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ALLAMA IQBAL OPEN UNIVERSITY, ISLAMABAD 

Course: Early Childhood Curriculum (1625)  •  Level: PGD in ECE 

Semester: Autumn 2026 

Assignment No. 1 (Units 1–4) 

Total Marks: 100  •  Pass Marks: 50 

SOLVED ASSIGNMENT GUIDE 

(For Study & Reference) 

Note: This guide is prepared for study and reference purposes. Students are advised to read the relevant 

units of the course book, understand the concepts, and write the assignment in their own words. Do not 

copy it word for word. 

Question 1: Curriculum Models Compared — Creative Curriculum, 

High/Scope and Reggio Emilia (20 Marks) 

Curriculum models reflect different views of child development and learning. Compare the 

Creative Curriculum, High/Scope Curriculum, and Reggio Emilia Approach with reference to their 

principles, teachers' role, and learning environment. 

Introduction 

A curriculum model is much more than a timetable of activities. It is an organised framework 

built on a particular view of how children develop and learn, and it therefore decides what is 

taught, how it is taught, who takes the decisions in the classroom and how the physical 

environment is arranged. Three of the most influential models in early childhood education are 

the Creative Curriculum developed by Diane Trister Dodge and her colleagues at Teaching 

Strategies in the United States, the High/Scope Curriculum developed by David Weikart and his 

team at the High/Scope Educational Research Foundation, and the Reggio Emilia Approach 
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which grew out of the municipal preschools of Reggio Emilia in Italy under the leadership of 

Loris Malaguzzi. All three reject the idea of the young child as an empty vessel waiting to be 

filled with facts, and all three treat play and active experience as the foundation of learning. Yet 

they differ in the degree of structure they prescribe, in where they place the initiative between 

teacher and child, and in the importance they give to the environment, to documentation and 

to the community. This answer compares the three models with reference to their guiding 

principles, the role of the teacher and the organisation of the learning environment, and then 

draws out their similarities and differences. 

The Creative Curriculum: Principles 

The Creative Curriculum, first published in the late 1970s and revised many times since, was 

designed as a practical, comprehensive framework for ordinary preschool classrooms serving 

children from birth to five years. Its principles rest on well-established theories of development, 

drawing on Maslow's hierarchy of needs, Erikson's stages of psychosocial development, Piaget's 

and Vygotsky's accounts of how children construct knowledge, Gardner's theory of multiple 

intelligences and the research on brain development. Its central belief is that children learn best 

through active exploration of a carefully prepared environment, guided by a knowledgeable 

teacher who knows both child development and each individual child. The curriculum is 

organised around clear goals and objectives for development and learning in areas such as 

social-emotional, physical, language, cognitive, literacy, mathematics, science and technology, 

social studies and the arts, and it gives equal weight to what children learn and to how they 

learn it. Two features define it in practice: the organisation of the classroom into interest areas, 
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and the use of studies, that is, longer investigations of a topic of the children's own interest, 

through which skills in all areas are developed in an integrated way. 

High/Scope Curriculum: Principles 

The High/Scope Curriculum grew out of the Perry Preschool Project of the 1960s, one of the 

most famous longitudinal studies in education, which showed that a high-quality, active-

learning preschool programme produces lasting benefits in schooling, employment and social 

behaviour. Its theoretical roots lie mainly in Piaget's constructivism, enriched by later 

developmental research. The heart of High/Scope is active participatory learning: children 

construct their own knowledge through direct experience with people, objects, events and 

ideas, and adults share control with them rather than directing them. Learning is organised 

through key developmental indicators in areas such as approaches to learning, social and 

emotional development, physical development and health, language and literacy, mathematics, 

science and technology, social studies, creative arts and English language learning. The daily 

routine is built around the celebrated plan-do-review sequence, in which children plan what 

they intend to do, carry out their plan during work time and then recall and reflect on what 

they did. Assessment is equally distinctive: teachers take daily anecdotal notes and rate 

children's progress on the Child Observation Record, so assessment grows out of observation of 

real activity rather than testing. 

Reggio Emilia Approach: Principles 

The Reggio Emilia Approach is not, strictly speaking, a curriculum model that can be packaged 

and exported; it is an educational philosophy and a set of values embodied in the municipal 
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infant-toddler centres and preschools of one Italian city. Malaguzzi's famous poem of 'the 

hundred languages of children' expresses its first principle: children have a hundred ways of 

thinking, playing, speaking and representing the world, and education must honour all of them 

instead of stealing ninety-nine, as schools traditionally do. The image of the child is of a strong, 

competent, curious and rich-in-potential learner who is a protagonist and a co-constructor of 

knowledge, not a needy recipient of it. Curriculum is emergent: it is not fixed in advance but 

grows out of the children's interests, questions and theories, developed through progettazione, 

long- and short-term projects explored in depth. Relationships are the foundation of learning: 

learning is social and takes place in interaction among children, teachers, parents and the 

community, and parents are regarded as partners, not clients. Finally, pedagogical 

documentation, the careful collection and display of children's words, drawings, photographs 

and work, makes learning visible and is used for reflection, assessment and planning rather 

than for display alone. 

The Teacher's Role in the Three Models 

In the Creative Curriculum the teacher is a planner, observer and guide. She sets up the interest 

areas, selects materials deliberately to promote the goals of the curriculum, observes children 

systematically against the objectives, and then individualises teaching, knowing when to step 

back, when to ask a question, when to model and when to teach a small group directly. 

Intentional teaching is the key phrase: neither child-led play alone nor teacher-led instruction 

alone is enough, and the teacher moves along a continuum between them according to 

purpose. In High/Scope the teacher is a partner in the child's activity. Adults participate in 
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children's play as equals, follow the child's lead, ask genuine questions rather than test 

questions, encourage children to solve their own problems and conflicts, and support them 

during planning and recall times with conversation that extends thinking. Control is deliberately 

shared, and adult-child interaction strategies such as offering choices, acknowledging feelings 

and involving children in conflict resolution are spelled out in detail. In Reggio Emilia the 

teacher is above all a researcher and co-learner. She provokes rather than instructs: she poses 

problems, offers materials and hypotheses, listens with genuine curiosity, documents what 

children say and do, and uses that documentation with colleagues to decide the next steps of a 

project. Teaching in each classroom is shared by two co-teachers, supported by a pedagogista 

and an atelierista, and reflection with colleagues is a built-in professional duty rather than an 

optional extra. 

