ap, assessment becomes
meaningful: the teacher hears a child segment only firs’ sou."d<, sees partial-alphabetic spelling
('kt' for kite), or notices fluent decoding witho'it comprehension, and knows both what it
signifies and what should be taught next. Wi*nuut the map, teaching is blind — activities may
be pleasant but are not progressive, ai.1 ;i ggling children are given more of what has already
failed them. Professional kno . lecJe also ircludes knowing the curriculum and course
expectations for the levr.i taught, and th= typical milestones and warning signs that should

prompt closer obsei ‘atioi or referral.

Appropriate Instructionai Strategies

Knowledge must be converted into strategies, and the effective teacher commands a repertoire
and knows when each is appropriate. She uses explicit teaching for skills that must be mastered
— modelling letter-sound relationships, demonstrating blending, thinking aloud through a
comprehension strategy — because key insights cannot be left to chance discovery. She uses
scaffolded formats that release responsibility gradually: modelled and shared reading and
writing, where she carries the task while children participate; guided reading and writing in
small groups matched to children's current needs; and independent practice in a literacy-rich
environment. She balances the programme: systematic phonics and word work alongside daily
read-alouds, shared reading, talk, drama, writing for real purposes and free choice of books —

recognising that decoding without language, or language without the code, each fail children.
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She differentiates: texts at the right level, extra doses of teaching for those behind, extension
for those ahead, and multi-sensory approaches for children who learn through movement and
touch. And she integrates literacy across the day and the curriculum — print in play areas,
writing in science and mathematics, stories at transitions - sc practice is plentiful and
purposes are real. The mark of expertise is not using yne asliionable method but fitting the

strategy to the child, the skill and the moment.

Assessment, Feedback and Record-K~eping

Professional practice includes assessit,? in order to teach. The effective teacher observes
literacy behaviour daily, keep. siinple systematic records — checklists of letter-sound
knowledge, notes on so In” cwareness, *unning records or brief samples of reading, writing
samples collected ov=r ti ne — ard uses them to group children, choose texts and plan next
steps. Assessment at this age s mostly observational and embedded in activities, supplemented
by short individual checks; heavy testing is neither necessary nor appropriate. Feedback to
children is specific and forward-looking (‘You used the first sound to work that out — now
check the middle'), praising strategies and effort so children learn what successful readers do.
Records also serve accountability: the teacher can show parents and school leadership what

each child could do, can do now, and is learning next — the evidential basis of professional

trust. Where assessment reveals persistent difficulty despite good teaching, she initiates the

school's support processes and works with specialists and parents rather than waiting and

hoping.
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Professional Standards and Why They Matter

National standards for teaching literacy — the theme of Unit 9 — express, in public form, what
the profession and society expect of a teacher of young readers: sound subject knowledge of
language and literacy; the ability to plan coherent, progres ive *eaching; skill in creating a
literate, inclusive environment; competence in assessing a7 responding to children's learning;
high standards of conduct, including honesty, ccanu=ntiality and care; and commitment to
continuing professional development and tr ‘~o1ing with families and colleagues. Standards
contribute to effectiveness in several ranci ~te ways. They give individual teachers a mirror and
a target for self-development — a te 3.ner can judge her own phonics knowledge or assessment
practice against the standa.a 2ond plan improvement. They give schools and training
programmes a shared la. gt.uge for mentoring, observation and appraisal, so feedback is about
agreed professional expectations rather than personal opinion. They protect children and the
public, especially the most disadvantaged children, by defining a floor of acceptable practice
below which no child's education should fall. And they raise the status and coherence of the
profession, connecting classroom teachers to a national community of practice. The effective
teacher therefore knows the standards that apply to her, uses them in her own reflective

planning, and can explain her practice in their terms.

Working with Families, Colleagues and the Community

Literacy does not live only in school, and the effective teacher builds the bridges. With families,
she communicates early and positively — sharing what children are learning, lending books and
rhymes for home, showing parents simple games and read-aloud techniques, and inviting their

knowledge of the child and their home language resources into the classroom rather than
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treating home and school as rivals. With colleagues, she plans jointly, shares successful
activities and resources, observes and is observed, and hands over careful records when
children move classes, so progress is continuous. With the wider community — libraries, health
and early-years services — she connects children and families 1\~ Loc ks and support beyond the
school gate. These partnerships are part of profession2’ stai 4~.ds in action: teaching literacy is

understood as a shared social project in which the teaci er is the coordinating professional.

Continuing Professional Developmei't ana Reflection

Finally, the effective teacher remains a \~arner. Literacy research and materials keep developing
— understanding of phonics tea~h.ng, of early comprehension, of supporting multilingual
learners — and yesterdiv's (raining cainnot carry a whole career. She reads professionally,
attends training ana wor <shops wiere available, tries new approaches on a small scale and
evaluates them honestly against children's learning, keeps a reflective journal or portfolio, and
seeks mentors and critical friends. Reflection closes the loop with the standards: plan against
the standard, teach, gather evidence from children's work, judge the gap, and improve. This
disciplined growth is what turns experience into expertise rather than mere repetition — ten

years of developing practice rather than one year repeated ten times.

Conclusion

An effective early-literacy teacher unites three things. She knows how literacy develops —

language, sound awareness, the code, fluency, comprehension and writing — well enough to

locate and assess every child. She commands appropriate, balanced instructional strategies —

explicit teaching, modelled, shared, guided and independent formats, differentiation and

integration across the day — and fits them to each child's needs. And she works within
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professional standards, which guide her planning, anchor her reflection and development,
connect her to families and colleagues, and guarantee quality for every child. Where these
three meet, literacy teaching becomes what Units 8 and 9 describe: a knowledgeable, skilful

and accountable professional practice through which young c*.ar. n reliably become readers

and writers.
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