Table 1: Comparison of the three curriculum models 

Aspect Creative Curriculum High/Scope Curriculum Reggio Emilia Approach 

Origin United States; Teaching 

Strategies (Dodge and 

colleagues) 

United States; 

High/Scope Foundation, 

Perry Preschool Project 

(Weikart) 

Reggio Emilia, Italy; 

municipal preschools 

(Malaguzzi) 

Image of the child Active learner whose 

development follows 

predictable sequences 

and individual patterns 

Active, self-initiating 

learner who constructs 

knowledge through 

action 

Strong, competent, 

curious protagonist with 

a hundred languages 

Curriculum planning Goals and objectives set 

in advance; topics 

developed through 

studies of children's 

interests 

Key developmental 

indicators guide 

planning; content 

emerges within a 

consistent daily routine 

Fully emergent; projects 

grow from children's 

interests and teachers' 

documentation 

Signature practice Interest areas and 

investigative studies; 

intentional teaching 

Plan-do-review; active 

participatory learning; 

Child Observation 

Progettazione (projects); 

pedagogical 

documentation; atelier 
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Record 

Teacher's role Planner, observer, 

intentional guide who 

individualises teaching 

Partner who shares 

control, scaffolds and 

supports conflict 

resolution 

Researcher, co-learner, 

listener and documenter 

Learning environment Classroom divided into 

interest areas with 

labelled, accessible 

materials 

Well-defined areas with 

abundant, labelled 

materials children fetch 

and return themselves 

Environment as the 

third teacher; beautiful, 

light-filled spaces, 

atelier and piazza 

Role of parents Families as partners; 

regular communication 

and involvement 

welcomed 

Parents involved as 

partners in the child's 

learning and assessment 

Parents as co-

participants in the life 

and governance of the 

school 

Assessment Ongoing observation 

against developmental 

objectives (GOLD 

assessment) 

Daily anecdotal notes 

and the Child 

Observation Record 

(COR) 

Pedagogical 

documentation 

interpreted jointly by 

teachers, children and 

parents 

 

The Learning Environment in the Three Models 

All three models treat the environment as a teacher, but they express this differently. The 

Creative Curriculum divides the room into interest areas such as blocks, dramatic play, art, 

library, discovery, sand and water, music and movement, cooking, computers and outdoors. 

Each area is stocked with materials chosen to teach specific objectives, materials are labelled 

with words and pictures so that children can find, use and return them independently, and the 

arrangement itself reduces congestion, noise and behaviour problems while increasing 

engagement. High/Scope classrooms are similarly divided into well-defined, clearly labelled 

areas, with a strong emphasis on order that children can understand: materials are stored at 

child level in containers labelled with pictures, tracings or silhouettes so that even pre-readers 
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can tidy up independently, which is itself part of the plan-do-review responsibility. A consistent 

daily routine with visual cues gives children security and a sense of time. Reggio Emilia 

environments are the most distinctive of all. Beauty is treated as a pedagogical right, not a 

luxury: rooms open onto a central piazza, natural light floods in through large windows, mirrors, 

plants and displays of children's documentation are everywhere, and a dedicated art studio, the 

atelier, staffed by an artist, the atelierista, stands at the heart of each school. Materials are 

open-ended, often natural or recycled, and are presented invitingly as provocations. Hence the 

famous description of the environment as the third teacher, after adults and peers. 

Similarities and Differences: A Summary 

The similarities are substantial. All three are constructivist: children build knowledge through 

action, play and social interaction. All three respect the child, value observation over testing, 

involve families, arrange the room into areas and expect the teacher to be a skilled professional 

rather than a mere caretaker. The differences lie in emphasis and structure. The Creative 

Curriculum is the most comprehensive and prescriptive of the three about goals: it tells the 

teacher exactly which objectives to pursue and gives practical guidance for every part of the 

day, which makes it accessible to new teachers. High/Scope is the most prescriptive about 

process: the daily routine, plan-do-review and the interaction strategies are its non-negotiable 

core, grounded in the strongest research evidence base of the three. Reggio Emilia is the least 

prescriptive and the most philosophical: it offers values, an image of the child and practices 

such as documentation and projects, but no syllabus, no published curriculum to buy and no 

franchise, so it inspires adaptation rather than imitation. In short, the Creative Curriculum 
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balances teacher intention with child choice, High/Scope institutionalises child initiative within 

a predictable routine, and Reggio Emilia gives the child's theories and representations the 

leading place, with the teacher following as researcher. 

Conclusion 

To conclude, the Creative Curriculum, High/Scope and Reggio Emilia are three different answers 

to the same question of how young children learn best. They agree that learning is active, social 

and built on play, that the environment teaches, that observation should guide teaching and 

that families belong inside the educational process. They differ in how far the curriculum is 

planned in advance, in the daily structures they protect, and in the precise professional role 

they assign to the teacher, whether intentional guide, sharing partner or researching co-

learner. For a student of early childhood education in Pakistan, the lesson is not to copy any 

one model mechanically but to understand the principles behind each, and then to apply those 

principles intelligently within the requirements of the National Curriculum for ECE, the 

resources actually available and the culture of the children being taught. 

Question 2: Emergent Literacy — Concept, and the Roles of Home and 

School (20 Marks) 

Emergent literacy is viewed as a developmental process that begins long before formal 

schooling. Discuss the concept of emergent literacy and explain the importance of home and 

school experiences in fostering literacy development.  
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Introduction 

For much of the twentieth century, schools worked on a 'reading readiness' assumption: 

children were thought to become ready for reading at about the age of six, and only then 

should reading and writing be taught, in a fixed sequence beginning with letters and sounds. 

Research from the 1960s onwards overturned this view. Marie Clay, working in New Zealand, 

showed that young children who had never been formally taught were already developing 

knowledge about print, books and writing, and she coined the term emergent literacy for this 

gradual, early development. Teale and Sulzby then established emergent literacy as a field of 

study, demonstrating that literacy does not begin at school, does not begin suddenly, and does 

not develop in reading and writing separately. Instead, reading, writing, speaking and listening 

grow together from infancy, through the child's everyday encounters with talk, stories, print 

and mark-making. This answer explains the concept and its main components, and then 

examines why experiences at home and experiences at school are both indispensable in 

fostering literacy development, and what each setting contributes that the other cannot fully 

supply. 

The Concept of Emergent Literacy 

Emergent literacy refers to the knowledge, skills and attitudes that a child develops about 

reading and writing in the years before conventional literacy is achieved, and to the 

understanding that these early forms are genuine literacy behaviour, not merely preparation 

for the real thing. A toddler who holds a picture book the right way up, turns the pages one by 

one and 'reads' a favourite story from memory in story-like language is displaying emergent 
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reading. A four-year-old who scribbles a row of letter-like forms under a drawing and 

announces 'this says I love my cat' is displaying emergent writing. Three principles define the 

concept. First, literacy development begins long before formal instruction, from the first year of 

life, as babies respond to voices, rhymes and picture books. Second, development is continuous 

and developmental: early behaviours are not wrong versions of literacy but legitimate stages on 

the way to it, and children pass through recognisable patterns, for example in Sulzby's 

categories of emergent storybook reading and in the stages of emergent writing from 

scribbling, through letter-like forms and invented spelling, to conventional writing. Third, 

literacy is functional and social: children learn about print because print does things in their 

world, on food packets, shop signs, greeting cards, screens and storybooks, and they learn it 

with other people. 

Components of Emergent Literacy 

Researchers such as Whitehurst and Lonigan organise emergent literacy skills into two broad 

groups. 'Outside-in' skills come from the world outside the printed word and give reading its 

meaning: oral language and vocabulary, knowledge of the world, narrative understanding, that 

is, knowing how stories work, and an understanding of the purposes of literacy. 'Inside-out' 

skills operate inside the word and the text: concepts about print, such as knowing that print 

carries the message, that English print runs left to right and top to bottom and that words are 

separated by spaces; letter knowledge, recognising letters and linking them to sounds; and 

phonological awareness, the ability to hear and play with the sounds of spoken language in 

rhymes, syllables and, eventually, individual phonemes. A third element is often added: 
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motivation and attitudes. A child who loves books, chooses to look at them, pretends to read 

and write in play and sees himself as a reader develops faster than a child with equal skills but 

no such disposition. Emergent literacy is therefore not a single skill to be drilled but a whole 

ecology of language, knowledge, print awareness and desire to communicate, which is why 

both home and school experiences matter so much. 

Importance of Home Experiences 

The home is where emergent literacy begins, and the quantity and quality of early home 

experiences explain a large part of the differences children bring to school. The single most 

researched home practice is shared book reading. When a parent or elder sibling reads aloud 

with a young child, the child absorbs vocabulary far richer than everyday talk, because books 

use words and sentence structures that conversation rarely does; learns how stories are 

organised, with beginnings, problems and endings; builds concepts about print by watching the 

reader's eyes and finger move across the page; and, above all, associates books with warmth, 

attention and pleasure, which builds motivation. Research on dialogic reading shows that when 

adults ask questions, expand the child's answers and let the child become the storyteller, gains 

in vocabulary and expressive language are even larger. Beyond books, the home literacy 

environment includes everyday print: children who see adults reading newspapers, writing lists 

and messages, checking prices and labels and using phones for genuine purposes learn what 

literacy is for, which no worksheet can teach. Talk itself is a home literacy experience: mealtime 

conversation, storytelling, rhymes, songs and the religious and family narratives of the 

household build oral language, the foundation on which reading comprehension later stands. In 
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the Pakistani context, rich oral traditions, folk tales told by grandparents, rhymes and the 

memorisation and recitation practised in many homes are genuine emergent literacy assets, 

and children's home language, whether Urdu, Punjabi, Sindhi, Pashto or another language, 

builds concepts and vocabulary that transfer to school literacy rather than competing with it. 

The risk is inequality: homes differ greatly in books, time and parental literacy, and children 

from print-poor homes may arrive at school with far less print knowledge, through no fault of 

their own. That is precisely why school experience must compensate without blaming families. 

Importance of School Experiences 

If the home starts the process, the early childhood classroom organises, extends and equalises 

it. The first contribution of school is a deliberately print-rich environment. Labels on shelves and 

areas, children's names on cubbies and work, charts, calendars, notices, a well-stocked book 

corner and writing materials in every area surround children with functional print and invite 

them to use it; research consistently links such environments with stronger print concepts and 

letter knowledge. The second contribution is planned shared and guided reading. The teacher 

reads aloud daily with expression, thinks aloud about the story, draws attention to print 

features, revisits favourite books so children can join in, and uses big books or projected text so 

that all can see how print works. The third contribution is systematic attention to the inside-out 

skills that homes rarely teach deliberately: playful phonological awareness through rhymes, 

songs, clapping syllables and sound games; letter knowledge through names, alphabet books 

and environmental print; and early writing through daily opportunities to draw, scribble, use 

invented spelling and dictate stories to the teacher, who writes them down and reads them 
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back, showing the child that speech can be written and writing can be read. The fourth 

contribution is talk: a good ECE teacher engineers conversation through open questions, small-

group discussion, show-and-tell and dramatic play, deliberately expanding vocabulary, 

especially for children whose home language differs from the language of instruction. Finally, 

school provides assessment and equity: by observing children's emergent behaviours, the 

teacher identifies who needs more support, provides it early, and involves parents by lending 

books, sharing rhymes and showing families simple ways to read and talk with their children, 

thereby strengthening the home environment itself. 

 Shared reading at home: builds vocabulary, story sense, print concepts and a love of books. 

 Everyday print at home: shows children the real purposes of reading and writing. 

 Oral language at home: conversation, stories, rhymes and songs form the base for later 

comprehension. 

 Print-rich classroom: labels, charts, book corner and writing tools in every learning area. 

 Teacher-led experiences: read-alouds, phonological-awareness games, letter learning and 

daily writing opportunities. 

 Home-school partnership: book lending, parent guidance and valuing the child's home 

language extend learning both ways. 

Home and School Together 

Neither setting is sufficient alone. Home experiences are warm, individual, continuous and 

rooted in the child's first language and culture, but they are unevenly distributed and rarely 

include deliberate teaching of print concepts and phonological skills. School experiences are 
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planned, sequential and compensatory, but they occupy fewer hours and cannot reproduce the 

intimacy of one-to-one reading on a parent's lap. The strongest literacy development occurs 

when the two are connected: when teachers learn what literacy practices exist in each child's 

home and build on them, when storybooks travel between school and home, when parents are 

treated as the child's first teachers rather than as problems, and when the school respects and 

uses the home language as a bridge to the language of the classroom. Where this partnership is 

weak, children can receive contradictory messages, for example that writing is only copying 

neatly at school while at home it is ignored, and progress slows. Where it is strong, the child's 

emergent literacy grows steadily in both settings, each reinforcing the other. 

Conclusion 

To conclude, emergent literacy is the developmental process by which children, from infancy 

onwards, gradually construct knowledge about language, print, reading and writing through 

meaningful experience, long before they can read and write conventionally. It replaces the old 

idea of sudden reading readiness with a picture of continuous growth in oral language, print 

concepts, letter and sound knowledge and motivation. Home experiences start this growth and 

give it purpose, language and affection; school experiences organise it, teach its less visible 

components deliberately and compensate for inequalities between homes. An early childhood 

teacher who understands emergent literacy will therefore do two things at once: build a 

classroom saturated with talk, stories, print and writing, and build a partnership with families so 

that the literacy life of the home and the school pull in the same direction. 

USMAN NOTES  |  AIOU Code 1625 Solved Assignment 1 (Autumn 2026) Official Portal: www.usmannotes.com

Page 15 of 38 - USMAN NOTES (100% Quality Academic Reference) WhatsApp Orders: +92 324 5836626

USM
AN N

OTES

www.u
sm

an
no

te
s.c

om



Solved Assignment Guide — AIOU Early Childhood Curriculum (1625) Assignment 1 — Page 16 

Question 3: Socio-Emotional Competence — Importance and 

Classroom Strategies (20 Marks) 

Socio-emotional competence is a foundation for children's overall development. Analyze the 

importance of socio-emotional skills and discuss classroom strategies that teachers can use to 

promote positive social and emotional growth. 

Introduction 

A young child who enters an early childhood classroom brings much more than a developing 

brain and body: she brings feelings that are big and fast-changing, an emerging sense of self, 

and the task of learning to live, play and learn alongside other children, perhaps for the first 

time. How well she manages this emotional and social world, her socio-emotional competence, 

turns out to be one of the strongest foundations for everything else education hopes to 

achieve. Socio-emotional competence means the capacity to understand and manage one's 

own emotions, to read and respond to the emotions of others, to form positive relationships, to 

cooperate, to solve social problems peacefully and to make responsible decisions. Frameworks 

such as that of the Collaborative for Academic, Social, and Emotional Learning (CASEL) organise 

these capacities into self-awareness, self-management, social awareness, relationship skills and 

responsible decision-making. This answer analyses why socio-emotional skills matter so much 

for children's overall development and school success, and then discusses the concrete 

classroom strategies through which teachers can deliberately promote positive social and 

emotional growth. 
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What Socio-Emotional Competence Includes 

Socio-emotional development in the early years proceeds through identifiable achievements. In 

infancy and toddlerhood the foundations are attachment and trust: a child who experiences 

responsive, consistent care develops the security from which all later social learning grows, a 

point Erikson captured in his stage of trust versus mistrust. In the preschool years children 

develop emotional knowledge, learning to name feelings such as happy, sad, angry, scared and 

proud in themselves and to recognise them in faces, voices and situations; emotional 

regulation, learning gradually, with adult help, to wait, to calm down after disappointment and 

to express anger in words rather than in hitting; self-concept and self-esteem, a realistic and 

positive sense of 'who I am' and 'what I can do'; empathy and prosocial behaviour, comforting, 

helping, sharing and taking turns; and social problem-solving, the ability to notice a conflict, 

think of alternatives, anticipate consequences and choose a peaceful solution. These are not 

soft extras added to real learning. They are learned capabilities, built through thousands of 

interactions, and they develop on a timetable just as real as that of language or motor skills, 

which is why the quality of early relationships and classrooms matters so much. 

Importance for Learning and School Success 

The first reason socio-emotional competence matters is that it governs a child's availability for 

learning. A child overwhelmed by anxiety, anger or insecurity has little attention left for stories, 

numbers or exploration; the brain under stress prioritises survival over curiosity. Conversely, a 

child who feels safe, liked and competent approaches tasks with confidence, persists after 

failure and accepts correction without collapse. Research reviews, including the well-known 
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meta-analysis by Durlak and colleagues of more than two hundred school-based social and 

emotional learning programmes, found that pupils in good programmes not only improved in 

social and emotional skills and behaviour but also achieved measurably better academic results, 

on average an eleven percentile-point gain, than comparable pupils without such programmes. 

Kindergarten teachers have long reported that they judge children's readiness for school more 

by social and emotional behaviour, being able to listen, wait, share, follow routines and get 

along with peers, than by academic knowledge, and longitudinal studies show that early social 

competence predicts later schooling, employment and even adult health and law-abiding 

behaviour. In short, socio-emotional skills are not a distraction from academic achievement; 

they are one of its principal engines. 

Importance for Relationships, Behaviour and Mental Health 

The second group of reasons concerns the child's life with other people, now and later. Children 

who can read social cues, enter play successfully, cooperate and repair conflicts make friends, 

and friendship in childhood is itself a school for intimacy, loyalty and perspective-taking. 

Children who cannot do these things face rejection, and peer rejection in the early years is a 

known risk factor for loneliness, school dislike and later behaviour problems. Socio-emotional 

competence is also the root of self-regulation, which underlies classroom behaviour far more 

reliably than punishment: a child who can inhibit impulses, manage frustration and empathise 

with the victim of his aggression needs less external control, and classrooms with socially 

competent children spend their time learning rather than managing disruption. There is, 

further, a mental-health dimension. Early emotional difficulties, if unaddressed, tend to persist 
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and grow; early competence, by contrast, builds resilience, the capacity to recover from 

adversity, loss and change, which protects children facing poverty, family stress or 

displacement. Finally, socio-emotional learning carries moral weight: empathy, fairness, 

honesty and responsibility, learned first in the small society of the classroom, are the 

beginnings of character and citizenship. For all these reasons, national early childhood curricula, 

including Pakistan's ECE curriculum, place personal, social and emotional development as a key 

learning area in its own right, not as an afterthought. 

Classroom Strategies: Relationships, Environment and Routines 

Teachers promote socio-emotional growth first through the emotional climate they create. The 

foundation strategy is a warm, responsive teacher-child relationship: greeting each child by 

name, getting down to the child's level, listening attentively, acknowledging feelings before 

correcting behaviour ('You are angry because the tower fell; hitting is not allowed; let us build it 

again together') and being consistent and predictable. Such co-regulation, in which the adult 

lends the child her own calm, is how self-regulation is actually built. The environment supports 

this: a calm corner with cushions and feeling faces where a child can recover composure 

without shame; visual routines and rules, few in number, positively stated and made with the 

children, displayed at child height; and a predictable daily routine, because children who know 

what comes next feel secure enough to take social risks. Teachers also structure success into 

the day: enough materials to reduce conflict over scarcity, spaces that prevent crowding, 

transitions managed with songs and warnings, and group sizes small enough for real 

interaction. 
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Classroom Strategies: Direct Teaching and Guided Practice 

Alongside climate, socio-emotional skills can and should be taught directly, just as literacy skills 

are. Teachers build emotional literacy through feeling vocabularies, emotion cards, mirrors, 

stories and puppets: a puppet who is sad because his friend moved away invites children to 

name the feeling and suggest help, practising empathy at a safe distance. Storybooks are a 

principal vehicle; discussing characters' feelings, motives and choices develops social awareness 

and moral reasoning. Teachers model the behaviour they want, thinking aloud ('I feel 

frustrated, so I will take three deep breaths') and apologising when they make mistakes, 

because children imitate significant adults far more than they obey lectures. Cooperative 

structures give guided practice: pair and small-group tasks, shared construction, helping jobs 

and classroom responsibilities build cooperation and pride; turn-taking games and board games 

practise waiting, rule-following and losing gracefully. Conflict is treated as curriculum rather 

than interruption: using a taught problem-solving sequence, the teacher helps children state 

the problem, say how they feel, brainstorm solutions, choose one and try it, the approach 

formalised in High/Scope's six steps of conflict resolution. Positive behaviour is noticed 

specifically and immediately ('You gave Sara a turn on the swing; that was kind'), which teaches 

exactly which actions win approval, while undesirable behaviour is met with calm limits, 

redirection and, where needed, logical consequences, never with humiliation, labelling or 

physical punishment, which teach fear rather than competence. 

 Warm, responsive relationships: greet by name, acknowledge feelings, co-regulate before 

expecting self-regulation. 
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 Emotional literacy teaching: feeling words, emotion cards, puppets and stories that explore 

characters' emotions. 

 Calm and predictable setting: visual routines, few positive rules made with children, and a 

calm corner for recovery. 

 Cooperative practice: group tasks, helping jobs, turn-taking games and shared 

responsibilities. 

 Conflict as curriculum: teach and rehearse a step-by-step problem-solving and conflict-

resolution routine. 

 Specific positive feedback: name the prosocial behaviour so children learn what kindness 

and cooperation look like. 

 Family partnership: share strategies with parents so expectations and language about 

feelings are consistent. 

Working with Families and Noting Individual Needs 

Socio-emotional strategies fail if home and school contradict each other, so partnership with 

families is itself a strategy. Teachers share the language of feelings and the problem-solving 

steps with parents, learn about the child's temperament, culture and circumstances, and 

respect that families differ in how emotions are expressed and how independence is valued; a 

behaviour that looks like shyness or defiance may be a cultural norm or a sign of stress at 

home. Observation also matters: by watching patterns, who plays with whom, who is always 

alone, who explodes at transitions, the teacher identifies children who need more than the 

universal programme, gives them targeted support such as a social story, a friendship partner 
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or extra coaching in entering play, and refers onward where difficulties are severe or persistent. 

Inclusiveness is part of this vigilance: children with disabilities or language differences must be 

actively included in social life, with peers taught how to invite, wait and communicate, because 

social competence grows in real relationships, not in segregated practice. 

Conclusion 

To conclude, socio-emotional competence is a foundation for children's overall development 

because it determines whether children can attend, persist, cooperate and learn, whether they 

can make friends and resolve conflicts peacefully, and whether they grow into resilient, 

empathic and responsible people. Its importance is confirmed by teachers' judgements, by 

longitudinal research and by the measurable academic gains of good social and emotional 

learning programmes. Teachers promote it not by occasional moral talks but by a deliberate 

combination of warm relationships, a calm and predictable environment, direct teaching of 

emotional literacy, abundant guided practice in cooperation and problem-solving, specific 

praise for prosocial behaviour and close partnership with families. An early childhood classroom 

run on these lines is not merely a happier place; it is a more effective school, in which social and 

emotional growth and academic learning continually strengthen each other. 
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Question 4: Integrated Curriculum — Concept and Approaches to 

Integration (20 Marks) 

Integrated curriculum aims to connect different areas of learning. Explain the concept of 

integrated curriculum and discuss the major approaches used for curriculum integration in early 

childhood education. 

Introduction 

A four-year-old investigating a puddle after rain is, at one and the same moment, a scientist 

observing, a mathematician measuring depth with a stick, an artist delighting in reflections and 

a storyteller inventing a world in the water. The child's experience does not arrive divided into 

subjects; the division into language period, mathematics period and art period is an invention 

of schools, not of learning. The integrated curriculum starts from this simple fact. It deliberately 

connects different areas of learning so that knowledge, skills and attitudes are developed 

together, in meaningful contexts, rather than in isolated compartments. In early childhood 

education integration is not a fashionable extra but the natural form of a good curriculum, 

because young children learn holistically, through play, exploration and talk that cross every 

subject boundary. This answer explains the concept of integrated curriculum, its rationale and 

characteristics, and then discusses the major approaches used to achieve integration in early 

childhood settings, from simple correlation of topics to fully child-initiated project work, noting 

the strengths and demands of each. 
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The Concept of Integrated Curriculum 

An integrated curriculum is an approach to organising learning in which content, skills and 

experiences from two or more areas of learning are intentionally brought together around a 

meaningful centre, a theme, a problem, a question or an activity, so that learners make 

connections and build a coherent understanding of the world. Three features distinguish 

genuine integration from mere decoration. First, the connections are planned and purposeful: 

the teacher knows which concepts and skills from language, mathematics, science, art and 

other areas a topic can carry, and designs experiences in which each area contributes 

something real. A theme of 'water', for instance, can carry vocabulary and story in language, 

counting, pouring and capacity in mathematics, floating, sinking and evaporation in science, 

colour-mixing in art and hygiene in health, all through the same investigations. Second, 

integration respects the integrity of each area: mathematics in an integrated unit must still be 

genuine mathematics, with correct concepts in a sensible sequence, not merely counting 

pictures pasted onto a theme. Third, the child experiences the learning as a whole: the day 

flows between experiences rather than stopping and starting at subject boundaries, and 

assessment observes the whole child across areas. Integration therefore differs both from the 

traditional subject-based timetable, in which areas never meet, and from a shallow 'theme of 

the week' in which every activity is merely coloured with the same picture while the learning 

underneath remains disconnected. 
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Why Integration Suits Young Children 

The rationale for integration in the early years is developmental, motivational and practical. 

Developmentally, young children's thinking is syncretic: they perceive wholes before parts and 

learn through action on real objects in real situations, as Piaget described, and through social 

interaction around shared activity, as Vygotsky described. A curriculum that fragments the 

world into forty-minute subjects fights against this wholeness, while an integrated curriculum 

works with it. Motivationally, learning organised around things children genuinely care about, 

animals, vehicles, their own bodies, the market, the seasons, generates the curiosity and 

sustained attention that make deep learning possible; children persist longer, talk more and 

remember more when experiences connect to a meaningful whole. Practically, integration 

makes economical use of time in short ECE school days: a single rich experience, such as 

cooking, simultaneously teaches language, measurement, sequence, hygiene, cooperation and 

cultural knowledge, whereas separate lessons on each would take far longer and mean less. 

Integration also supports transfer: a word learned in a story, used in play and written in a list is 

far more securely learned than a word met once in a workbook, because the child meets 

concepts in varied contexts and connects new learning to what is already known, exactly the 

process by which durable understanding is built. 

Approaches to Integration: An Overview 

Curriculum writers, notably Fogarty, have described a spectrum of models for integration, 

running from connections within and between separate subjects to integration within the 

learner herself. In early childhood practice these models appear as a handful of recognisable 
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approaches, which differ in who chooses the centre of integration, how many areas are 

connected and how far subject boundaries are dissolved. The main approaches used in early 

childhood education are the thematic or topic approach, the webbing approach, project-based 

integration, integration through play and learning areas, the multidisciplinary and 

interdisciplinary approaches, and learner-centred emergent integration. They are not rivals to 

be ranked once and for all; they are tools, and skilled teachers combine them, but each has its 

own logic, strengths and risks, which the following sections discuss in turn. 

Thematic Approach and Webbing 

The thematic approach, sometimes called the topic or unit approach, is the most widely used 

form of integration in kindergartens. The teacher, usually following the prescribed curriculum 

and the children's interests, selects a theme, such as 'my family', 'birds', 'transport' or 'seasons', 

for a period of one to several weeks, and organises experiences in all learning areas around it: 

stories and rhymes about the theme, counting and sorting connected with it, observation and 

simple experiments, art, music, role play and outings. Its strength is coherence and teachability: 

themes make planning manageable, guarantee coverage of the curriculum over the year and 

give children repeated, connected encounters with key vocabulary and concepts. Its risk is 

forcing: when every activity must wear the theme's costume, connections become artificial, 

mathematics is reduced to counting theme pictures and science to colouring theme 

worksheets. The webbing approach is the planning technique that protects the thematic 

approach from this shallowness. The teacher places the theme at the centre of a web diagram 

and brainstorms, with colleagues or with the children themselves, what each learning area can 
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genuinely contribute, writing only authentic connections on the strands of the web. Activities 

are then chosen from the web across the week. Webbing makes integration visible and 

deliberate, ensures no area is neglected, and, when children contribute to the web, reveals 

their own questions, which the teacher can build into the plan. 

Table 1: Major approaches to curriculum integration in ECE 

Approach Centre of integration Who initiates Main strength 

Thematic / topic 

approach 

A chosen theme or topic 

studied for days or 

weeks 

Usually the teacher, 

guided by curriculum 

and interests 

Coherent planning and 

guaranteed curriculum 

coverage 

Webbing A theme mapped on a 

web across all learning 

areas 

Teacher, often with 

children's contributions 

Makes connections 

deliberate and balanced 

across areas 

Project approach An in-depth 

investigation of a real 

question or topic 

Children's interests, 

negotiated with the 

teacher 

Depth, motivation and 

genuine inquiry skills 

Play and learning areas Play episodes and 

provision in classroom 

learning corners 

The child, within 

teacher-prepared 

provision 

Natural, holistic learning 

through self-chosen 

activity 

Multidisciplinary One topic treated 

separately from each 

subject viewpoint 

Teacher / curriculum Keeps subject integrity 

while sharing a topic 

Interdisciplinary Concepts and skills 

blended across subjects 

around a problem 

Teacher, with growing 

child input 

Real transfer and 

problem-solving across 

boundaries 

Emergent / learner-

centred 

The child's own 

questions, play and 

experience 

The child Maximum ownership, 

meaning and motivation 
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Project Approach and Emergent Integration 

The project approach, developed by Katz and Chard, integrates learning through an in-depth 

investigation of a topic worth learning about, undertaken by a class or a group over days or 

weeks. A project on 'the bakery', for example, moves through three phases: getting started, in 

which children's existing knowledge and questions are gathered and represented; field work, in 

which children visit, interview, observe, draw, measure, count and construct; and a concluding 

phase, in which findings are organised, represented and shared with an audience. Within one 

project, language grows through interview questions, labels and reports; mathematics through 

measuring ingredients and counting customers in the class bakery; science through observing 

dough rise and ovens heat; art through observational drawing and model-making; and social 

learning through cooperation and real responsibilities. Integration here is not decoration but 

necessity: the investigation itself demands every area. Emergent integration, seen most purely 

in Reggio Emilia practice, goes one step further: even the topic is not chosen in advance but 

emerges from children's play, conversation and discoveries, with the teacher documenting 

interests and helping children deepen them into sustained inquiries. These child-led approaches 

produce the deepest engagement and the strongest ownership of learning, but they demand 

the most of the teacher, who must hold curriculum goals in mind, notice the learning inside 

children's activity, supply resources at the right moment and ensure that essential skills, 

especially in language and mathematics, are not left to chance. 
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Integration Through Play, and Multi- and Interdisciplinary Approaches 

The most continuous form of integration in an early childhood classroom is play itself, 

supported by well-planned learning areas. In block play a child integrates geometry, balance, 

measurement, negotiation and storytelling without noticing any boundary; in the home corner 

she integrates language, social roles, counting money, writing lists and cultural knowledge. The 

teacher's integrating work is done in advance, by provisioning areas with materials that carry 

curriculum goals, and afterwards, by observing, joining sensitively and extending play, and by 

gathering the class to share what play produced. Alongside this, curriculum theory distinguishes 

two further approaches. In a multidisciplinary approach, a topic is studied from several subject 

viewpoints in turn, planting a seed and observing its growth in science, counting seeds in 

mathematics, hearing a story about a tree in language, while each subject keeps its own 

identity and sequence. In an interdisciplinary approach, the boundaries themselves soften: 

concepts such as pattern, change, measurement or cause-and-effect, which belong to no single 

subject, are taught across subjects, and children tackle problems, designing a bridge, planning a 

class garden, that cannot be solved from within one area. Fogarty's wider spectrum, from 

fragmented and connected models within subjects to shared, webbed, threaded and integrated 

models across them, reminds teachers that integration is a matter of degree, and that even 

small connections, a story linked to a counting game linked to a drawing, are steps away from 

fragmentation. 
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Conditions for Successful Integration 

Integration succeeds only under certain conditions, and naming them is part of understanding 

the concept. The teacher must know each learning area well enough to spot genuine 

connections and to protect the sequence of skills within areas; integration by a teacher weak in 

mathematics produces classrooms rich in themes and poor in number concepts. Planning must 

map coverage over the term, so that integrated teaching still delivers the whole prescribed 

curriculum, in Pakistan's case the learning areas and competencies of the National Curriculum 

for ECE. Assessment must be by observation across contexts, with records kept by learning area 

even though teaching was integrated, so that a child's difficulty in one area is not hidden by her 

strength in the theme. Finally, integration must remain honest: where a connection is forced, it 

is better to teach the content well in its own right than to pretend that colouring a picture of a 

fish is science. Used with this discipline, integration is not the abandonment of subjects but 

their reunion in the form in which children actually live and learn. 

Conclusion 

To conclude, the integrated curriculum connects different areas of learning around meaningful 

centres so that young children learn in the whole, connected way that matches their 

development, instead of in fragments that match only the timetable. Its major approaches form 

a spectrum: the thematic approach and its planning tool, webbing, which organise teacher-

planned coherence; the project approach and emergent integration, which organise learning 

around children's own inquiries; integration through play and learning areas, which runs 

continuously beneath the planned day; and multidisciplinary and interdisciplinary 
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arrangements, which vary how far subject identities are preserved or blended. The wise early 

childhood teacher uses them in combination, plans connections deliberately, protects the 

integrity of each learning area, and checks coverage against the national curriculum, so that 

children experience one rich world of learning rather than many disconnected lessons. 

Question 5: Multiple Intelligences and Planning Integrated Learning 

Experiences (20 Marks) 

Multiple intelligences provide a framework for understanding individual differences among 

children. Examine the role of multiple intelligences in planning integrated learning experiences 

for young children. 

Introduction 

Every early childhood teacher meets the same puzzle. One child who cannot sit through a story 

can build a bridge of blocks that defies gravity; another who counts hesitantly sings every 

rhyme perfectly in tune; a third, silent in the large group, organises the whole home corner and 

settles every dispute. If intelligence were a single quantity, measurable by one test and 

expressed mainly in words and numbers, these children would simply be ranked from bright to 

weak. Howard Gardner's theory of multiple intelligences, first set out in Frames of Mind (1983), 

offers a different and more generous account: human beings possess not one intelligence but 

several relatively independent intelligences, each person has a unique profile of strengths and 

weaknesses among them, and education fails children when it recognises and teaches to only 

one or two. This answer outlines the theory and its intelligences, explains its significance for 
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understanding individual differences, and then examines in detail the role the theory plays in 

planning integrated learning experiences for young children, including its practical cautions and 

limits. 

Gardner's Theory of Multiple Intelligences 

Gardner defined an intelligence as the ability to solve problems, or to create products, that are 

valued in a cultural setting, and he identified intelligences by criteria such as their roots in 

evolution, their distinct developmental path and the existence of exceptional individuals in the 

field. The original seven, later extended, are the following. Linguistic intelligence is sensitivity to 

spoken and written language, shown in the storyteller, poet and debater. Logical-mathematical 

intelligence is the capacity to analyse problems logically, detect patterns and reason about 

number and cause, shown in the scientist and mathematician. Spatial intelligence is the ability 

to perceive and transform visual-spatial information, shown in the artist, architect and the child 

who excels at puzzles and construction. Bodily-kinaesthetic intelligence is skill in using the 

whole body or its parts to make things or solve problems, shown in the dancer, athlete, actor 

and craftsperson. Musical intelligence is sensitivity to pitch, rhythm and tone and the ability to 

compose and perform. Interpersonal intelligence is the capacity to understand the intentions, 

feelings and motivations of others and to work effectively with them, shown in teachers, 

leaders and peacemakers. Intrapersonal intelligence is self-knowledge: understanding one's 

own feelings, strengths and goals and using that understanding to direct one's life. Gardner 

later added naturalist intelligence, the ability to recognise, classify and draw on patterns in the 

natural world, shown in the gardener, animal-lover and young collector of leaves and stones, 
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and he discussed a possible existential intelligence concerned with the largest questions of life. 

The essential point for teachers is not the exact number but the plural: ability is many-sided, 

and a profile, not a single score, describes a child. 

Table 1: The multiple intelligences and how they appear in young children 

Intelligence The young child who is strong in 

it 

Rich classroom opportunities 

Linguistic Loves stories, rhymes and new 

words; talks and narrates readily 

Storytelling, rhymes, show-and-

tell, book corner, dictating stories 

Logical-mathematical Asks why, sorts, orders, counts 

and spots patterns eagerly 

Sorting and pattern games, 

puzzles, measuring, block play, 

simple experiments 

Spatial Draws, builds, completes puzzles 

and notices pictures and designs 

Art, construction, maps, puzzles, 

picture books, dress and design 

play 

Bodily-kinaesthetic Learns by moving and touching; 

skilled in dance, games and 

making 

Action rhymes, dance, obstacle 

courses, clay, threading, role play 

Musical Hums, keeps rhythm, remembers 

songs and notices sounds 

Songs, rhythm instruments, 

movement to music, sound 

games 

Interpersonal Makes friends, leads play, 

comforts others and resolves 

quarrels 

Cooperative tasks, group 

projects, circle time, paired 

activities 

Intrapersonal Plays contentedly alone, knows 

own likes and feelings, reflects 

Quiet corner, choice time, 

feelings talk, personal portfolios 

Naturalist Notices plants, animals, weather 

and collects natural objects 

Nature table, gardening, outings, 

caring for pets and plants 
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Individual Differences Through the Lens of the Theory 

The theory's first service to the early childhood teacher is a change in how individual 

differences are seen. Differences stop being merely differences in amount, more able and less 

able, and become differences in kind: children differ in the routes by which they most readily 

enter learning. A child weak in the linguistic route may enter the same concept powerfully 

through building, drawing, singing or acting. This protects self-esteem, because every child can 

be genuinely strong somewhere and can have that strength recognised publicly, and it protects 

the teacher from the self-fulfilling error of judging a quiet, movement-loving or practically 

minded child as simply slow. The theory also matches what observation already tells good 

teachers, which is why it spread so widely in schools: it names and legitimises the variety they 

see daily. At the same time it must be used with care. Gardner himself has warned against 

labelling children ('she is a kinaesthetic learner') as if profiles were fixed destinies; intelligences 

are potentials that develop with opportunity, profiles change, and every child must eventually 

grow in all areas, especially language and mathematics, whatever her preferred entry route. 

The theory is best used as a planning lens and a reminder of human variety, not as a diagnostic 

label or a scientific excuse to let any area go untaught. 

Role in Planning Integrated Learning Experiences: Multiple Entry Points 

The theory's most direct role in planning is to multiply the entry points into every integrated 

experience. When a teacher plans a theme or project, she can deliberately design activities that 

approach the central concepts through several intelligences at once, so that the integrated unit 

becomes a net wide enough to catch every child. Consider an integrated unit on 'trees' for a 
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class of five-year-olds. Linguistically, children hear and tell stories about trees, learn tree 

vocabulary and dictate a class book. Logically and mathematically, they count rings on a stump, 

sort leaves by size, shape and colour, sequence a tree's growth and measure the girth of the 

school tree with string and with hand-spans. Spatially and artistically, they make bark rubbings, 

leaf prints and observational drawings. Bodily, they climb, balance and act out being a seed 

growing, to music. Musically, they sing tree songs and make shakers from seed pods. 

Interpersonally, they plant and adopt a tree in cooperative groups, each member with a 

responsibility. Intrapersonally, each child chooses a favourite tree and explains, in speech, 

drawing or writing, why it is special. In the naturalist strand that runs through the whole, they 

observe real trees across days, notice buds, birds and shade and learn to care for a living thing. 

One integrated theme, honestly connected to the curriculum, has been entered through every 

intelligence; each child has met the concepts in her strongest mode first and has then been 

stretched, gently, into others. This is the theory working exactly as intended: not eight separate 

lessons, but one rich experience with many doors. 

Role in Planning: Provision, Choice, Grouping and Expression 

Beyond single units, multiple intelligences reshape the standing provision of the classroom, 

which is where integrated learning happens daily. Learning areas can be audited against the 

intelligences: if the room offers a book corner and worksheets but no construction, no music, 

no nature table and no space to move, it is provision for two intelligences only, and the 

planning remedy is to broaden the areas, stock them with open-ended materials and rotate 

resources so that every intelligence is fed every week. Choice is the second planning 
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consequence. Within integrated activities, teachers plan genuine choices of how to engage and 

how to respond: after the story, a child may draw the character, build her house, act her 

journey or retell her tale, and all four are accepted as real work on the same learning. This 

planned flexibility, close to what is now called universal design for learning, lets children 

integrate their own learning through their own strengths. Grouping is the third consequence: 

cooperative groups for projects are deliberately mixed so that the organiser, the artist, the 

builder, the counter and the narrator each contribute what the group needs, teaching children 

that different strengths are resources, not ranks, and giving interpersonal intelligence real work 

to do. Finally, the theory widens the ways children may show learning: a collage, a model, a 

dance, a recorded explanation and a dictated sentence can all evidence understanding of the 

same concept, and the teacher who accepts varied products sees more of what children 

actually know than the teacher who accepts only writing. 

Role in Assessment and in Knowing the Child 

Planning begins from knowledge of children, and here too the theory plays a role. It encourages 

teachers to observe children across the full range of activities, not only in seatwork, and to keep 

simple profile notes: where does each child shine, persist and choose to return, and where does 

she avoid or struggle? Such observation, recorded over weeks, gives a far fairer picture than 

any single test and directly feeds planning, since the teacher can pitch the entry point of the 

next unit, choose groupings and select which children need deliberate stretching in a neglected 

area. It also improves communication with parents, who recognise their child in a description of 

varied strengths far more readily than in a rank, and who can tell the teacher about strengths 
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displayed at home, in the fields, in the kitchen, in religious learning or in caring for siblings, that 

school has not yet seen. Assessment through portfolios, photographs and samples of work in 

many modes, the ordinary documentation of a good ECE classroom, is the natural assessment 

partner of the theory, because it preserves evidence of learning in all its forms. 

Cautions and Limits 

An honest examination must note the cautions. The theory's scientific status is debated: critics 

point out that the intelligences correlate with one another and with general ability more than a 

strict theory predicts, and that classroom fashions have sometimes run ahead of evidence. 

Three practical dangers follow. The first is labelling, already mentioned: a profile is a starting 

point for provision, not a ceiling for expectation. The second is dilution: an activity for every 

intelligence in every lesson is an exhausting impossibility, and teachers should aim for variety 

across a week and a unit, not within every hour. The third is substitution: singing a song about 

numbers is a delightful entry point, but it does not replace the careful, sequenced teaching of 

number concepts, just as acting a story does not replace learning to read. Multiple intelligences 

should widen the roads into learning while the destination, the full curriculum for every child, 

stays fixed. 

Conclusion 

To conclude, multiple intelligences provide a framework that changes how teachers understand 

individual differences, from a single ladder of ability to a landscape of varied strengths, and this 

change of vision has a direct and powerful role in planning integrated learning experiences. It 

multiplies entry points into themes and projects, broadens classroom provision and learning 
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areas, justifies planned choice in how children engage and respond, shapes cooperative 

grouping, enriches observation and assessment and improves partnership with parents. Used 

wisely, with its cautions respected, it helps the teacher design integrated experiences in which 

every young child can enter through strength, succeed visibly, and grow, step by step, in the 

areas where she is still weak, which is the heart of inclusive early childhood education. 
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